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Disclaimer
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Development Center, Inc. (EDC), and does not necessarily reflect the opinion of USAID or the U.S. Government.
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Foreword

HIGHER EDUCATION COMMISSION

H-9, ISLAMABAD PAKISTAN Website: hitp://www.hec.gov.pk

Prof. Dr. Mukhtar Ahmed
Executive Director

The B.Ed. (Hons) —Bachelor of Education (Honours) —a four year degtee program
is a major intervention for improving the quality of Elementary Teaching across
the country. It equips prospective teachets to teach the National Cutticulum in
elementary grades and to meet the National Professional Standards for Teachers in
Pakistan (NPSTP). The updated Scheme of Studies for the ADE (Associate Degree
in Education) and the B.Ed. (Hons.) Elementary was approved by the National
Cutriculum Review Committee (NCRC) in 2012.

A prominent feature of the ADE/B.Ed. (Hons) Elementary Program upcoming is
practice teaching, also known as the practicum. During the practicum, Teachers
connect the theory and practice of teaching and demonstrate their progress towards
the NPSTP. The USAID Teacher Education Project, with faculty from elementary
colleges and universities across Pakistan, has developed a set of handbooks to guide
the offering and evaluation of the practicum. The handbooks are designed for the
three critical partners in the practicum: the student teacher, the cooperating school
teacher and the college/university supervisor. The handbooks were piloted in 2012
and 2013 by several colleges and universities offering the ADE/B.Ed. (Hons)
Elementary.

I am grateful to all who have contributed to the development of the practicum
bandbooks; in particular the Deans, Principals, faculty and staff from the
univessities, colleges and provincial institutions who gave their time and expertise,
and the student teachers who shared their feedback during the pilot testing of the
handbooks. The generous support received from the United States Agency for
International Development (USAID) enabled the preparation of this very useful
resource and I encourage you to use it in your institution to help prepare teachers

- with required subject knowledge, skills and dispositions for teaching in elementary
grades.

udle, Kol

Prof. Dr! Mukhtar Ahmed .

Ph: + 92-51-90400150, Fax: +92-51- 90400154, E-mail: mahmed@hec.gov.pk
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Introduction

Student
Teacher
. College/
Cooperating University
Teacher Supervisor

Every practicum experience is guided by three participants: (1) the Student Teacher, (2) the
Cooperating Teacher, and (3) the College/University Supervisor. What happens in the classroom
and how it is interpreted will depend on the views of each member of the triad. It is important
to negotiate common expectations for roles and responsibilities. If expectations are clear and
understood by each member, the experience is more likely to be satisfactory for all.

Student Teachers should take ownership of their own learning and at the same time receive
consistent feedback and daily mentoring from their Cooperating Teachers at the school. While
the Cooperating Teachers’ role is primarily mentoring, they are also required to provide the
Student Teachers with formative and summative feedback. In order for Student Teachers to
connect the theory they have learned in their teacher education programs to their current
teaching practice, they will need active participation by the College/University Supervisors, who
will monitor the Student Teachers’ assignments and lesson planning and, more important,
observe them as they teach and provide them with formative feedback throughout the semester.

The documents provided will assist you in completing your practicum semester requirements and
seminar assignments, and in developing artefacts to place in your developmental portfolio.

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——
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Overview of Roles and Supervision

Role of the Student Teacher

There are two major aspects to the Student Teacher’s role during the semester:

* His or her activities in the classroom, school, and community
* Continuous reflection upon and documentation of professional growth within a
developmental portfolio

The Student Teacher should become involved in the instructional program of the classroom as
soon as possible. The experience will begin with observations, and the Student Teacher will
gradually assume more responsibility for planning and teaching through activities such as those
laid out in the expectations to follow.

Role of the Cooperating Teacher

The Cooperating Teacher is the day-to-day mentor of the Student Teacher. As the on-site
teacher educator, the Cooperating Teacher plays an essential role in integrating the Student
Teacher into the daily life of the school and classroom as well as helping him or her build
relationships with the children. The Cooperating Teacher should impart school and classroom
policies and procedures, the daily and semester schedule, and the curriculum, and provide the
Student Teacher with a class list, school textbooks, teacher’s guides, and so on. Finally, the
Cooperating Teacher should work with other members of the practicum triad to set up a
program for the Student Teacher’s gradual assumption of classroom responsibilities during the
semester. This plan should include provisions for Student Teacher involvement in all types of
instructional tasks as well as non-instructional tasks such as home—school communication,
parent conferences, and staff development.

Role of the College/University Supervisor

The College/University Supervisor is the official representative of the college/university.
Therefore, the supervisor is responsible for the supervision of the Student Teachers; serves as
the liaison between the college/university and the cooperating schools’ personnel; and helps to
establish and maintain positive relationships between the two institutions. The
College/University Supervisot’s primaty role is to provide formative feedback and guidance to
the Student Teachers by discussing issues of professional practice; administering a guided
seminar experience; and conferring with the Student Teachers about their teaching and learning,
Finally, at the end of the semestet, the College/University Supervisor will assess the
developmental portfolio produced by the Student Teacher in order to assign a grade for the
practicum.

The triad should meet formally at least three times during the semester. Specific requirements for
each member are detailed within these handbooks.

Semester 3 Developmental Practicum Student Teacher Handbook

2
ADE/B.Ed.(Hons) Elementary
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Triad Meetings

During the practicum semesters, it is imperative that the Student Teacher, Cooperating Teacher,
and College/University Supervisor meet on a regulat basis to support the Student Teacher as
he/she learns to teach. The College/University Supervisor should take notes at each triad
meeting and provide a copy of the meeting notes to the Cooperating Teacher and Student
Teachert.

Initial Meeting
The purpose of this meeting is to get to know each other and to ensure that the expectations of
the practicum are mutually understood. The following objectives should be on the agenda:
* Distribute contact details and communication guidelines for each member
e Share resources
* Establish expectations regarding
°  Student Teacher’s teaching schedule (times and days of the week)
°  Hours of attendance in accordance with the school’s policy
°  College/university requirements for the practicum, including school-based
assignments and observations
°  Student Teacher’s timeline for co-planning, co-teaching, and finally independent
teaching
° The role of the College/University Supetvisor and how feedback should be provided
to the Student Teacher
* Set a date and time for the midterm meeting, and sign the triad form

Midterm Meeting
The purpose of this meeting is to assess the Student Teacher’s progress; to identify areas of
growth; and to review and revise goals for the remainder of the practicum. Each participant
should bring a reflection on how the Student Teacher is progressing. The Student Teacher
should bring the Notes for Self-Assessment worksheet indicating what artefacts have already
been collected and how they meet the National Professional Standards for Teachers in Pakistan
(NPSTP). At the end of this meeting, the Student Teacher should be clear on what he/she still
needs to do to complete the practicum successfully. The following objectives should be on the
agenda:

* Review each participant’s experiences to date

*  Review midpoint reflection (use the NPSTP rubrics)

* Set goals as a team for the Student Teacher to complete by the end of the semester

* Discuss the progress of the Student Teacher’s developmental portfolio

* Set a date and time for the final meeting, and sign the triad form

Final Meeting
The final meeting provides an opportunity to assess how the Student Teacher has progressed
during the practicum semester. It is also an opportunity to conduct a fair, honest, and detailed
final assessment of the Student Teachet’s semestet, including a review of his/her developmental
portfolio. The following objectives should be on the agenda:

* Review the entire semester

* Share areas of strength and areas where development and growth are needed

* Deliver a final reflection (Student Teacher)

* Complete final assessment and sign the triad form

* Thank the Cooperating Teacher for her/his time and assistance

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary 3
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Developmental Portfolio

The developmental portfolio is a collation of all the Student Teacher’s teaching and learning
experiences during Semester 3. The Cooperating Teacher and the College/University Supervisor
can see the Student Teacher’s academic progress as a developmental process, culminating in a
product that provides a holistic picture of the Student Teacher’s ability by the end of the
semester.

The components of the developmental portfolio should provide evidence of how the Student
Teacher meets the National Professional Standards for Teachers in Pakistan as well as the
standards set by the college/university and the school. Portfolio materials should allow a
multifaceted assessment of the Student Teacher.

The developmental portfolio should include all assignments, reflections, and feedback from the
semester. Because the developmental portfolio should be highly personalized and represent the
Student Teacher as an individual, he or she may add further artefacts if he/she believes these can
also showcase his/her ability as an emerging teacher.

The developmental portfolio should consist of the following four sections:

*  School-based assignments:
°  Non-observation assignments
°  Observations of Cooperating Teachers
°  Observations of peer Student Teachers
¢ Planning:
° Lesson plans created
°  Feedback on the lesson plans by various mentors
°  Worksheets and assessment tools to be used by children with these lesson plans
e Teaching:
° Lesson plans actually taught
°  Student worksheets used in teaching
°  Samples of work completed by the children and feedback given to them
°  Photos, videotaping, or recording of teaching (if available)
°  Personal reflections on teaching
e Feedback:
° Informal and formal observation by Cooperating Teachers and College/University
Supervisors
°  Pre-observation guides and post-observation reflections

Semester 3 Developmental Practicum Student Teacher Handbook

4 ADE/B.Ed.(Hons) Elementary
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Overview of Expectations for the Semester

Student Teacher Cooperating Teacher College/ University Supervisor

* Complete school-based * Create a welcoming ¢ Develop professional

non-observational
assignments

Complete structured
observations of
Cooperating Teacher
Complete structured
observations of peers
Assist Cooperating
Teacher in the classroom
Develop lesson plans
Teach lessons starting
with a co-teaching model
and ending with
independent teaching
Reflect on teaching
Meet at least three times
during the practicum with
the College /University
Supervisor and the
Cooperating Teacher to
reflect on and assess
teaching and learning
Complete the Notes for
Self-Assessment sheet,
listing artefacts collected
and indicating which
NPSTP they meet
Create an individual
developmental portfolio,
which will consist of all
the materials, assignments,
reflections, observations,
etc., completed during
Semester 3

atmosphere for the
Student Teacher in the
school and classroom
Help the Student Teacher
navigate the policies and
procedures of the school,
and provide him/her with
the necessary teaching
resources

Provide constant feedback
to the Student Teacher on
a daily basis

Conduct formal
observations of the
Student Teacher and
provide feedback

Meet at least three times
during the practicum with
the College /University
Supervisor and the
Student Teacher to reflect
on and assess teaching and
learning

Participate in the final
evaluation of the
developmental portfolio at
the end of Semester 3

working relationships with
the Cooperating Teacher
and Student Teacher
Represent the
college/university at the
school site

Offer feedback on
school-based assignments
Offer feedback on the
Student Teacher’s
observations and
reflections

Offer feedback on lesson
plans created

Conduct formal
observations of the
Student Teacher and
provide feedback (these
are not to be graded)
Facilitate at least three
meetings during the
practicum with the
Student Teacher and the
Cooperating Teacher to
reflect on and assess
teaching and learning
Take the lead in the final
evaluation of the
developmental portfolio at
the end of Semester 3

Semester 3 Developmental Practicum Student Teacher Handbook
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Specific Expectations of the Student Teacher

During the first week at each school placement, you are required to get to know your school,
your Cooperating Teacher, and the children in your classroom. Below are instructions for
completing your assignments.

School-Based Assighments:

* Each day you should fill out a Log of Daily Activities in which you provide some detail
about what you did that day. Your Cooperating Teacher must sign this log each day.

* At the end of the day, complete your daily reflection using one of the three reflection
sheets provided:

°  Observer Reflection (to be used on a day that you spend in the classroom doing
observations only)

°  Assisting your Cooperating Teacher Reflection (to be used on a day that you assist
your Cooperating Teacher for most of the day), or

° Teaching Reflection (to be used on a day that you teach a lesson or two)

*  You are required to assist your Cooperating Teacher in the classroom as often as
possible.

*  Complete the non-observation assignments listed on page 8. These will help you learn
about your Cooperating Teacher, the school, and the children. If you are placed in two
different schools and classrooms, you should complete non-observation assignments 2,
3,4,5,6,and 7 for both placements.

* The observation sheets will provide you with an opportunity to learn about teaching
through structured observations of your Cooperating Teacher and your peers, with
specific focus points.

Planning:

*  Work with your Cooperating Teacher when he/she plans lessons so that you can plan
lessons that you will be able to use in your placement.

* The template provided will help you think about how to plan lessons. (If your
college/university requires a different format, please use the format it provides.)

*  You are required to plan 15 entire lessons.

* Al plans should include:
° Any worksheets to be used by the children
°  Description of ways in which you will be assessing the children’s understanding and

learning

*  Your Cooperating Teacher and your College/University Supervisor will provide you with

feedback on your plans.

Teaching:

* At the beginning of Semester 3, you should co-teach parts of your Cooperating
Teacher’s lessons. Once you and your Cooperating Teacher are comfortable, you should
begin to teach whole lessons.

*  You are required to teach at least 15 lessons that you have planned yourself.

*  Your Cooperating Teacher will provide feedback on two of the lessons you teach.

*  Your College/University Supervisor will observe three of the lessons you teach.

* Thus, for these formal observations, you will be required to provide a full set of

documents. (A cover sheet listing the documents required is provided on page 22 of this
handbook.)

Semester 3 Developmental Practicum Student Teacher Handbook

6 ADE/B.Ed.(Hons) Elementary
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SECTION

School-Based
Assignments

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary
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School-Based Assignments

The purpose of these school-based activities is for Student Teachers to immerse themselves fully
in the school community by getting to know their classroom, their students, and the school’s
resources, and by reflecting on their experiences.

Non-Observation Assignments

Complete the Log of Daily Activities and one of the three reflection sheets each day. (Use the
one that is most appropriate for your experience on that day.) The forms listed below should be
used to record information about each school you visit and its resources; to become familiar with
each school’s teachers, children, and policies; and to serve as artefacts for your portfolio.

1 Student Teaching Checklist: This sheet will ensure that you have all the documentation
that you require for your student teaching;

2 Inventory of School Resources: This sheet will help you learn more about your school
and familiarise you with the various resources that are available for you and the children.

3 Cooperating Teacher Interview Protocol: It is important that you get to know your
Cooperating Teacher well so that the two of you can work together productively.

4 Interview a Child/Children: With permission from your Cooperating Teacher, interview
a child or group of children to learn about the school from a child’s perspective.

5 Community/Co-Curricular Engagement: Talk to various people at the school to research
how the school works with the community members and what co-curricular programs
are provided.

6 Discipline Procedures and Policies: Talk to your Cooperating Teacher and find out about
the school’s discipline policies. If there is a written policy, make a copy and file it. Use the
sheet provided to think through how the policy impacts teaching and learning in the
classroom.

7 Classroom Management: Talk to your Cooperating Teacher and find out what strategies
are most effective in managing the classroom. Use the sheet provided to ascertain how
specific elements of teaching can be used to manage a classroom.

Observations by Student Teachers

Complete at least 10 observations during Semester 3, eight of which should be of your
Cooperating Teacher and two of your peer Student Teachers. The observation sheets provided
will help you pay attention to specific focus points while conducting your observation.

a  Observation of Whole Class Instruction: This activity requires you take a general,
comprehensive view of what happens in a classroom for teaching and learning to occur.

b Observation of a Small Group: In this activity you observe how a small group of
children work together. Is the group work structured to enhance learning and is it
appropriate for teaching this particular material?

¢ Observation of a Child: This activity provides you with an opportunity to learn more
about individual children—how they learn and engage with others, and how the teacher
connects with many individuals within a larger setting.

d Observe to Create: This activity requires you to meet with your Cooperating Teacher
before a lesson and ask for the lesson plan, or talk about how the lesson is planned if no
written plan is available. Once you have the plan or outline, observe the entire lesson and
take notes. Then rewrite the lesson plan your own way. Be creative. How do you think
this particular content could have been taught differently?

e For the remaining six observations, use the observation tools in the Additional Observation
Tools section of this handbook (Page 35-43). You may use a tool more than once.

Semester 3 Developmental Practicum Student Teacher Handbook

8 ADE/B.Ed.(Hons) Elementary
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Daily Reflection by the Student Teacher

Use this sheet (or a journal book) to reflect on your experiences on days that you conduct classroon observations.
On a day that you assist your Cooperating Teacher, use the Assisting the Cooperating Teacher Reflection sheet,
and on a day that you teach, use the Teaching Reflection sheet.

Student Teacher: Date:

A.  Write a page or more and include your thoughts on the following:
a  The most positive aspect of your experience as you observed the classroom
b The area or areas about which you feel doubt or pressure as you prepare to student
teach
¢ Two important things you have learned while observing in the classroom today

B.  Finally, add two more points:
a  Set yourself a goal for the next few days in the school/classroom.
b Write down any questions you have for your Cooperating Teacher or your
College/University Supervisor about teaching and learning.

Semester 3 Developmental Practicum Student Teacher Handbook

10 ADE/B.Ed.(Hons) Elementary
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Assisting the Cooperating Teacher Reflection by the
Student Teacher

This sheet can be used more than once as you reflect on your experience. Use this on a day that you assist your Cooperating
Teacher in the classroom.

Student Teacher: Date:
Cooperating Teacher: Grade Level:
Subject/Content area: Lesson Topic:

A.  Write a one-page reflection on your experience as an assistant to your Cooperating
Teacher. In your entry, reflect on your experiences as you answer the following questions:
a  What lesson objectives were set, and how were they met?
b Describe the phases and pacing of the lesson. How effective were they, and why?
¢ Describe your role in the classroom.
d How were you able to recognize that the children were learning?

B.  Finally, reflect on what you learned today about teaching and how you can use this
knowledge as you prepare to create your own lesson plans.

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary
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Student Teacher Checklist by the Student Teacher

Student Teacher: School: Date:

As you start student teaching, make sure that you have all the necessary materials for your
practicum. Consult your College/University Supervisor, Cooperating Teachet, and the school
staff, and gather the following materials. If the school does not have these materials, write a
short note on how this affects teaching, learning, and the functioning of the school.

Survival Items Where to find them

Administrative Items

*  School handbook with mission statement and policies

* Policy for possible absences (reporting and frequency)
e Dress code

*  Map of school with locations for the following (If the school
doesn’t have one, draw a map and attach it to this list.):

* Restrooms
*  Staff room
¢ Copy room
e Library

»  Your daily schedule

*  Your daily responsibilities/duties

Classroom Items

e (lass lists

» Seating charts for children in each class

+ Children with special needs or health issues

« National curriculum for each subject area you will teach

o Textbooks

+ Lesson plan preparation format

« Grading of children’s work

Policies for:
* Classroom management/discipline procedures
¢ Communicating with parents
* Reporting incidents

College Documentation

» Syllabus for practicum seminar
Expectations:
* Set out in your syllabus
*  Practicum toolkit

Other documents required by your college

College/University Supervisot: Date:

Semester 3 Developmental Practicum Student Teacher Handbook

12 ADE/B.Ed.(Hons) Elementary
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Inventory of School Resources by the Student
Teacher

Student Teacher: School: Date:

Each school has resources that can provide teachers with support. It is important to complete an
audit of these as soon as possible. This assighment has two sections: (1) find and document each
of these resources; (2) if a certain resource is unavailable, explain how you might compensate for
its absence.

(1) Document each resource and the expected procedure for accessing it (if any) in the second
column. If a particular resource is not available at your school, write “N/A” (Not Available) next
to the item in column 1. If your school has extra resources, please describe them in the rows at
the bottom of the next page or attach a separate sheet of paper.

Resource Type Resource Description and Location

Library

Books for the teacher

Books for the children

Science Rooms

Equipment for the teacher

Equipment for the children

Supply Rooms

Stationery stock

Resources for teaching materials

Sport/physical education
facilities

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary
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Resource Type Resource Description and Location

Other types of classrooms

ICT facilities

Computers for teachers

Computers for students

Multimedia projector, OHP,
CD/DVD player, TV, radio

Other Resources you found

(2) If you cannot find the resources, write up a short note on where in the community you might
find them or what this means for teaching and learning for your children. How can you
compensate for not having the resources?

College/University Supervisor: Date:

Semester 3 Developmental Practicum Student Teacher Handbook

14 ADE/B.Ed.(Hons) Elementary
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Cooperating Teacher Interview by the Student
Teacher

Cooperating Teacher: Student Teacher:

School:

Date:

This assignment has three sections:

(1) Develop a set of questions.
(2) Interview your Cooperating Teacher and write up his/her responses.
(3) Wrrite a final reflection.

(1) In order to get to know your Cooperating Teacher better and fully understand his/her
expectations, conduct an interview with him/her before starting your practicum. Using the
following ideas, develop a set of questions to ask your Cooperating Teacher, and add at least
three more of your own questions. Attach a copy of your questions.

Basic background of teaching experience and reason for entering the teaching
profession

Reasons for becoming a Cooperating Teacher

Background information on the community, school, grade level, and the specific
children in the class you will be teaching

Strategies the Cooperating Teacher uses to plan daily lessons

Use of play or physical activities during the day to keep children engaged

How your Cooperating Teacher develops relationships with colleagues, the principal,
and other Student Teachers

Cooperating Teacher’s expectations of you as the Student Teacher

(2) Conduct the interview, write up the responses, and attach to this sheet.

(3) Write up a one-page reflection considering the following two questions:

a  What do I (the Student Teacher) need to do in order to develop a professional
relationship with other colleagues in the school?
b What do I (the Student Teacher) need to do in order to work well with my
Cooperating Teacher and to make this a positive experience for everyone?
College/University Supervisor: Date:

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary
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Interview of Child/Children by the Student Teacher

Child’s Name: Student Teacher:

School: Date:

This assignment has three sections:

(1) Develop a set of questions.
(2) Interview a child or group of children and write up their responses.
(3) Write a final reflection.

(1) In order to get to know your school through the eyes of a child, consult with your
Cooperating Teacher to select a child or a group of children to interview. Use the following ideas
and a few more of your own to develop a set of questions that should be shared with your
Cooperating Teacher before the interview. Attach a copy of your questions.

*  Basic background about the child or children in terms of community (the neighbour-
hood in which they live) and family (parents, siblings, extended family, etc.)

e What they like about being at school

e What types of activities best help them learn (ask for specific examples)

*  What role physical activities play in their enjoyment/engagement at school

*  What they find difficult about school/class (ask for specific examples)

(2) Conduct the interview, write up the responses, and attach to this sheet.
(3) Write up a one-page reflection considering the following two questions:
a  What do I (the Student Teacher) need to know about each child in my class in order
to be able to develop good relationships with them?

b What do I (the Student Teacher) need to know about each child in my class in order
to be able to connect the subject matter to their lives and their prior learning?

College/University Supervisort: Date:

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——



Student Teacher HB3_handbook 8/27/13 11:10 AM Page 17 %

k K Section 2 }\ Section 3 }\ Section 4 }\ Section 5 }\ Section 6 }\ Section 7 ‘

Community/Co-Curricular Engagement by the
Student Teacher

Student Teacher: School: Date:

This assignment requires you to research and describe the involvement of parents and other
community members in the school, as well as the children’s involvement in co-curricular
activities in the school and the community. Write a two-page response.

A. Community engagement in the school (1 page):

1 Speak to your Cooperating Teacher and other school staff and find out how parents and
community members are involved in the school. Are they encouraged to be involved?
How are they involved? What impact does their involvement have on the school? (Add
your own questions.)

2 Write a half-page summary of your findings, describing the community involvement at
your school. If there is no involvement, find out why and list the reasons.

3 Write a half-page reflection on what you would consider the ideal level and kind of
community and parental involvement in the formal schooling and education of the
children.

B. Children’s co-curricular engagement in the school and community (1 page):

1 Speak to your Cooperating Teacher and other staff at the school and find out what
co-curricular activities occur there. What are they, and which children participate? Are
there opportunities for children with different abilities? Are teachers involved in these
activities? What impact do these activities have on the children? (Add your own
questions.)

2 Write a half-page summary of your findings, describing the co-curricular resources
provided at your school. If there are none, find out why and list the reasons.

3 Write a half-page reflection on what you would consider the ideal co-curricular program
for learning enhancement.
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Discipline Procedures and Policies by the Student
Teacher

Cooperating Teacher: Student Teacher:

School: Date:

It is important that you find out if the school has a code of conduct or discipline policy
document. If there is a written policy, make a copy, read it, and then talk to your Cooperating
Teacher and establish how this policy affects him/her and the students in the classroom.

There are two parts to this assighment:
(1) Find the policy documents and read them. (If there are none, talk to your Cooperating Teacher about
the school’s expectations regarding the children’s behaviour.)

(2) Respond to the following questions after you have read the documents and/or spoken to the Coopet-
ating Teacher.

1 Is there a written school policy document, and how can you obtain a copy?

2 Which aspects of the policy are directly related to what happens in the classroom? What
must you do within the classroom to follow the rules? If there is no written policy, would
a written policy be helpful?

3 Describe how your Cooperating Teacher follows the general rules of the school policy
within the classroom. If there is no schoolwide policy, how do the cultural norms of the
school and community impact the classroom discipline used by the Cooperating Teacher?

4 Describe your personal philosophy with regard to discipline and working with children.

5 Reflect on how your personal philosophy and the school policy can work together to
create a positive learning experience for all types of children.

College/University Supervisot: Date:
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Classroom Management by the Student Teacher

Cooperating Teacher: Student Teacher:

School: Date:

This assignment has three sections:

(1) Develop a set of questions.
(2) Interview your Cooperating Teacher and write up his/her responses.
(3) Write a final reflection.

(1) Develop a set of questions using the points below as a guide. Ask your Cooperating Teacher
how he/she would approach the following tasks:

* Setting expectations for the children

*  Developing lesson plans in order to manage behaviour

» Using the pacing of the lesson (timing for activities) to create a positive learning
environment

» Using space in the classroom to create a positive learning environment and manage
behaviour (seating arrangements, open space, etc.)

* Encouraging active participation by the children

* Building relationships with the children

*  Developing a classroom with mutual respect for all the participants

(2) Interview your Cooperating Teacher, write up the responses, and attach to this sheet.

(3) Write a one-page final reflection. First write up your own thoughts on what you learned, and
then add ideas about how you plan to create a positive learning environment for all students.

College/University Supervisort: Date:
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Observation of Whole Class Instruction by the
Student Teacher

Student Teacher: Date:
Cooperating Teacher: Grade:
Subject/Content area: Lesson Topic:

The purpose of this tool is to gather information on how a teacher delivers a lesson, uses the
space in the classroom, and ensures that all children are engaged. Please inform the Cooperating
Teacher that you will be observing whole class instruction today, and as you observe the lesson,
connect the theories you have learned at college/university as well as the themes you are
discussing in your seminar with what you are observing.

Sketch the set-up of the classroom (layout of entryway, students’ desks, teacher’s desk, etc.).

Now respond to the following questions:

1 Why do you think the teacher uses this classroom layout? How are the spaces in the
classroom used to enhance learning?

2 Describe how the teacher set expectations for the children for this lesson.

3 What did the teacher do to keep the children interested and involved during the lesson
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4 Did all children participate actively? How would you describe what active participation
by the children looks like in this class?

5 Describe any particular ways in which the teacher addressed the varied learning needs
and styles of the children.

6 What resources and materials did the lesson require? Did it involve the use of any
technical or media equipment?

7 How did the teacher bring the lesson to closure?

8  After observing the lesson and completing the questions above, write a one-page
reflection on your preferred classroom layout and why you believe this would create a
supportive learning community within your classroom. Attach the reflection to these
sheets.

Once you have completed this sheet, discuss your responses with the teacher to ensure that you have bis/ her perspec-
tive on the questions. Be prepared to add any comments made by the teacher, and perhaps rethink_your original
observations.
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Small Group/Collaborative Learning Observation by
the Student Teacher

Student Teacher: Date:
Cooperating Teacher: Grade Level:
Subject/Content area: Lesson Topic:

The purpose of this tool is to investigate the effectiveness of children working collaboratively in
small groups. Often teachers put children into groups and expect them to work together without
any guidance. During this observation, identify the routines and structures that the teacher
employs when using group work in the classroom. (If your Cooperating Teacher does not use
group work, try to observe another teacher who does. If you cannot find another teacher who
does, write a one-page reflection on when effective small group work could be used to teach a
particular topic within a content area.)

Select one group to observe for the entire group work activity part of the lesson, and respond to
the following questions:

1 What is the purpose of using small groups of children working together in this case?
(Ask the teacher or try to figure out why he/she decided to use group work to teach this
patticular topic/subject matter.)

2 Do you think that group work is the most appropriate and effective structure or
technique to use for teaching this subject matter and topic? Does group work support
the desired learning outcomes? Explain your answer by listing the planned learning
outcomes and specifying how group work helps to meet each one.

3 Describe how the teacher decided who would be in each group. Has a group leader been
appointed, and if so, how was this done? What has the leader been told to do as a leader?
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4 Describe the other roles/responsibilities assigned to the other group members. How was
this done?

5 How are all the children in the group participating in the group work? Describe the
differences in the children’s levels or type of involvement. Why do you think they are
participating at different levels?

6 Do you think the group is completing the task/activity that the teacher requires
effectively? Would you consider this cooperative learning? Explain your answer.

7  How is the teacher monitoring the children’s participation, engagement, and behaviour?

8  Reflect on any other teaching techniques that would ensure participation by all the
children and thus promote effective learning;
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Observation of a Child by the Student Teacher

Student Teacher: Date:
Cooperating Teacher: Grade Level:
Subject/Content area: Lesson Topic:

Name of child being observed: Gender:

The purpose of this tool is to find out more about individual children in your classroom and
how they learn and engage. Tell your Cooperating Teacher that you will be observing a particular
child in the classroom setting, and use one class period to conduct this observation. Respond to
each question on this form, and add your own comments and reflections on a separate sheet. Be
sure to notice interactions between the child and different adults/teachers as well as with other
children.

1 Describe the child’s physical appearance, evidence of cultural background, racial or
ethnic heritage, and language use (also specify if the child has any learning challenges).

2 Describe how the teacher is able to motivate the child to achieve at his/her highest level.
How does the child’s engagement with the teacher help develop his/her self-concept?

3 How does this child respond to instruction? How do the child’s individual experiences,
talents, and prior learning affect how he/she learns? (It is helpful to desctibe specific
teaching techniques such as lecture, reading, group work, and so on, and how the child
interacts with the teacher, the situation, the learning materials, etc.)
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4 Describe the child’s interactions in the learning situation with other children, and explain
these if possible.

5 What evidence can you observe that might help you evaluate the quality of the child’s
academic work?

6 Read your responses to the above questions, and describe this child’s learning style.

7 What talents or strengths can you identify in this child?

8  Reflect on what you learned by conducting this observation. How can knowing an
individual child help you as you start learning to teach a classroom full of children?

It is helpful to observe two or three different children over a few days in order to gain an understanding of the vari-
ety of children you will need to learn to teach, as well as get to know how children react to diverse teaching tech-
niques and situations. These details will help you when you ultimately have to plan your own lessons.
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Observation to Create a Lesson Plan by the Student
Teacher

Student Teacher: Date:
Cooperating Teacher: Grade Level:
Subject/Content area: Lesson Topic:

The purpose of this activity is for you to spend time observing a teacher’s planned lesson and
then to think creatively about how you would change it. It is helpful to observe how the teacher
might need to change his/her plan or how the pacing might change as he/she gauges the chil-
dren’s learning or comprehension.

There are two sections to this assignment:

(1) Ask your Cooperating Teacher for his/her lesson plan, ot if no lesson plan is available, dis-
cuss with him/her how he/she plans to teach the lesson before it starts. Ask the teacher to iden-
tify all the different elements that he/she considers when starting to plan a lesson. If the teacher

has a lesson plan, read it before observing the lesson.

(2) Observe the lesson and complete the following questions. While observing, try to imagine
yourself in the teacher’s role.

a  Which aspects of the lesson plan and how it is implemented would you want to keep?

b Which aspects of the lesson plan would you possibly rethink or change?

¢ On a separate sheet of paper, rewrite the lesson plan with your modifications. Attach the
original lesson plan (if you have one) and your new lesson plan to this sheet.

College/University Supervisor: Date:
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Planning Requirements

You should work with your Cooperating Teacher when he/she plans lessons so that you can
learn to plan lessons from someone who is in the classtoom each day. The goal is to eventually
teach lessons as soon as you are ready.

A lesson plan template is provided for your use. If your college/university or school requites a
different format, please consult with your Cooperating Teacher or College/University
Supervisor. You are required to plan 15 lessons during this semester that can be used in your
current placement (that is, lessons that are appropriate for the grade level and the subject matter
you are working with). When filing these plans in your developmental portfolio, please attach to
them (a) any worksheets to be used by the children, and (b) information on how you will be
assessing the children’s learning;
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Lesson Plan Format

Student Teacher: Date:

Grade: Subject: Topic:

Work with your Cooperating Teacher and College/University Supervisor to plan lessons. Your
responsibility is to write up the lesson plan using the format below or one provided for you by
your college/university.

Individual Learning Outcomes (ILOs): What do I expect the children to learn/under-
stand because of this lesson? The children will know or be able to do the following:

Assessment of Student Learning: \What strategies will I use to find out how well the chil-
dren are learning throughout the lesson? I will use the following assessment approaches and
tools:

Data Collection: How will I gather evidence to indicate whether the children have met the
ILOs by the end of the lesson? I will use the following process to gather the data:

Semester 3 Developmental Practicum Student Teacher Handbook
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Methodology: How will I guide the children toward the ILOs?

1 Accessing Previous Knowledge: What prior knowledge, experiences, and interests of the
children can I use to connect them to the subject matter to be taught?

2 Learning Sequences and Pacing: Name each phase of the lesson. Describe the subject matter
to be learned and the activity planned, and indicate the time it will take the children to
complete each phase.

Materials Required: List all the materials you will need for this lesson.

Strategies for Misconceptions: Are there any particular misconceptions that children usu-
ally have about this subject matter, and how are you going to deal with these?

College/University Supervisor: Date:
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Teaching Requirements

Initially, you should assist your Cooperating Teacher in the classroom and teach small sections of
lessons. Once you and the Cooperating Teacher feel comfortable that you know the children and
the content well enough, you should start teaching whole lessons.

You are required to teach at least 15 lessons that you have planned. After you teach a lesson, use
the Teaching Reflection sheet to reflect upon the impact of your teaching,

Your Cooperating Teacher will observe two of your lessons, and your College/University
Supervisor will observe three. Before these formal observations, you will be required to provide
the observer with the following:

*  The Pre-Observation Guide indicating which aspect of your teaching you would like
feedback on

* The observation tool you would like the observer to use when observing you

* The lesson plan for this lesson

* Any worksheets to be used by the children during the lesson

*  Description of the ways in which you will be assessing the children’s learning

After the observation and feedback, attach the following documents to those shared with the
observer and file in your developmental portfolio:

¢ All the documents above
*  Examples of the children’s work
¢ Your Post-Observation Reflection
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Teaching Reflection by the Student Teacher

Use this sheet to reflect after you have taught a lesson. (For reflections after observing a lesson,
use the Observer Reflection sheet.) Good teachers regularly reflect on their teaching and
learning. Reflect for at least a page-and-a-half on the section of the lesson that you taught.
Attach the reflection to your lesson plan.

(1) Consider the following questions within your reflection.

1 How do you know that the children were actively involved?
How do you know that the children learned?

3 Was the content appropriate for the children in this class? Was it too easy? Was it too
difficult? Why or why not?

4 Reflect on the part of the lesson that you taught and consider how closely you kept to
your plan. Also, think about whether you need to modify your plan and why.

5  Wias the particular manner in which you taught the best way to teach this particular
content knowledger Are there other interesting ways you could teach the children this
content?

6 What do you think the most effective part of your work with the children was today?

7 If you used any worksheets, textual materials, visual resources, or other aids, were they
appropriate, and why or why not?

8  What would you change about your lesson plan? Why?

(2) Finally, reflect on what you think your strengths are and what teaching goal you would like to
set for yourself as you continue to learn to teach.
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Pre-Observation Guide by the Student Teacher

Complete this guide for all formal observations of your teaching this semester. This guide
provides the observer with information that will help him/her understand why you have made
certain choices about what you are going to teach and how you are going to teach it.

Name: Date:

Grade: Subject: Topic:

1 Describe what the children learned in the previous lesson in terms of content and
methodology.

2 Describe how the lesson you are teaching today fits in with the whole unit (or the week’s
work).

3 Describe why you selected the particular methodology/technique that you will be using
today and why it is the best for this topic or subject matter.

4 On what aspect of your teaching are you specifically seeking feedback, and why? (For
example, pacing or timing, classroom management, student engagement, use of
questions, etc.).

5 Which tool would you like the observer to use to provide you with the feedback you
requested in question 47
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Post-Observation Reflection by the Student Teacher

Complete this reflection once you have taught your lesson and received verbal and written
feedback from your observer.

1 What went well in today’s teaching, and why did it go well?

2 Describe the feedback you received and how it will help you teach.

3 Reflecting on the feedback, what are your next steps as you develop further as a teacher?

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 36 @

K Section 1 }\ Section 2 }\ }\ Section 4 ‘ Section 5 }\ Section 6 }\ Section 7 ‘

Cover Sheet for Formal Observations of the Student
Teacher

For all formal observations, complete this sheet and attach the materials required.

Name of Student Teacher:

Date of Observation:

Name of Obsetrvet:

Position of Obsetrvet:

Grade Level: Subject Matter:

A. BEFORE THE OBSERVATION
Attach this form to the following documents and hand them to the observer:

Pre-Observation Guide

Observation tool you want the observer to use
Lesson plan

Any worksheets required by the children

B. AFTER THE OBSERVATION
Discuss your lesson with the observer and ask him/ her for written feedback. Attach the following documents
to those collected above and file them in your developmental portfolio.

All the documents from text box A above
Feedback/report provided by the observer
Examples of children’s work with your feedback
Post-Observation Reflection

Student Teacher: Observer:

Date:
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Observation tools for semester 3

Although there is much to observe in an active classroom, it is difficult to reflect on classroom
events if you observe without a focus. The documents on the following pages are designed to
provide all observers with three things:

*  Specific points upon which to focus
* A set of tools that will allow you to collect data to inform your observations
* Data that should be used to discuss teaching and learning

The four additional observation tools provided for Semester 3 specifically facilitate short-term
targeted observations, which can be completed when the Student Teacher teaches short sections
of lessons. These tools can also be used by a Student Teacher to observe more experienced
teachers teach for short periods within a larger lesson. The tools are to be used not for
evaluation but rather to create a starting point for discussion of particular teaching and learning
strategies and their effectiveness.

The tools can be used to collect data on three specific aspects of teaching and learning: teacher
engagement, classroom management, and student engagement. Once you have decided what the
specific focus of the observation will be, select the tool and spend at least 20 to 30 minutes
collecting data with that tool. For the rest of the time, observe other general aspects of teaching
and learning to complete the forms provided. Once you have completed the observation, enter
into a discussion with the person observed about what you saw and determine if your
interpretations were correct. Also, continue to discuss important aspects of teaching and
learning,

If you have a specific focus for which no form is provided, you are encouraged to develop your
own observation tools.
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Teacher Engagement Observation: Personal Affect

Rationale
It is often difficult for teachers to notice their own tone, manner, and body language without
actually seeing themselves teach (through videotape, for instance). Individuals who want to
improve their interactive style in the classroom in order to enhance learning can use this
observation tool. This rubric provides the observer with an opportunity to start a discussion
with a teacher about how effectively the teacher engages with children to create a positive

learning environment in the classroom.

This tool includes elements of interactive style required by innovative and engaging teachers at
various levels. At each level, there is a description of a behaviour for which to rank the teacher
for that particular category. A score of 1 indicates that the engagement level within that category

needs to improve in order to enhance teaching and learning.

Instructions

1

Before observing the lesson, read this entire observation document to familiarise

yourself with the elements and the rankings.

Select a phase of the lesson to observe that is at least 20 minutes in length.

While observing, note the teacher’s engagement levels within each element, and use
checkmarks to keep track as you notice certain behaviour. At the end of the observation,
go to each element and decide what the final score will be for the person teaching,

Write the score for each element in the score box provided in the first column (see

example below).

If you are observing a Student Teacher, add up the scores, have a discussion with the
Student Teacher about his/her level of engagement, and provide suggestions for

improvement.
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Example

If a teacher uses a monotonous tone of voice and minimal vocal inflection and shows little variation in speed of speech but
has good articulation, then you need to decide if the person ranks at the level of a 1 or 2. As most of the engagement is at

the 1 (low) level, we suggest scoring them as a 1.

speed of speech v

* Drones on and on,

poor articulation

Element Low Medium High
Vocal Delivery 1 2 3
* Monotonous tone | ¢ Pleasant variations | * Many changes in
of voice of pitch, volume, tone
* Minimum vocal and speed Pitch that seems
Score inflection * Good articulation to capture
1 * Little variation in \ children’s

attention and help
manage noise,
movement, etc.

Excample of discussion after this observation: During this lesson, I observed that you were able to articulate your
intentions to the children very well. Your directions were clear, and their responses indicated that they understood
you. My other observation concerns your speed and vocal inflection. How do you think the speed of one’s voice im-
pacts the children’s learning? How important do you think it is to use voice variation and tone to get the children’s
attention? Why would a variation in speed of your speech make a difference? Let us discuss how voice, speed,
pitch, and tone can impact a learning environment. What are some examples of effective use of vocal delivery?

40

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——




Student Teacher HB3_handbook 8/27/13 11:10 AM Page 41

o

k Section 1 k Section 2

Section 3

Section 5

Section 6

Section 7

Teacher Engagement Observation: Personal Affect

Student Teacher: Date:
Cooperating Teacher: Grade: Subject:
Element Low Medium High
Vocal 1 2 3
Delivery Monotonous tone | Uses pleasant variations [ Many changes in tone that
of voice, minimum | of pitch, volume and are appropriate for the
vocal inflection, speed; has overall good lesson; pitch that seems to
Score little variation in articulation. capture children’s attention;
speed of speech, use of voice helps to
drones on and on, manage noise, movement,
poor articulation. etc.
Eyes 1 2 K}
Looks dull or Appears interested; Makes regular eye contact
bored; does not use | makes good eye contact |with all children; uses eye
eyes to express with individual children; [movement to manage
enthusiasm or sweeps room with eyes to [ behaviour; appears
Score indicate keep track of student interested, enthusiastic, and
puzzlement, involvement. thoughtful in response to
affirmation, etc. children’s questions and
ideas.
Gestures 1 2 3
Uses few Sometimes uses Uses a range of effective
appropriate appropriate gestures to | gestures appropriately in
Score gestures and little | capture children’s relation to content and
or no physical attention, manage lesson design to keep
movement. children’s movement, students engaged and
emphasize points, etc. learning,
Facial 1 2 3
Expressions | Has little visible Appears agreeable; smiles [ Appears vibrant and
affect; smiles appropriately; looks demonstrative; shows
infrequently; pleased/happy/sad when |appropriate amounts of
Score frowns often. obviously called for; can | surprise, awe, sadness, joy,
effectively use negative | thoughtfulness, excitement,
expression to convey etc.
displeasure reasonably.
Body 1 2 3
Movement Uses little Uses some movement to | Uses movement to capture
movement; seldom |gain children’s attention. | children’s attention; appears
Score moves from one energetic when appropriate;
spot. moves throughout the
classroom.
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Word 1 2 3
Selection Uses language that | Uses some Uses captivating and varied
S is bland and that descriptors/adjectives language appropriate to the
core

does not seem to
captivate the
children.

that are age- and subject
matter-appropriate in

order to engage children.

age of the children, the
cultural context, and the
subject matter.

Acceptance of

1

2

3

Ideas and
Feelings

Score

Shows little
indication of
acceptance or
encouragement of
children. May
ignore child’s
feelings or ideas.

Accepts ideas and
feelings, praises or
clarifies; some variation
in response but
frequently repeats same
ones.

Quick and ready to accept,
praise, encourage, or clarify;
many variations in response.

Unenthusiastic: 1 — 9; Moderately enthusiastic and effective: 10 — 16; Highly enthusiastic and en-

gaging: 17 — 21

TOTAL SCORE:

Obsetrver’s Name

and title:

Date:

(Attach your notes and the results of your discussion as well as the plan for this lesson, if possible.)
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Classroom Management Observation: Teacher
Movement

Rationale

To determine how a teacher’s movement encourages student engagement and participation, the
monitoring of student progress, and the creation of a lively learning environment. Teachers who
move around the room can facilitate a variety of opportunities to engage with children, although
it is important that the movement enhance learning, not distract from it. Confident teachers also
provide opportunities for the children to move around the classroom. This tool records the
teacher’s physical movements during a lesson and provides the observer with an opportunity to
start a discussion with the teacher about the impact of movement in the classroom.

Instructions

1 In the space provided, draw the layout of the classroom. Include the teacher’s desk,
students’ desks, board, and other objects that are an integral part of the room. (If a
Student Teacher is being observed, you can ask him/her to provide you with this map; be
sure that he/she indicate the gender of the student at each desk.)

2 Select a 20-minute period and draw the teacher’s movements for that entire phase.

3 If the teacher stops to talk to some students or if he/she ends up staying with one
group or one student for a long time, record that fact as in the example below.

4 After the lesson, meet with the teacher and discuss what you saw and how you think the
movement did or did not facilitate engagement with the students.

Example

This is the layout of the classroom; M = male, F = female. The line represents where the teacher moved; the dots indicate
where she stood in one place, and the bigger the dot, the longer she stayed there.

Teachet’s desk and the board

F M
F M
F M M M M
F M M M M

Sample comments and discussion questions: During this phase, the teacher moved across the front of the room.
The teacher also interacted only with female children. Some questions to consider: (1) Was this effective use of
movement, and why? (2) Why did the teacher only interact with the females? (3) How did the children at the back
of the classroom engage with the teacher? (4) Would more or less movement be effective? (5) When is movement
appropriate, and how can it be used to manage a classroom and engage with children? Please develop your own
questions depending on the particular classroom situation. (6) Note that the teacher went back to one particular
female student quite often. Why?
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Classroom Management Observation: Teacher

Movement
Student Teacher: Date:
Cooperating Teacher: Grade: Subject:

Draw the physical layout of and children’s locations in the classroom, and note each student’s

gender.

Discuss the impact of the teacher’s movements on the children and their behaviour.

Provide suggestions for the teacher.

Observer’s name and title: Date:
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Classroom Management Observation: On/Off Task

Rationale
To keep track of how children stay on task or go off task during a particular phase of the lesson.
The goal is to try to understand what keeps children motivated and focused, and what factors are
most likely to distract them. In order to provide feedback on the teaching and learning that is

occurring in the classroom, it is important to focus on both the teacher and the children; this

tool focuses specifically on the children. It does not provide information on teaching techniques
or lesson content; that feedback should be documented on a separate sheet or feedback form.

After conducting this observation, start a discussion with the teacher about effective classroom

management.
Instructions

1 Read these instructions and look at the example provided before conducting this
observation.

2 Decide which 30-minute phase of the lesson you will observe using this tool.

3 Draw the layout of the classroom on the next page to conduct this observation. If a
Student Teacher is being observed, have him/her prepate the sheet for you ahead of
time.

4 Select a section of the class (about 20 children) to focus on. For example, you could
focus on the front three rows, or the back three rows, or a few groups of children if they
are seated in groups. If the class only has 20 children, you can observe the whole class.

5 For the next 30 minutes, focus only on those children you have selected.

6 Once the lesson that you are observing begins, sweep the room for data as follows:

a  Next to Sweep 1, write down what the teacher is doing (for example, the teacher
introduces a new topic; see the example below).

b Now look at each child for about four seconds. Start at the first desk and decide
whether the student is on task or off task. If the student is on task, put a (+) in the
top of the block with his/her name. If the student is off task, put a (=) in the top of
the block with his/her name. If you cannot see what the child is doing, put a (?) in
the block.

¢ If you want to provide more detail about behaviour, you can use the following codes,
but you may also make up your own since each situation will require a different set of
codes.

*  On Task, listening to the teacher +L
*  On Task, writing as per instruction of the teacher +W
*  On Task, reading as per instruction of the teacher +R
*  On Task, talking as per instruction of the teacher +T
*  Off Task, listening to something else —L
*  Off Task, writing when he/she should not be W
*  Off Task, reading something he/she should not be —R
*  Off Task, talking when he/she should not be -T

d Continue to do this until you have looked at every student you have selected and thus
completed Sweep 1.

e Continue to sweep the room, repeating steps (a), (b), (c), and (d) at least four times
(or as many times as you can for 30 minutes).

7 Once you have completed this observation, have a conversation with the teacher being
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observed and discuss the data that this tool provides.

8  Consider the following questions during this discussion: Where were the children most
engaged and why? What teaching strategy seems to keep the students most engaged and
why? What did we learn about our students and our teaching by conducting this
observation? Please include other questions that are determined by the context of the
particular observation.

Example

This example assumes three sweeps around the room during the first 15 minutes of a lesson.
Sweep 1: 9.01 a.m. Teacher Activity: Teacher introduces the new topic with a pre-test
Sweep 2: 9.07 a.m. Teacher Activity: Students are asked to talk to the person sitting next to

them and discuss what they know about the new topic. (Arrows show
who was talking to whom.)

Sweep 3: 9.13 am. Teacher Activity: The teacher has asked students to share their ideas with

the whole class one at a time, and instructed that all the others should

listen.
Front of the Classroom

Shahida Ali
1 +W 1 +W 1 +W 1 +W 1 +W
2 -i—L4 2 +T 2 -i—L4 2 +T 2 +T
3 +L 3 +L 3 +L 3 +L 3+L|
Alya Raza l
1 +W ll +W 1 +W 1 +W 1 +WA
2 +T 2 +1. 2 -i-L4 2 +T 2 +1.
3 +L 3 +L 3 +1, 3 41, 3 +1.
Sana Naeem
1 +W 1 +W 1 +W 1 +W 1 +W
2 +14 D +T 2 +T Y 2T
3 T 3 T 3 +L 3 41, 3 +1,
Rashida Sameed
1 W y W 1 +W 1 +W 1 +W
2 ? b » 2 +1.¢ D 4T 2T
3 T 3 T 3 T 3 T 3 +1.

Final comments for this example:

Sweep 1. All the students were writing, and we know it was on task because that is what the
teacher asked them to do. There is a +W next to every name.

Sweep 2. Almost all the children were talking to the person sitting near them, as instructed by the

teacher. The arrows tell you who was talking and who was listening, In one case, the observer
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could not decide if a pair of students were on or off task and thus placed a question mark in
both students’ boxes. In another case—at the back of the class—the students were not engaged

in the activity assigned by the teacher.

Sweep 3. During this sweep, the students were supposed to be listening while one child at time re-
ports back to the whole class. Some of the children at the back of the classroom were talking off

task.

Sample questions to consider in the post-observation discussion:

When were the children most engaged, and why? When were the children least engaged, and
why? What could the teacher do differently to keep all children engaged?

What did you learn by observing the specific behaviours of children during a specific phase of

the lesson?
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Classroom Management Observation: On/Off Task

Student Teacher:

Cooperating Teacher:

Sweep 1: Time:

Date:

Grade:

Sweep 2: Time:

Sweep 3: Time:

Sweep 4: Time:

Sweep 5: Time:

Sweep 6: Time:

Sweep 7: Time:

Draw the layout of the classroom, identifying the group of students you will be observing.

Codes to be used:

(Add your own if needed)

After the observation, meet with the teacher and discuss the data. Determine your own ques-

tions.

Observer’s name and title:

Teacher Activity:
Teacher Activity:
Teacher Activity:
Teacher Activity:
Teacher Activity:
Teacher Activity:

Teacher Activity:

On task: +I. +W  +R +T

Subject:

Off task: —LL

Date:
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Involvement

Rationale

It is important for teachers to develop their lesson delivery, but it is also important to learn how

to encourage and manage the engagement of students in the classroom. Although there are

several ways that children participate, this observation tool helps the observer identify one type

of participation, verbal involvement—specifically, how often the teacher calls on specific

children; how often the teacher asks questions of the class as a whole; and whom the teacher

asks to respond to the questions asked.

Instructions

1

Select this observation when the teacher is teaching a phase of the lesson that requires
an interactive lecture or verbal explanation to children for at least 20 minutes, if possible.
Draw a diagram of the classroom layout that indicates where each child is sitting and

where the teacher is standing. Name each child. If this observation is of the Student
Teacher, have the Student Teacher provide you with this diagram.

Start keeping track of all the verbal interactions between the teacher and the children

a  Whenever the teacher asks a general question to the entire class, draw an arrow from

b When a child responds, draw an arrow from that child toward the teacher.
¢ When the teacher asks a specific child a question, draw an arrow from the teacher to

Teacher

2
3
and among the children themselves.
the teacher to the top of the page.
that child.
Example
Hassan Bilal /

Rameen

/)
/4

///
//

Sample of final comments for this example:
Engage with the teacher on the topic of verbal interaction and flow. Emphasize starting a discus-

i

sion with him or her, not judging or evaluating, You could use questions such as:

Where does the teacher direct most questions to? The right side of the classroom.

Who responds the most? The children don’t seem to respond—rthere are more questions than responses; only
the right side responds.

There are many more questions one could ask, so add your own questions.

Final suggestions for the observed teacher: You use many good questions, but think abont the left side of
the classroom. Perhaps move your feet a little and engage with the other children. Finally, think about why you are

asking questions—becanse you want a response! How can you encourage the children to respond?
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Student Engagement Observation: Verbal
Involvement

Student Teacher: Date:

Cooperating Teacher: Grade: Subject:

Layout of the classroom:

Share the page with the teacher and ask what he/she thinks.

To whom does the teacher direct most questions?

Who responds the most?

Is there an imbalance in how often certain students are called upon (based on side of the room,
gender, or any other factor)?

If you are working with a Student Teacher, provide some final suggestions for him/her.

Observer’s name and title: Date:

Use a separate sheet and write up some final comments; attach your comments to this page.
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Formal Feedback on Planning by Cooperating

Teacher
Student Teacher: Date:
Cooperating Teacher: Grade: Subject:

Describe the Student Teacher’s level of confidence in terms of the subject matter knowledge
required for this lesson. (For example, what resources—apart from the textbook—does the
Student Teacher use as a source for the lesson content? Is the Student Teacher’s knowledge of
the content excellent, average, fair, or poor?)

Provide the Student Teacher with specific feedback on the following aspects of his/her lesson
plan:
1 The teaching techniques and materials used and their appropriateness for children of
this age.

2 How the teaching techniques and materials address different learning styles.

3 How the lesson plan connects the culture and community of the children to the subject
matter being taught. (In other words, how is this subject matter relevant in their lives?)

Finally, provide specific feedback on the informal and formal types of assessment planned for
this lesson.

(Attach the plan that the Student Teacher developed to this feedback form, and return to the Student Teacher.)
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Formal Feedback on Planning by College/University
Supervisor: Response 1

Student Teachers are required to plan at least 15 lessons this semestet, and College/University
Supervisors are required to provide feedback on at least four of these lessons. Use this Response
1 form for general feedback, but you are encouraged to add other comments that will assist the
Student Teacher in planning effective lessons.

Student Teacher: Date:

College/University Supervisor: Grade: Subject:

Provide feedback for the Student Teacher on:

The clarity of the learning outcomes stated.

The clarity of the explanation of how these learning outcomes will be met by the children and
measured by the Student Teacher.

The format of the lesson plan and the documents provided (worksheets, etc.):

The appropriateness of the teaching technique selected and whether it is effective for this subject
matter and the age of the children.

The appropriateness of the activities selected and whether they are effective for this subject
matter and the age of the children.

What aspects of planning do you believe the Student Teacher needs to develop further? Provide
some ideas on how he/she can do so.

(Attach the feedback form to the lesson plan and return to the Student Teacher.)
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Formal Feedback on Planning by College/University
Supervisor: Response 2

Student Teachers are required to plan at least 15 lessons this semestet, and College/University
Supervisors are required to provide feedback on at least four of these lessons. Use this Response
2 form to convey more in-depth feedback on the Student Teacher’s planned instructional
strategies and approaches. You are encouraged to add other comments that will assist the
Student Teacher in planning effective lessons.

Student Teacher: Date:

College/University Supervisot: Grade: Subject:

Provide feedback for the Student Teacher on:

The appropriateness of the strategy planned to engage a variety of children’s prior knowledge.

The appropriateness of the instructional strategies in terms of the children’s age, abilities, and
developmental progress.

The appropriateness of techniques for modifying instruction in order to help a range of children
learn.

How the instructional approach creates opportunities for the children to think about and thus
understand the subject matter.

What aspects of planning do you believe the Student Teacher needs to develop further? Provide
specific ideas on how he/she can do so.

(Attach the feedback form to the lesson plan and return to the Student Teacher.)
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Formal Feedback on Teaching by Cooperating
Teacher (lesson 1)

This is the first formal feedback that you will be providing to your Student Teacher on his/her
teaching. Use the documents provided by the Student Teacher (lesson plan, pre-observation
note, worksheets for the children, and the observation tool) to complete this feedback. Read all
the documents, observe the lesson using the observation tool, and then complete this report.

Student Teacher: Date:

Cooperating Teacher: Grade: Subject:

Ask the Student Teacher how he/she thought the lesson went and note his/her response.

What aspect of teaching did the Student Teacher request feedback on? (See Pre-Observation
Note.)

Which tool did you use for this specific feedback?

Given the data collected with the observation tool, what patterns are emerging?

Positive comments: What aspect of the Student Teacher’s teaching worked really well?

Suggestions for growth and development: What should the Student Teacher do differently?

(Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.)
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Formal Feedback on Teaching by Cooperating
Teacher (Lesson 2)

This is your second opportunity to provide feedback to your Student Teacher on his/her
teaching. Use the documents provided by the Student Teacher (lesson plan, pre-observation
note, worksheets for the children, and the observation tool) to complete this feedback. Read all
the documents, observe the lesson using the observation tool, and then complete this report.

Student Teacher: Date:

Cooperating Teacher: Grade: Subject:

Ask the Student Teacher how he/she thought the lesson went and note his/her response.

What aspect of teaching did the Student Teacher request feedback on?

Which tool did you use to provide that feedback?

Given the data collected with the observation tool, what patterns are emerging?

Describe the parts of the lesson (teaching and learning) that went well.

Provide the Student Teacher with specific feedback on the effectiveness of the classroom
strategies that he/she used. For example, include comments on how the classtoom was managed,
the pacing of the lesson, how engaged the children were, and how the effectively the children’s
learning was assessed.

Final Comments: What aspect of teaching would you like the Student Teacher to concentrate on
in the future?

(Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.)
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Formal Feedback on Teaching by College/University
Supervisor: Observation 1

Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the
lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report.

Student Teacher: Date:

College/University Supervisot: Grade: Subject:

Ask the Student Teacher what he/she thinks went well duting the lesson, and write the response
below.

What aspect of teaching did the Student Teacher request feedback on?

Which tool did you select to provide that feedback? Analyse the results from the tool used.

What aspects of the teaching do you both agree went well?

Provide the Student Teacher with some suggestions for growth and development.

Offer final remarks.

(Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.)
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Formal Feedback on Teaching by College /University
Supervisor: Observation 2
Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the

lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report.

Student Teacher: Date:

Cooperating Teacher: Grade: Subject:

Ask the Student Teacher what he/she thinks went well duting the lesson, and write the response
below.

What aspect of teaching did the Student Teacher request feedback on?

Which tool did you select to provide that feedback? Analyse the results from the tool used.

What aspects of the teaching do you both agree went well?

Describe and comment on the strategies used by the Student Teacher to:
a  Create a learning environment that is socially, emotionally, and physically safe for all
children:

b Create a classroom environment that encourages learning and promotes positive
behaviour:

¢ Engage all the children in the learning activities:

Offer final comments on one specific aspect of teaching that you believe the Student Teacher
needs to develop further.

(Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.)
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Formal Feedback on Teaching by College/University
Supervisor: Observation 3

Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the
lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report.

Student Teacher: Date:
College /University Supervisot: Grade: Subject:
Ask the Student Teacher what he/she thinks went well duting the lesson, and write the response

below.

What do you, the observer, believe worked really well?

Which tool did you select to provide feedback? Analyse the results from the tool used.

Comment on the following aspects of the section of the lesson you observed:
a  Planning of the pacing/timing of the various phases of the lesson:

b Use of appropriate reading and writing materials and activities for the subject matter and
the age and levels of the children:

¢ Use of appropriate and varied assessment tools, both formative and summative:

Provide final comments on the Student Teacher’s teaching at this point.

(Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.)
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Meeting and Evaluation Forms

These documents are to be used for continuous formative and summative evaluation of field
experiences during Semester 3. During this semester, it is imperative that the Student Teacher,
Cooperating Teacher, and College/University Supervisor meet as often as possible. Many of
these meetings will be informal in nature and should provide an opportunity to discuss the
Student Teacher’s progress as well as the teaching and learning that is occurring in the classroom.

1 Triad Meeting Form: This form is for the Student Teacher to keep track of the three
required formal meetings with the Cooperating Teacher and College/University
Supervisor. He/she must bring the form to each meeting and ensure that all participants
sign it, thereby indicating that the discussions have taken place and that the Student
Teacher is aware of what is required of him/her in order to make satisfactory progress.
The section Triad Meetings on page 4 provides a detailed description of the purpose of
each of these meetings.

2 Notes for Self-Assessment by Student Teacher: The purpose of this form is for the
Student Teacher to keep continuous track of how he/she is meeting the NPSTP, using
the rubric for the standards as a guide. As he/she learns to teach, he/she should keep
notes on how the various work and assignments he/she completes meet each standard.
The Student Teacher can share these ideas with his/her supervisors and ask them for
feedback and guidance throughout the semester. Simultaneously file these documents to
start your developmental portfolio.

3 Final Self-Assessment by Student Teacher: Toward the end of Semester 3, the Student
Teacher must formally organize his/her teaching and learning materials to create a
developmental portfolio. Once that process is completed, he/she should then use this
form to summarize how each standard within the NPSTP has been met. Student
Teachers should list the artefacts within the developmental portfolio (indicating their
page numbers) and, using the rubric provided, assign a self-assessed level for each
standard. At the final triad meeting, the Student Teacher will present the developmental
portfolio, and afterward the College/University Supervisor will assign a final grade for
the practicum semester.

4 Rubric for the National Professional Standards for Teachers in Pakistan: The rubric has
been developed to provide the Student Teachers, Cooperating Teachers, and

College/University Supervisors with a way to evaluate levels of competence in each of
the nine standards of the NPSTP.

5 National Professional Standards for Teachers in Pakistan: This document is provided in
both Urdu and English.
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Student Teacher:
Cooperating Teacher:
School: Grade:

College/University Supervisor:

During the practicum semestet, the Cooperating Teacher, Student Teacher, and College/Univet-

sity Supervisor should plan to meet at least three times in order to discuss the Student Teacher’s

progress toward completing the requirements. This document needs to be completed and signed

at each meeting by all three participants.

Date of Initial Meeting:

The expectations for the semester were discussed, and the procedures for evaluation were explained to the Student

Teacher. All three signatures are required.

Student Teacher:

College/University Supervisor:

Cooperating Teacher:

Date of Midterm Meeting:

The Student Teacher’s progress was discussed, and goals were set with the Student Teacher for the remainder of

the practicum. All three signatures are required.

Student Teacher:

College/University Supervisor:

Cooperating Teacher:

Date of Final Meeting:

A complete evaluation of the Student Teacher and his/ her developmental portfolio was completed, and a grade

was assigned using the rubric provided. All three signatures are required.

Student Teacher:

College/University Supervisor:

Cooperating Teacher:

Complete this section once the entire portfolio has been graded. Use the rubric and the “Assess-

ment forms” provided.

Student Teacher has successfully completed the practicum: Yes:
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Assessment of Practicum

During the practicum semester, Student Teachers are involved in a variety of activities, tasks, and
assignments that they have to carry out in schools. These include planning lessons, observing
lessons taught by peers and Cooperating Teachers, teaching lessons, and writing reflections on
learning. During Semester 3, Student Teachers produced developmental portfolios in which they
filed all written work (worksheets, observation tools, lesson plans, etc.); throughout Semester 4,
Student Teachers will develop professional portfolios in which they will file only the best samples
of their written work.

College/University Supervisors will evaluate the professional portfolios for a final course grade,
or summative evaluation, based on the National Professional Standards for Teachers in Pakistan
(NPSTP). The rubric at the end of this handbook contains detailed descriptions of achievement
levels in nine of the ten standards, and the steps outlined below explain how the Supervisor
should use the rubric as a grading form to assess the portfolio. In addition, the Cooperating
Teacher is strongly encouraged to use the same procedure to review the Student Teacher’s
portfolio, mark up a copy of the rubric, and refer to the rubric when contributing to discussion
of the summative evaluation during the final triad meeting;

Portfolio items may include assignments completed during either Semester 3 or 4 and should
illustrate how Student Teachers have met at least level 2 of the NPSTP rubric. Student Teachers
can negotiate 2 minimum and/or maximum number of artefacts they need to include; however,
it is recommended that a particular number of assignments not be mandated but rather that the
evidence provided should be sufficient to justify a given rubric level.

During the semester, the Student Teachers will use the Notes for Self-Assessment sheet provided
to keep track of the artefacts they are collecting on a daily basis, describing how they meet the
standard using the rubric as a guide. At the end of the semester, each Student Teacher will fill
out the Final Self-Assessment sheet, which requires him/her to list the artefacts in the portfolio
and the page number for each item and to assess each artefact. It is suggested that the
College/University Supervisors use the following procedure for grading the portfolios:

—_

Starting at standard one, Supervisors should look at the artefacts supplied by the Student

Teacher, read the rubric at each level, and decide which level (1 to 4) the artefact meets.

2 'The Student Teacher has already provided his/her own assessment of each artefact, so
the Supervisor needs to decide if the Student Teacher’s assessment is correct and make
changes to the assessed level if necessary.

3 In the rubric are multiple examples of evidence required to indicate compliance with a
particular level. It is not important that the Student Teacher provide artefacts to meet
every single item mentioned, but rather that the spirit of the level is met through the
artefacts produced.

4 Once you decide, place a checkmark within the rubric at the appropriate levels for each
of the categories.

5 You might find that more than one artefact or piece of evidence meets a certain level’s
standard, in which case you may make more than one checkmark within each
subcategory (see example below).

6 Once you have checked off all the artefacts, you need to decide what the total score is

for that particular standard. In many cases—as in the example below—the Student
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Teacher will provide some artefacts at level 1, some at level 2, and some at level 3 within
a single sub-standard. In this example, since most of the artefacts meet level 2, the final
assessed level for standard 1.1 would be a 2.

7 Now the Supervisor has to decide the level for each sub-standard.

Example for Standard 1: Subject Matter Knowledge (four sub-standards)
Category Level 1 Level 2 Level 3 Level 4
1.1 Source of the VAN VNNV N

lesson’s content

1.2 Understanding of VW VWY

the subject matter

knowledge/curticulum

1.3 Teaching VY

strategies/pedagogy
employed

1.4 Activating child’s W
knowledge

In this example, the Student Teacher is assigned the following levels in each sub-standard:

1.1=2;12=3;1.3 =2;and 1.4 = 2. So the total for Standard 1 wouldbe 2 +3 +2+2 =9
marks.

8  Calculation of the Grade:

Divide the total number of marks by the number of the sub-standards given in the rubric.
24+34+2+2=9/4=225

9  Continue to do this for all 10 standards. We have provided you with an example of this
below. In our example, the totals for each standard are:

Standard 1 = 2.25
Standard 2 = 2.5
Standard 3 = 1
Standard 4 = 1.8
Standard 5 = 2
Standard 6 = 1.5
Standard 7 = 2.3
Standard 8 = 3
Standard 9 = 2.5
Standard 10 = 2
Total 20.85

a  Now take the percentage by dividing 20.85 with 30 (as 3 is the highest level for each
standards so it will be 30 from level 1-10)

b The % will be 69.5%.

¢ Allocate a GPA according to the university policy

The supervisor and the cooperating teacher will sign the sheet.
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The National Professional Standards for Teachers in
Pakistan

In February 2009, the Policy and Planning Wing of Pakistan’s Ministry of Education adopted the
National Professional Standards for Teachers in Pakistan (NPSTP). The policy lists ten specific
professional standards (core standards as opposed to subject standards, with the exception of
Standard 10).

L Subject Matter Knowledge

II. Human Growth and Development

111. Knowledge of Islamic Values

Iv. Instructional Planning and Strategies

V. Assessment

VL Learning Environment

VII.  Effective Communication and Proficient Use of Information Communication
Technologies

VII.  Collaboration and Partnerships

IX. Continuous Professional Development and Code of Conduct

X. Teaching of English as Second/Foreign Language (ESL/EFL)

Each standard is followed by a general description of the knowledge, dispositions, and skills
associated with that standard. To operationalize the standards and make them useful, the USAID
Teacher Education Project supported the development of rubrics that describe each of the
standards across the continuum of performance. Level 4 describes the standard when it is being
‘performed’ well by an experienced and very proficient teacher. Level 1 describes the standard
when it is being ‘performed’ by a much less proficient, or a beginning teacher. Described below
is the process of designing the rubrics for the NPSTP.

In October 2009, the USAID Teacher Education Project and the Ministry of Education’s Policy
and Planning Wing hosted a national workshop in Islamabad titled “The Application of
Education Standards and Teacher Professional Development’. The workshop was attended by 78
representatives from universities, government colleges of elementary education, regional
institutes of teacher education, provincial departments of education, and the federal Ministry of
Education. The workshop agenda was designed to build awareness and understanding of the
NPSTP and to prepare participants for subsequent work on designing rubrics for the standards.
In January 2010, in collaboration with provincial governments, the USAID Teacher Education
Project hosted a series of four workshops with teams of educators to begin the process of
designing rubrics. These two-day workshops took place in the provinces and were attended by
114 teacher educators from elementary colleges and universities and staff from provincial
government departments with responsibility for teacher education. Participants reviewed
standards rubrics from other countries and considered the advantages and disadvantages of the
various examples. They then decided on a format and drafted rubrics for two of the NPSTP
standards to share at a national workshop in February.

The four provincial workshops culminated in a national workshop, Designing Rubrics for
Pakistan’s National Professional Teacher Standards, in February 2010. The 38 workshop
participants represented faculty and staff from government colleges, universities, provincial
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departments of education, and the federal Ministry of Education. Participants reviewed the draft
rubrics prepared by each province and, with technical guidance, continued to refine and develop
them until they had prepared a set of rubrics for the NPSTP that they were ready to share with
other educators in their provinces for feedback. Starting in late February and continuing
throughout March 2010, participants in the national workshop then hosted a series of
consultations to collect comments and feedback on the rubrics. Almost 400 educators from
across Pakistan provided feedback on the rubrics for the NPSTP.

Feedback from the consultations was used to prepare a second draft of the rubrics. The second
draft was then shared again with participants in the national workshop and with the federal
Ministry of Education for comments and feedback. Further adjustments were made to prepare
the final version of the rubrtics that is included in this Practicam Handbook.

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 74

*$1S9721UT JOUIELD[ JO £19138A T 0] JUNTOD

o1 109UT02 03 sfem SUIGESUD SPUY PUE SIUIE)

S, JOUIELI] YOI SPULISIIPU() IYSNE) JUIaq ST IBYM
01 oduapadxe pur aSparmouny sorxd FY 199UTOD
UDIP[IYD JO 93UeT 9s10AIp € sd[oy 8papmoury
Jorxd su2Ip[IYD Uo JuIpmnq £q IU2IUVOD SIYIE],

Erliciscldbel
pue oSpaymouy Joud spyd Yoes uo
s1doou0d mou Furpimq £q 3u21U0D SAYPEIT,

"20uorFadxo
pue a8papmouy Jorrd Iy 01 199UT0D Je suopsanb
sopnpur pue 51dol a3 INOqE AFPIMOUS] ALY IYSTUT

UDIP[IYD 1B} SSOUDFLME ) I JUITVOD SIYDEI],

JU2IU0D

MIU O} JO 93PI[MOTY
Jorrd s uaIp[IYd 10 SUTIIS
30 uo JuIp[q Aqesyroads
INOYIIM JUITOD SIYDIEIT,

SBpapmouy spryd
oy BupeAndY ']

Section 6

Section 5

Section 4

Section 3

Section 2

Section 1

"[9AS] 3S9YSIY O 18
DADTYDE 0 UIP[IYD [[E SITUI[LYT) “TUIWSSISSE-J[OS
PUE 92U2PIUOI-J[9S ‘VONTUSOILIDW $IOWOF]
SEEOM UMO FIIU) 1993100 PUE YYD VO 109[J2F
uarppyd djoy 01 sarsarens ogmads syuswraduy
'SOAT] SUIP[IYD 01 [errewy Jo wonedrdde

oy pue suondasuosstur 303 Sutuueld ‘sanbruyoon
oiads-192(qns Mou Sursn suossay sdofpaa(y

“JONEW 199(qNS 9 YIIM 2DUIPHUOI-J[3S
310y dO[PASP 03 UDIPIUD YAIA SYFOX\ "SOAT[
KepA3oAd J19U) 01 9SPa[AMOUY] Jonrew 109[qns
op Aidde o1 wappyp J03 sepumzroddo
SOPIAOX 199[qns o3 IN0qE ALY Aew
UDIP[IYD ey STORdodu0ISIW (R [E3p 01
so18o1ens sos() “sanbruypa ogpads-199(qns
3O £191reA © SUISN JUSIUOD SOYDEI],

‘suondoduoosiu

98911 3993702 01 APUIAYJIP sUOssIT ued 01 Moy

UO 129[J2F 01 PAIFLIS SEY PUE 192[qNS ) INOJE ALY
Kewr warp[yp 1o suondaouodsiu 3o sadLy arqrssod
JO ©opI [e39U3 & Surdo[aadp sT ‘sanbruypal Surgoea)
5199ds-192[qNs INOqE SYUIY) PUE JU2IVOD SIYILI],

“ronew 129[qns 9y INoqe
suondoouodsiu s uIPIYd
303 Suruued oM
SpOYIoW SUIYIE) DMFIUIT
Sursn 1U2U0d SIYDEIT,

pakordur
£303epad
pue sa13a1ens
Sumpeay, ¢’

‘SEQTE JU2IVOD FIYIO
pue Fonew 199(qns oyl U29m19q dIysuone3 U3
spuelsIopu() ‘'uonanAsul sutuue[d J03 959 sosn
pue sassa003d pue ‘sordol Surures] jo Supuanbas
oup spurIsIopu() 1] AepAroad 01 uoneordde

1] PUE JU2IUOD 91 U22M12( SUONIIUTOD dU3 PUL
F913PW 192(qNs JO 23PIpMOUY JUA[2xd sAe[dsi(]

‘uononnsur suruue[d 03 9sa1

sosn pue sassad0xd pue ‘sordor Surureay
Jo Supuanbas o spueIsTopU) 71|
Kepfrana 01 uvoneordde sir pue 1u21U0d
S U219 STORIIUTOD ) PUL F21ITW
100[qns JO 2Fparmous Jud[PIxXa skedsi(y

“oJ1] AepAIond 03
vonedrdde s11 pue 1U21U0D U TU2IMIDG STORIIUTOD
SPUPISIOpPU() IYSNE) JONEW 193[qNs Y} JO SO

pue $1doou00 o1sq 211 JO 9Fparmous poos e sfefdsicy

*STOIFD [BUOISEID0

aew IS IySnel

F91PW 192[qnNs a1 JO
o3pamouy orseq v sfefdsiy

wnynarrmo /
O3parmouy 1onew
109(qns ot
jo Surpuelsiopun
'l

*S[9AD] [BUONTUIANUTT
PUE [LUONEU 94 I FA1ILW 109(qNs oy UT SPUIR
PUE ‘YdILasaT Sarr0a) $1dodu0d MaU JO aFeME ST
199(qns Jo FuruILd] pUE SUOEI] JOJ UONEWIOJUT
JO $90IN0S J[qE[IeAE A[IPEIT IOYIO SIS PUE
‘SurpuElSIOPUN PUE 9oUdTIdXD OFPIMOT TMO
S9SN ‘TONIPPE U] "YJOOQIXa) 9y} [P SUO[E 9pms e
SE WNNOTAIND [BUONEU ) SUISN 1UITOD SAYILT,

“JoNew 129[qns Jo SUMUILd] pUL FUTYIL]
J0J UONEWIOJUL JO $9DINOS I[(E[IEAL
A[Ipeas 19110 $3[99s puT ‘BuIpuEISIOPUN
pue ‘9ousnadxa ‘98paimouy

UAO S9SN ‘VONIPPE U "JOOIXd)

o) YIIM UO[E IPIMS € S WNNITAIND
[euonEy dU3 SUISN 1U2IVOD SIYIEI],

"UOSSI] 90ULYUD 01 SUIPUELISIOPUN Ppue 2oudrrdxd

UMO S9SN ‘VONIPPE UT "OOqIX2) oY) [PIA FUO[e 9pIms

© St WN[NIMIND [PUONEU o4} SUISN JUITOD SIYDEI],

‘WOOISSE[D
o) UT 23papmouy

Fo1eW 109[qns jo

20IN0S [0S Y St JOOQIX)
o Sursn JUSIUOD SIYIEIT,

JU2ITOD TOSSI[
a3 JO 22IN0G ']

7 [9A9]

€ [9A97]

C [°A9T

T I9A97]

N

a3pamous] onew 103[qng | prepuelg

VY = 2A0qE JO G’ [9A9] JO o8eroAR UE mm = T [°A9] JO o8eroAe Ue 1 SJUIpPMIS [ 7 #91S9tuag

V = C [PA9] 1% [[B ‘g =  [PAD] I8 OWOS PUE SBIIE [[€ UT | [9AI] B ISLI[ I8 SIUDPNIS [ ¢ F9ISOWIS

UeISIBJ UI SIOYDeI], JOJ SpIepuelg [EUOISSIJOIJ [euoneN] 33 JOJ duqny

:Zurpein) pa1sogang

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

74



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 75

Section 6

Section 5

Section 4

Section 3

Section 2

\

Section 1

‘ures] pue or0[dxo ‘swopqoid aajos 01 Axmbur

JO SPOYIDW ISN 0 UFP[IYD SISLINOOUF] ‘SUTUFEI]
pue Surgoea jo 1red [vI391UT UL ST SO1GIENS
SIS SURUIYI-[ESNID 3O /PUE JOPIO-1aYSIY

Jo 28ues € sopraoid ApualsIsuod pue J0J SUE[]

S[Iys Surajos-wa[qoxd

pue SunUI-[edRTI 9snoerd

01 UDIP[IYD $2FLIN0OJUD PUE ‘SIL30ILHIS
SUR[UTY) F9PFO-FAYSIY PUL JOPFO-FIMO]
Jo £191FPA POOS B SUISN SOUIEI]T,

“oAd]
FOUSIY € 18 UFES[ UED UDIP[IYD L) SPULISIOPUN
JOUDED) DU JEY) 2ILITPUT STOSSI “S[[IYS
SUDUIYI-[EdD1ID JO /PUE JOPFO-FOYSTY 9snoesd
01 soprumroddo [euorses20 M $9131eNs
SUBUIY) FOPFO-TOMO] APSOW SUISN SIYIE],

USRI
[T¢ JOF S[[IS SURUIY} FIPIO-TIMO[
Apsows Sursn saydeay,

STIEs
Sur{urp-Eanmd
pue
FOPIO-TYSIH €7

"gopenIIs SUTUFES] 9 01 SIUJTE
pue SYISuamS FDYI SULI] 01 UIP[IYD 25LIN0OUD
e suosso] sdofaad(T “ur Af Loy Aunwiwod oy

PuUE A[IWUe) PUE 93MIND FOY) SE [[A St SUTUIEd]
youd pue ‘suudfel ‘soouspadxo [enprarpur £q
PooUDN[FUT ST SUTUFES] SUDIP[IYD I SPUEISIOPUN
JOUDEI] DU} JEY) EIIPUT SULYOELI) PUE STOSSI'|
‘[erarewr Sutures] aerdordde-o8e Sursn uarpyd
o1 [ 95ESUD 03 298 JeT) AeM B UT SOUIEI],

fem owres oy ur pagedus aq ULd
UDIP[IYD [[E 10U LY} SUIPUEISIOPUN I[TYM
Jouuew o[qeambo Ue ur UIP[IYD S1ELIT,
‘Buruea] sorrd pue ‘sjuse) ‘soouarradxa
‘51S9191UT JIDU) O [LIFNEW Y} SUNIIVTOD
pue [erorew sSururea] Aerrdordde-o3e
Sursn Aq UAIP[IYD JO 23UET

© 93¥3Ud 01 S99 1B} ABA\ € UT SOUDEI],

‘Buruea] so1rd pue $159I0UT [ENPIAIPUT

JOU) 01 [eIFNEW 9} SUNIIUVUOD PUE [BLIIEW
Sururea] arerdordde-o8e Sursn £q varpyd

JO 98ues B 93e3Ud 01 S99 1B} ABM € UT SOOI,

SR

JO 93Ues © J0J UONENUIIIIP
pouued oN ‘FouuEw

renbo we ur vaap[IY Is0W
$o3e3u0 18 Aem B UT SOUOEI],

UQIP[IYD JO d3uLs
® Suidesuy 7'z

‘P2 £39A9 JO suopeldadxo

Y31y s£9ATO7) “BurA[os waqoxd 29ANII[0D 10J
UONEBIOE[[0D F91SOJ SUOSSY | SINI[IE IARTUSOD
PUE SOOUISI[OIUT 9SIDAIP SUDIP[IYD NEPOUIIOIIE
01 saproay Sururea] A[dde o1 aqe s Sumouy

Jo sfem ordpnuy osn pue OFPo[MOTI| 1INIISTOD
‘SIS 2xmboe ‘x| USIP[IYD Jo 9FuEr B Moy

j0 98pamousy ogwads Suid[dde sue[d pue soyoeay,

‘sonieuondaoxa

P23J18 puE ‘PaIuD[E) TEUONOWD
OTou09-0120s ‘TearsAyd ‘ervawdoasp
SUDIP[IYD JO 2SUEI 29U} JO 2SPI[MOUY
21e21puT Jey) su0ssa sdopasp Aeognadg
'suontsodsip dojoaap pue ‘S[ys

oxmboe ‘Ured] UIP[IYD MO JO 9Fpa[mouy
ogads Suid[dde suerd pue soyoea],

Apuaragyp

UJEI[ OYM PUE SIDIICE ISTIAIP ALY OYM

98e ST} JO UDIP[IYD AEPOWWOIIE OF SPOYIIW
Surgoea) Jo Loprea € Sursn sue[d pue saydEa],

*SODI[IqE PUE SI[AIS SUTUIELD]
TE[IWTS DALY OYM UDIP[IYD
$9)LPOWWODDY “SUTUFL]

JO saqey s,uasppyd dopasp

01 SpotIowW JUTYIL] OM1

30 U0 Sursn sue[d pue saYOLI],

SONIIqE puE So[A1s
BuruILa[ 9SIIAIP
Sunepowwodny

e

N

P [9A9]

€ [°A9]

C I°A9]

T [°A9]

1uowdoraAdp pue PmoI3 UeWINE] 7 pIepuels

75

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 76

Section 6

Section 5

Section 4

Section 3

Section 2

Section 1

*$O0UDIJJIP JO UOHN[0SIF [NFodead
put ‘Fururea] aaneIOqe[[0d Ssuorurdo 1o1po pue AISIAIP 303 199dso1 SuFdISOJ ©IUAS FuIpn(UT ‘pFom [eINIEy oY) Jo uonenardde pue 100dsor ©ouapyU0I-Js pue I1snx Jo JudwdoPAdp Y puL

syuared Jo oaof {(wry vodn oq adead) pruwrweynyy 1eszer] 30ydord oy pue ye[ry Jo aao] Oiduwexo 03 ‘YSnoryl Suured] pue SUIYOEd) U PAIENSUOWIP ¢ P[NOM SIN[EA [eITYID [ESTIATUN PUE JTWY[ST 4 |

*SIN[EA [EITUID [ESIIATUN
PUE JIWE[S] JO SUIPULISIOPUN IDYI PN ILYd
SuTuIEs] pUE SUMYDE] JO SABA TT UDIP[IYD SIAJO

"Pa1enSuOWap o7k
SON[EA [ED1UID [ESIOATUN PUE JIWE[S] YITYM
UJ JUSWUOIIAUD WOOISSE[D B $2IBIIT)

"PIILIISTOWAP 278 SIN[BA [EDIYID [BSIIATUN
PUE O[WE[S] Y2IYA Ul JUDWUOIAUD WOOISSE[D
© 218230 d[9Y 18} SONIANDE PUL STOSSI] SUSISI(T

‘Surures] pue

SuTyoLa) POOS UT PaILRISUOWIP
2T SIN[EA [EDIUID [ESIDAIUN PUE
STWR[ST YDIYA UT SKeA SIQLIDSI(]

e

P [9A9]

¢ [9A9]

C IPA9T

T [9A9]

N

STIIS[S 9JI] [0S /SaNJeA [edI1d OTWe[S] JO 93PIA[MOUY] :¢ prepuelg

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

76



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 77

Section 6

SY[00M [EI2A9S JO F21soW0s ‘Wi 103 ue[d v = ueld wim-Suo L7

Section 5

Section 4

Section 3

Section 2

\

Section 1

's1doou0d pue seapr semonsed Sunuasardor

ur £oeInooe pue ‘ssoudAsuayIdwod ‘ssounyasn
JI2U) JOJ $IDINOSF U JLN[BAD O I[qE ST IIYILIT,
*$9DINOST [BUONINASUT SUISN INOJE SII[OTYD

*$91£1s SUTUFES] TUDIOIIIP ABPOWWOIIE
S9DINOSIT [PUONINFISUT Y T,
‘Surpueiszopun pue SURUIY) JOPFO-1OYSIY

S[BL32ITW AU} SUTSN WOIJ IJIUI] UIP[IYD)

*SOUWOIINO
Suruzea] pauue[d 01 paydrew

wo1-3uof axedard 01 L[Iqe JO 20UAPIAD SIIYXE]

aredoard 01 L11Iqe 30 2dUAPIAD SIIYXE]

wr01-3uof axedard 01 LIqe JO 2UAPIAD SIIYXE]

Kep-01-Aep © UO SUOSSI SUB[

oYW PUE ‘UT PISESUD A[9ANIOE FE 9IEIID UIIP[IYD) aowoird pue sowosIno Surures] | PTAITID FIYIE [[AS ST SN YSnoyafe sowodino A[essadou jou oe 9so) $923N0S
'SOWOINO wc.au.mﬂ wuccmﬁ QAT I3 sfem ur wuccﬁm QAT I sfem UT $90IN0SIF wcﬂcuﬁ: woGGSQ wcgoﬁoa 0} payoIew | Ing ‘TWOSSI[ OB YA SIIFNOSIF Teuondonsul
$90IN0SI [PUONINFISUT J[([TEAL JO A191FPA € $IS() | [PUONINIISUI S[U[IEAL JO AI1DIILA © SIS() o7% 38 SAeA UL $92IN0SIT [EUORINIISUL SIS [EUORONIISUT JWOS SIS} Suisn ¢y
'$91801eMS
Supua pue Surpeas aendordde-o3e
*2onoexd $9S() '$9ANDI[QO VOSSI JO JUDWA[YDE
JO TOISTAI PUE ‘VONEN[EAD ‘TONII[JOF IATOL 2oword 01 $901M0s95 £30[0UY 2}
JOJ $90INO0S St SUTUILI] PUE SUIIEI) UO [DFLISIT pue runwwod Jo 93UET SPIA E St 'SAIe1ERS JUSHSSasSE o
put a8papouy [eoidoSepad sas() patesodioour | [[PA SE JUSWSSISSE JO SPOYIRW [EWIOFUT 'S91B23LIS JUIWISSISSY A3 PUE ‘SIRIARE [ ara paudie Apreapd A[essooou
OS[E 93¢ $903N0sdF A30[0UYDA) puk AUNWWO.) pue [ewrog apnpaur sue[d UossY | [EUOHINANSUL 943 SO [T Y} U23q JUIWUSI[E [I0U 93¢ 359G [, *(SOTT) $2WOANO
$D1307E1]S JUDWISSISSE [PUIIOFUI PUE [ewiiof | paudie A@esp oxe so1Go1emns judwssasse | FEAD SIAIOY, SIBDIENS JUIWISSISSE PUE “(SOT]) [SUIUFEA] [enpIAIPUT UL ‘S[eaIew
PUE SO/ SOBIARDY [EUORINIISUI PAUSIe-[[om PUE SO] SORIATOE [PUORINTSU] | SOWOINO SUIUIES] [eNPIAIPUT ‘S[E2IEW ‘SONTARDE | SORIANIE [EUORINIISUT 9PN[IU] Suruuerd
opnput Jep sue[d vossa] 24199532 sdopPad | yorym ur sue[d uossa 2aNd933e sdopPas( | evononnsur apnpur Jey sueld uossay sdopPad] e sue[d vossof sdopasy uossaT 7'
‘Surures] T
SPIIYD JO JUDWISSISSE UO Paseq sue[d SagIpOIN 192[qns ogads a1 F03 WNNOIIND 1) .
“Fonew 199[qns dhoads 9l F0J WNNOEIND | JO 9SOYI SE [[oA SE [30UIT UT TOREINPD Supzea]
SY3 JO 9SOU ST [[PA ST [e12U25 U uonEInpd 30 $9aR29[qo pue s[eoS saerodioouy SPIYR F03 s[e03 [eouad dreys
JO $9AR22[qO pue s[LoS sarerodIoouT "N 2 "IN 21 JO $2ANI2(qO PUT S[EOS [[EIIA0 “(ON) wnano [euoney ay) uEd pue £ep XU a1 30§ ve[d
JO $9AR22(qO PUE S[EOS [[EFIA0 ) TIYIM TOSSI| o1 UM “TOSSI 2¥d JOF $2Andd(qo | JO $9AR29[qO PUE S[LOS [[PIIA0 93 UIIA ‘TOSSI |03 JeyM JO BIPI oWOS SR "9pm3
[oed J0J $2A122(qo pue s[eos Surpnpour ‘suerd pue s[eos Supnpour ‘sue[d wi1-3uo] [oea J0F $9ARI(qo pue s[eoS Surpnpour ‘sueld | st JOOqIxa) oyl SUIMO[[OF SIstq Suruueld

wio-3uo [y

N

P [9A9

¢ [9A97]

C [PA9T

T [9A9]

sor3orens pue Suruue[d [euononnsufy :f prepuelg

77

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary



‘skem 3o \AH—UHHND T UI [nJasn 9 Ued SORIANDOE Pauad-19ydeal Inq
ACOﬁNUSﬁw (o2} waUNOHQQN [euonipen Lﬂ:.k/ Ppajerdosse %zﬁuwﬂww 9JE SUOSSI[ Pauad-1aydEa], "Fodea} 9y} U0 paJsjuad St Kmuﬂ\wﬁu.m WOOISSED LUE\TK/ U1 2u0 ST QUNOM&QN PoRUID-I9YIEI] Y/ (PaIUID JIOUDEI], 4}
syoad 42yl pue JoUdeal 1Yl Jo nﬁuﬁ 24l Luﬂw/ ww>—UwEu£u 104 UMUUTK/OCM JONIISTOD UIP[IYD aMwG.ﬁC.H.mwﬁ ParU3d-juopnis U "UaJP[IYd 23 031 %uﬂﬂnmwﬂo&wu.ﬂ pue JOH:HOU ACOﬁNUMCSEEOU 2J0W

‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 78

Section 6

Section 5

Section 4

Section 3

Section 2

Section 1

S1JTYS pUE TONEUTWOP JOIINIISUT SSI] SIAJOAUT BONINIISUT WOOISSE[D PIFIUII-I2UILI | .WCMGHNUM juapnis Mﬁﬁmﬁ.ﬁo.@w St paulop st MCEUNUu 9AND3IID Aawﬂﬁwwmm Pa1IU93-39UIEI[ AU} UT Pa1UID JOUILI | *m

S[e03 Teuoszad Joy) 01 SUTUIED] HAY) 199UTOD

01 PaSEIN0JUD dF¢ UIIP[IYY) *SISATNUL F21) ansind
01 U2IP[IYD 9FLIN0DUD PUL SI[AIS SUTLILI] JO
£1o1reA © SSOIPPE 1By} PUE SISE] [ENPIAIPUT U TO
UDIP[IYD O3 [NFSUITLIW [BLFIEW 192(qNS 9 o3eur
1B PaOSN 93€ SILGILIIG 'SPIOU PUE ‘SYISUIMS
o1f1s Sururea] Quowrdoraadp Jo 25e1s s PIYd

o 01 arerdordde wononnsur suSisap FaUPLIT,

*SISEq [ENPIAIPUL UE UO UIP[IYD
01 [ISUTUEIW [eFoIeW 199(qNs oy} oeur
1P POYNUDPT AT SATANENG 'SPIIU PUL

‘sqpSuams ‘saffas Surures] Quowrdofoadp
Jo 93e1s s,pryd oy 01 Aerdordde
UONONASUT SUSISIP PUE SIGNUIPT JAYDLI],

*SONIATIOL JANBIOJE[[0D PUE
JFOMWE) ST YONS ‘SUIUIELI] 9YI JO 2RI I3 1B
UaIp[IYD 2ov[d 18} $913ENS SIPN[OUT BORINTISU]

rom preoqsde[q

30 ‘vonPIuasaxd 9INII se
UONS $II3ILHS PITIUII-IIYILI)
$9IN3L} VORINIHSUT

SSOUPIIIUD
U G

“JUIPIAD TT UILI[
UaIP[IYD d[ay 01 JUDWUOIIATD dU) PUL ‘S[LIFI LU
‘spoyiow [euonINNSUr Suldyipow pue Suidofasp
303 sanbruyda], “UIIP[IYD U3 JO I[N 3}

pue Oronwwod 9y Tooyds ) WOO0ISSE[D oy}
1UNO22¢ 0IUT SURe) ‘[2A9] pue 2oed UMO JY) Ie
U0 F0M 01 TIP[IYP [fe 03 sanmumzoddo Surureay
pue Suryoea arerdordde Aeauawdoraasp

J0 £1917EA © $218010 A[[EONEWDISAS pue J0J SUL[]

"9 po[mouy

soud pue ‘ssardoid [pauswdoppaap
Spa9u S P[IYD Y2k Uo paseq pauuerd
93¢ $91501EMS SUIYDE], DIM[ND oY) PUL
ronwod 9yl TooYds A} WOOISSLd
o) JO 9Fpa[mous uo paseq pauue[d
93¢ SINIANOT SUTUIED] PUL SUTYIE],

"20ed UMO JPoY1

1 YJOM UED UDIP[IYD dU3) PUE PAIEPOUIIOIIE

o€ $9A1s SUTUIEI] JUDIIIIP JEYI OS PIILRUIIIIIIP
A[eUoISE220 978 SANIANDE SUTUILI] PUET SUTYDEIT,

“Aem oures U UT UFEI[ UDIP[IYD
I1e sownsaid yey3 Jouuew ¥
UT QUOP ST SUTUFLI] PuE SUTOEI],

UonoONNSuY
PACRURHIA vy

N

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

78



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 79

Section 6

Section 5

's[e03 [euoszod Suradryde preamo) ssaxdoxd oy
JOIUOW PUE JUIWISSISSE-J[9S 2ATI(qO Ul 293e3Ud

oM TUINIM UO pue

o122ds pue
SATIONIISTOD W02 01 SUNIEIS OS[E ST YOLAPIDJ

Srom
UanIIM UO pue SSe[d UIyim

Section 4

$591303d pue SUTUILI] S P[IYD JO TUIWSSISSY

$597303d pue SUTUIELa] S P[IYD JO TUIWSSISSY

01 UDIP[IYD SAYDLOY) "YIBAPIDJ SANINFISTOD | SSL[D UIYIA TUIIP[IYD 01 JOTAPIIJ 2ANINASUOD UNTIA\ DARINFSTOD PUL dfoads sownowos KA [e39U93 € UT UIP[IYD yoeqpay
pue di1oads APUISISUOD YA UDIP[IYD SIPIAOK] pue ogads APUISISUOD SOPIAOI] ST JBU) YOBPID] SSE[I-UT YA UDFP[IYD SOPIAOK] | 01 3oeqpaoy dIseq SOPIAOi] Surpraoid 4°¢
‘J3e3s [euorssajord
pue syuared 01 viep Juowssasse s170dox 5
pue sso3301d S,P[IYD oD SITIWNIOP A[2IEINIIY "93pa[MOUY PUE SYISUINS JO gl (58D LIRS
*23papmouy pue syisuans jo Aoamea v Aedsip |fomrea v aseomoys 01 warpyd 303 Larumroddo Jo apm v iy
01 varp[Iyd 103 Lrumzoddo ue opraosd Jeyy ue opraoxd reyy (9duarradxo WooIsse[d 01 uaIp[Iy F03 Lrumzoddo
(9ouarFadxo WOO0ISSE[ PUL 9SPI[MOUY [ENIFOIYD PUE 9SpPa[MOUY [ENIFOIY) UO PIseq) a8papnouy pue spduans jo Kowea SPIT A39A Y “FOUTE
UO Paseq) S[00) IPLW-J[2S SUIPN[IUT S[00) $[00} 9prw-§[s SurpnpUI ‘s[003 Juowssasse | € Aedsip 01 uaIp[IYp Joy Sumizoddo ue apraoid Sun{e)-1$23 [eUORIpEN
huowWSsSasse 241290 PuUL J1eJ JO AIDIIBA & SOAJOAUT 9A199[qO puUE Jrey JO LIDTFEA € SOAJOAUT UDIYM ‘S[O0] JUIWSSISSE 2ANI2(q0 pue 31ej Jo [ & ur paronpuod st Surures) JUSWISSISSE

£1977EA B SIAJOAUT $593303d SPIIYD JO JUDWISSISSY/

S.PIIYD JO JUDWISSISSY/ QANBWWNG ¢°G

Section 3

Section 2

\

Section 1

'$9AR22(qo Surures] pue

Surgoea areprdordde sogpowr pue s19g "wOSSI[
ot Supmp SUTUIES] 92F0JUIF PUL SUTYIEL] 2FULYD
01 289U} $ISN PUE ‘FUIPULISIIPUN J0J SURIIYD
snonupuod 305 seprumzoddo opraoxd reyp
SOI321ENS SUTYIE] SUISN SOINSELIW JUIWSSISSE
SAEWIOJ JO KIO1FEA € SIONPUOD PUE SUL[

"BITP JUDWISSISSE WO PISE( SUIYIE) SIYTPOTA!
Juowdo[oasp pue yMmoss soang 3roddns
[ saouaradxa Sururea] Jo spuny 1eym

pue ‘op 01 9[qe o3 Lo JeyMm MOy Ao JeyM
BUTUILD] 93¢ UDIP[IYD MOY] SSISSE O] SIIFANLHS
Sumyoea Jo Lo1reA € $9s() “‘SUIpUEISIOpPUN

703 SUR{IIYD SNONUNUOD YSNOIY)

JUDUISSISSE JANBUWIIO] $IONPUOD PUL SUL[]

*J[NS9F € SE SUIYDL) AJIpowr 03

sydwone pue A[oarssorsord Surures] ore UIIPIYD
[[e et 230sU2 03 dnoI3 S[OYM O3 JOF S[00)
JUDWISSISSE PILPUEIS $IS() “TOSSI[ 94 IN0YSNoFy)
SUIpULISIOPUN JOJ SURYIIYD SNONUNUOD

(SNOIUI JUIWSSISSE JANEWFOJ $IONPUOT)

“SUTUFES] 90J0JUTF

30 3uryPEa) d3ULYD 01
SSOUILAE ST} 2SN 30U S0P
Inq eFOUS UT SSE[D d[OYM
oy Jo Surpurlsiopun JUDWISSISSE

307 309U A[[euoIsedd) QARBWIO] 7'

“JOUDED) A PUE
U2IP[IYD 9} Yp0q F0J Surures] 503 soprumzoddo
o1e pue JuaWdO[AIP PUE YIMOIS JOJ SISLq )
DI SOW02INO FUTUILI[ STIP[IYD 1LY JA1Rq oy Aq
PopmS3 pue SuTuIEs] pue SUNYIEI) OIUT PIIEIFANUT
ST JUDWISSISSY “SUTUTLI[ SSISSE 0 A[DANIJJO
Pasn SI $21891LAs JO 93ULI € PUL SOUTOIINO
Surures] pauueld 03 POYUI] ST JUIWSSISSY

SO 2A2IYDT 01 FIPIO I SONTANDE
wooIsse[d pue suruue[d Y1oq 01UT PaIeIsauy
A[NJ ST IUDWISSISS Y "SIWOIINO FUTUFLI]
pasodoid 03 paspur A[Fesd st sarda1ens jo
£orreA € £q JUDWISSISSE [EWIOUT PUL [EUIIO,]

*9JNILU U [6F2UIS [[IS ST JUIWSSISSE

[BWIOJUT "Pasn OFe SILGIENS JUIUISSISSE
aerdordde jo Homrea e pue ‘sowosino

Suruea] pauue[d 01 PaxUI] ST IUSWISSISSE [BWIO,]

"UONINFISUT JO SIWOIINO
SuTuIES] 01 PAYUI|
Apreap 10U Lem [e30U98 © SOWI0IIN0

Suruyes|
O3 PAUIT 1°S

UI p230npuod ST JU9WISSISSt
[eWIOJUL PUE [EWIO]

N

P [9A9]

¢ [9A9]

rAcLCY |

T [9A9]

JUQWISSISSY :§ pIepuels

79

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 80

“SUTUILI] 2ANLIOE[[0D
JO SIUDWIAD [[¥ 199[J9F A[FLI[D LY} SONIANDL
ur 98e3u9 01 sdnOIS [[eWS UT TIIP[IYD SIZIUESI()

WO JO SSOUTEME ELASUOWDP UFP[IYD
PUE ‘S[[IY[S TONELIOqR[[0D $aYdEa) Apridxy]
'$1onpoxd SULIP[IYD UT IUIPIAD 93E UDIYM
BUTUILD] 9ANEIOQR[[OD JO SIUIWID JWOS
100[J0F 1B SONTAROE SUTUIEI[ UT 93L3UD
01 sdnoi3 [[ews ur BAIP[IYD SIZIULSI()

“SFOM FDUI UT JUIPIAD
10U ST S[Y) INq FOYIS0) Jr0M Lo Je)

0s f1anoe oy o3monns 01 sidwone
pue sdnoi3 [[ews Ur UAIPIIYD SIZIULSI()

‘Burures] oanesOqE[[0d 9j0owosd
01 PauUSIsOp 10U 27 SANTANIE Ing ‘sdnoid
[[eWs UT UDIP[IYD SIZIULSIO SIWNIWOG

Suruea]
SANEIOQE[[O]) G

Section 6

‘Sururea] jo s[eos pue 9oed U0
‘yorordde oy INOQE SIOTOYD UT IUIWIA[OATT
SUDIP[IYD JO 1UIWIFEIN0dUD ySnosy
Pa121D ST JUIWTOIATD SUTUIea] 2ApIsod v

‘Bururea] enuanbasuod-uou

01 PIIWI] 9F€ SONIARIE UINS Inq
“431A1300 SUTUIEI] B 03 BORE[F UF 9DTOYD
© 93eW 01 UDIP[IYD Syt A[[LUOIsLId)

‘Sururea] epuanbasuod-uou

01 PAITWI[ 9T¢ SINTANIE YINS INQ
A11ADOE SUTUIEI] € 0 TONE[DF UT 910D
© OYPW 01 UIP[IYD SYse A[[LUOISLId)

Buryoea)

ojur indur 3uapnis 2er0d105UT 10U S20P
nq 9uearodwr st SUTUILI] INOQE SUOISIIIP
Sunew UT UAIP[IYD SUTAJOAUT 1B} SMOTS]

Sururea]

INOQE STOISIIIP
UL USIP[I
SUTA[OAUT 479

Section 5

Section 4

Section 3

Section 2

Section 1

"W [PUONONISUL JO
2SN WNWIXEW PUE JUSWUOIAUD WOOISSE[D 9FNIIS
PUE 9JES £ 01 2INQIIITOD SIUNNOT ST, DWW
o) JO [[e Isouwe SurUIea] Ul PaSesud o8 Lo
PUE ‘UIP[IYD M STONEINIdXD 198 A[OANEIOqR[[0D

win Ay}
JO 1SOW SINOY WOOISSED JO 2SN JUIDFFO
01 pea[ sounNno Podo[aAdP-TOA\ SORTANIE

urpIm Suped pue own JO 2SN 2ANIIIYO

‘dopanop

01 Suniels o3e sounnoy Kpanonpord
SWM [EUONINIISUL 2SN 01 JIPIO

Ur $9NIAROE SUISeSud ‘paded-Tm i

“INOTABYDQ SUTDIYD PUL ‘S[LFILW PUL
SSE[ 21} SUIZIULSIO ‘SINTATIOL U22MII]
SUTTONISUEN S[IYM ISO[ SIWHIWOS

ST oW SUTUILd] PUE JUTYOE) JO
JUNOWE JULDYIUSIS “TOSSI] Y} INOYINOFY

QW [eUOonoONIISuL

SUTUILI] 9 JO TUIWASLUEW IANTSOd 2ANIIJ5]

pue 2anisod e padopasp sey 1oydea],

9ATD9JJO JO IFPIMOUY SEY JAYDLIT,

JO $9I321LTIS U IIISIP UL FIYDEI],

PUE SOUNNOI PIYSI[eIS SEY JOYIEI], pue Suruue[d uossa 2and9339 skojdwry | suosso[ Surdopasp panrels sey FaydEa], UDIP[IYD 253U 01 SITH FIYDEI], Joasn ¢9
“IOTALYD( JO sprepuels aerrdordde
UreurEW 01 SpoypaW 2Ansod
I[P asn 01 ssdwany ‘uerd JuowaSeurw ‘papraoxd
"Pasn a3k SISIENS TUIWSLULW [[& FOJ TUDWUOIIATD SUTUTEI] es #yaea, Sunvaadoor) pue Lorjod uyyd surdsip € Sutsn woosssep
SNOWIEA “JOYDEI} OY3 PUE UIP[IYD Y3 UIMIDC € 21€970 O} S[391LTIS SNOLIEA SISN JE) sundpsip [0oyds aup se [P st sur[d ap 8eurw 03 sydwany K1oay
130319 9ANEIOQL[[OD YSNOIY) PAIeasd st 2deds ue[d JuswOTeUEW WOOISSED 2AR09HD | SUNADSIP PuE JudWaSEurw WOOoISST[d UT JUIWOSEULW WOOISSE[ IANIIIFD JuowIeurw

WOOISSE[) 79

SUTUILa] Jo AU

v Suneord ur sdiysuonear 10od Jo aduwizodwr
O} 921UB029F PUE SUTUIELI] SIAYIO OB 2j0oword
01 PaSEIN0JUD 3¢ UAIP[IYD) IUIWUOIAUD
Sururea] o) urpim voneradood pue vopedpnred
ParrEA pue 9ANTIOQE[[0d Guapuadapur

012910 JUOWIFEINOIUD PUE S[[IYS SUIUISI] IANIIIID
S JOU2ET, "PIryd yoed i diysuoneor Supminu
pue ‘reuorssajord oanrsod e sey Joypea,

‘vonedponred

pue SuruIEa] sIOYI0 Yora 2j0word

01 PaSEINOUD 93E UIP[IYD) “UIIP[IYD

£q wonedpnied a8emoous 01 sarsarens
SNOMILA SISN JOYIE], TUIWTOIATD
Surures] o) I paoword

ore voperadood pue uvonedpnied
9ANEIOE[[0 pu Juapuadopu]

PITYR yoro im drysuoneer Suprminu
pue ‘euorssajord ‘9anisod e sey 1aydea,

SRS

£q vonedpnied 9Femoous 01 sar3arens
SNOMILA SIST JOYIE], JUIWUOIAUD
Sururea] 91 urpIm paowosd

axe wopesadood pue uvonedpnied
9ANEIOE[[0D put Juapuadapu] ‘pryd
yes P driysuonees Supminu pue
‘Tevorssajoxd oanrsod v sey roydea],

“JUITWUOFAUD

Sururea] o urpIm pajoword

oxe waIpyd £q vonedpnied swos

pue UaIpIYd Suowe sdIysuONL[I ARISOJ
"O[OUM © SE SSE[D 9} UT UIP[IYD 9} [PIM
drgsuonear reuorssajord v sey Foydea],

vonedpnied pue
sdiysuoney 19

P [9A9]

¢ [°9A97]

C I°A9T

1 1PAYT

N

JUSWUOIAUY SUTUIedT :9 prepuelg

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

80



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 81

Section 6

Section 5

Section 4

'$92IN0SIT T ) OU 93k 2397} YOTYM UT uonemts & ur pardde oq 10u pnom omqns sy, 49

‘TYPUIS ST SUIYdE2) put Suued] JO 93enSue [BIDFO U3 2IdYM YPUIS JOF ST ILIANT SIYT, 4G

“FUTUILI] STIIP[IYD YITFUD
e $190[qns 1U2IIJIP UT sanIAnoe Judwaduwr pue
USISOP 01 WA SISN {$90IN0SIF J)] SIILFIUIL)

“BUTUFLD] SUDIPIYD YOIFUD
01 W Isn e saNIANdE syuawerduwr pue
sugisop guowdmbo pue so0mosar 1T $19998

uowdmba
PUE $92IM0S23 )] TOWWOD A[OAUT JBY}
UDIP[IYD TPIM SINTANIE Pausdisap-ord syuowoduwy

uowdmbo pue soomosox
1D UOWWOD IsN ULd
pue sqs Foandwod sepy

(1D1) £Soouyooy

UONEITUNTWIWOD
UONeWIOIU] ¢/

Section 3

'sogendue] oM 1sea] 18 Ul Sunyeads pue
‘Surpeas ‘SupnEA Aq 21EdTUNWTOD TEY) "YSISUuT
[OB2) ULD PUL [YPUIS PUE NPF() YI0q UT IU2N[J S|

"YSISUF UT Yora)
UEd PUE [YPUIS PUE NPI[() YIOq UT IUIN]J ST

“YSI[SUE UT 9SFIATOD
UEd PUE IYPUIS PUE NPI() YI0q UT 3UaN[J ST

“ystsuy] ur seapr ofduwrs
PIEdTUNWITIOD UED PUE NPI()

put [YpuIS Yroq 1 uang S|

Louapgord
oGendue 77/

Section 2

\

Section 1

"saSendue] om1 Isea] 3¢ Sunyeads pue ‘Surpeas

ysISuy vl
seapr o[dwrs AedTUNWWOd

Sunum £q 23EdUNWWOd UE)) "YSYSUT Yyoral Ued “USTSUT] UT Y2Ea) UED pue YSSUF U 95T9ATOD UEd | Ted pue 23ensue [2d0] o fouapgord
pue 28en3ue[ [£20] 93 PUL NPI() YIOq I ITaN[J ST | 28en3ur] [€d0] 913 puk NpI() YIOq U IuaN[ ST | pue 28enue[ [€20] oY) PUE NPI() YO UTIUIN[ S | Pue npan) Yroq ul 1uan(j s| oSendue g/
uBIpTD "Pa[ F9Y0E) SKLA[E ST pUE
Bupjuny [ednm 91} U2IMID] PUE PIA TOREIITNUIIOD ST L AR S SO
s1emuns 03 suonsanb asn 03 WAIPIYP sSeanooud 2ARISURS A[[eImInd $393803 pue suonsanb SN 258 B WO IR
pue ‘sonbruyoa Surwonsonb pue saigarens suarpyd 01 Aprerrdordde spuodsay PR g SGHL, LRGP GRRaR
UONEITUNITIOD 9ATIJJ S[OPOJA “BOISSNISIP "2S[OU0D PUE JEI[D ST UONEITUNITIOD Apsow sp pue 2S10U0d puE J¥3[D ST UOREDUNWIWOD SHZANCITIOD) [P0 i) SIS
PuUE nonEIUNWWOD PI[-PIYD $93eIMooud bu\wﬁum YT, '$$9007d mchmE 93 UT uonEdIUNWWwod U1, '$$9203d ncNGEuwou 23} U1 Uopedrunwwod c_ﬁmxo 0} ToOpEdIUINWwod | Uopesunuwwor)
pue ‘sfeas 3o £19peA B UL A[FEID SAEdUNWWO)) UDNIIM PUE ‘[EQIDA-UOU TeqIoA $9S() UM PUE ‘[EQIDA-UOU TeqIoA $9S() UDNTIM PUE [BQI9A $9S[) 'L

N

P [9A9

¢ [9A97]

C [PA9 T

T [9A97]

S9I30[0U99) UONEITUNTIWIOD UOTIEWIOJUT JO 3sh JUdDjord pue Uuonedrunuuod dANIYJH L prepuelg

81

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 82

Section 6

Section 5

Section 4

Section 3

Section 2

Section 1

Furq-[em

s,uarp[yd 130ddns 01 Qrunuwwod oy ur sFAYIO
PUE ‘S30322NP3 ‘SAMTWEy 3SIIAP I sdiysrourred
aaponpoxd pue ny09dsax saysiquasy “Sururea|
S,UdIPIYD yaua pue 2aoxdwr 01 Afrerrdordde
Arunuiuod JopIM oy) U S92FN0SIT $asn A[Fe[n3day

‘Sururea]

S,UDIP[IYD O3 ANJEIUOD 03 AIuNWwod
o ut sdiyszoured azimn 01 Mot smouy|
“SUTUIL] STIP[IYD YITIUD pue da0xdwr
01 pasn aq p[nod yaea Moy uredxs 03
S[qe st pue s109(0xd pue sUOSSI 2dULYUD
01 £UNWWod JOPIA Yl PUE [00YIS I
UM $20IN083F JO £1a1reA € AJnuapr ue))

“BuruIes] 20UEYUD 0

wo sasn A[[EUOIsEI20 puE $199[03d pue suossI|
20UBYUD 01 L[UNWWOD JOPIM U} PUE [00YDS
U UTYIIA $IDIN0SIF JO A191IeA © AJnUapr ue))

BUTUIEd] SUIP[IYD

Yoo pue 2a0xdwr 01 pasn 9q
ued 1B rUnwwod J91ea1s o
PUE [00U2S U} UIIA SIOFNOSIF
JO 9FEME DWO029q 01 SUNIEIS ST

JUDWIOA[OATT
Lunuwwod
191893I0) 7'8

“UDIP[IYD 93 JOF JUDSWUOFIAUD
Sururea] 9y 2A03dwWT 01 SITWIEY TIIA JFOM

01 SUT[IM ST pue SuR|-[PA STIP[IYD JO s19odse
[[& IN0qE PAUIIIUOD ST “SUTUFEI[ STIIP[IYD FOYL
Ul PaSeSus W02 PUE [0OTDS ISIA 01 SIudFed
303 sonumizoddo syzoddns pue sayeaxd Aprensoy

‘STOqUIoU
frunwwod pue ‘sreuorssayord ‘syuared
I A[9ARD9Y0 218F0qE[[0d 01 saydeordde
JUDIDJJIP $IS() ‘SONNOPIIP PuE
SIUDWIADIYDE FUTUILI[ SUIP[IYD SSNOSIP
01 sjuored IIM SSUROIW SUNNOTF SEE]

“TONED[UNIIWOD UM
JO SONIATIOE YFOMIWOY ysnory sauared sodedus
pue voneonpa sudrpyd ur Aefd siuored yey
9707 $9ZIUF029Y 'S3unvawW JAYdTAI—uIed spuane
Qrqrssod JT “Sururea] sULIP[IYD SSNISIp 01 syuazed
s 190w 01 soprumzoddo aeard 01 sidwony

"2woy pue
[00Y2S U22MI2( UOREITUNTHTIOD
Jo vourrzodur o) spuelszopun
PUE TONEINPD SUIP[IYD YD
ur syuared JO 9[0F oyp SMOUY]

JUIWIOAJOATT
Juared 1°§

P [9A9]

€ [9A9]

C [PA9]

T I°A9]

N

sdiyszomied pue suoneioqe[o) :§ piepuels

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

82



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 83

Section 6

Section 5

Section 4

Section 3

Section 2

\

Section 1

*sonGea[[od Jo 1uawdoadp [euorssajord
s1z0ddns pue 2onovsd aaoxdur 01 yoreasar
UOMdE $19NPUOY) SUTUILI] PUE SUTYDE) JAY /SIY
70 10edWwr oY) WO TORIS[JOF SNONUNTOD SIDJJO PUE
‘STe0S 2SO IAIIYIE O JUOP SEY dYS /2 1LYM JO
sojdurexa sopraozd 9uawdoaaap reuorssajord 103
[0S saquosop 16y ofjoyizod e doppasp 01 9[qe s|

uatwdoadp [euorssajord 103 aaey
SI2UDE] JBY) ‘SUONEZIULSIO [LUONEINPD
Tevorssayoxd s yons ‘soprumroddo

Jo sadfy sognuapy 's[eoS asot
Suneaw st 2ys /oy Moy jo sadurexa
2A18 01 pue uawdo[aadp Teuorssajord
10 S[EOS UMO 198 PUL 2(IFISIP

03 LLSAN 24 399w 03 Kyiqe srensniy
01 pasn st 1uawdoPAdP O[OJIF0]

uawdooaop

[euorssajord 503 aaey syoydea) yeyp sonumiroddo
30 $2d£) saynuapT ILLSAN 2y 199w 03

Aypiqe 2vensnpr 03 pasn sy IuawWdo[RAdp ON0JIFO]

ERICIE]
[euorssojord Sunensuowap

01 panIwwoo st pue 2o1ovxd
Suryoea) 2a03dwr 01 SANTEI[[0D
PIA $2IBIOQR[[O]) FIYDL

v st Juawdo[aaap pue Surures]
Suro3uo arensny 01 ofjoprod
v do[aaap 01 pajsels Sef|

Juowdopadp
[BUOISSOJOI] T'6

USWdO[2AIP PUE JUIWISSISSE-J[S

QUIWISSISSE SNONUNTOD JOJ sULaw e se Axmbur
JO SPOUIOW PUE UDFLISIF UONEINPD SIOPISUOD)
“UDIP[IYD 92 JO [[E JO SPIOU O} SSAIPPE

01 JOPI0 UL SUTUAF PIau Jey saonoerd Sururesy
PUE SUIYOE) TMO SUIAJAUDIPT 01 PANIIWWOD ST

"UDIP[IYD ) JO SPISV I SSAIPPE
01 22119¢1d SUTUIJOF 01 PANTWIWOD ST PUL
Kem 9ARD2[JO3 € UL SUTUTES] puE SUIYDE)

umo o suorssnasip sadwoid Jo speary

'$9559003d SuT0SUO 938 FUTUILI]

Pue Surydea) ey} SPULISIOPU() "papraoid ad1ape
pue seapr Ino £n 01 Sura st pue Fosiazadns
I SUTUIEd] PUL SUTYIE] UO SID[JOY

‘Buryoea) UMO Inoqe suonsanb
01 spuodsas pue sanumzoddo
UONDIJOF PILPUEIS $9S()

UOnIIIPS 1°6

N

b 1949

€ [9A9]

C [°A9]

T 1°A97

1oNpuU0d Jo 9pod pue judwdoaAdp reuorssajord snonunuoy) :g sprepuelg

83

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 84

Section 6

Section 5

Section 4

Section 3

Section 2

Section 1

Kouopgord
"suapmIs e Jo Louapgord afenGue| 'syuapns 3sow Jo Aouspyord o8en3ue[ sjuapmis 01 paydILw uGisap
01 - SPOYIAW PUE JUITVOD JO SWID) UT PIYDILW 2enGue] oy 01 PaYRILW [[2M ST ITY) fouapgord o8enSuel siuapis 10U 93¢ SPOYIdW JO /PUE [euonONASUT
[[P4 ST I8} UONONIISUT SAILNUIIJJIP PUL SUSISI(T UONONASUT SIILHUIIJIP PUL SUSISI(T SWOS 0 PAYDIEW ST ILYI BOPINFSUL SUSISI(] | JU2IU0D INq TONINASUT SUTISI(T o1

-2onoexd pue
$1doou0d £3091) U2IMID TONIIVUOD Y} SSNISTP $1doou0d puE $I1I03) 9SIY) VO Paseq uonismboe 9FenSur| puodas

uEd ‘pue (53dodU0D PUL SIFOIYI ISIY) VO Paseq voponmsur udisop 03 SuruwiGaq st pue [ 03 PAIYRE SO0 puk $1dadu0d Swi) [Ereusd 2ouapadxo uopismboe
UONINASUI SUSISap fuonrsmboe oSensur] puodas ‘uonrsmboe 98enSue] puodas 01 pare[ox ur ‘ore[dxo 01 pue 2duaIAdxX0 UMO TO paseq Um0 U0 paseq uopismbor | oSendur] puodag
01 p1E[a3 Sa130a) puE s1daouod [rerep ur sureldxyg | sooay pue s1doouod [relep ur sureidxyg uonismboe aFendue] puodas ssnosip 01 A[qY | 2FenSur] puods SSNISIP 01 QY 01

ysTSuE

sosodind sosodand UT SUODESIOAUOD UT mumaﬁa
JTWOPEIE PUE [EID0S JO £orrea OpIM B JOJ Lw.:wcm— JIWIPEIE PUE [EID0S JO £orrea opIm e mmﬁﬁum [er0s 3o fomea | vowwod jo o8ues pue mmcﬁwu.ﬁw memcm ur
uoyods pue uanEM Jo 3osn JuaPPoid € ST |70 ysysur uayods Jo sasn Juayoid € ST © ur ysrsuy] uayods Jo 3osn juapyoid € ST uowwod sasn Apdaxzo)) | Lowamgord 17071

P [9A9] ¢ [9A9T C 1°A9] T 1°A9]

N

a8endue] uSI0] /Pu0d3s € sk Ys[Suy Jo Suryoeay, ;0] spiepuelg

Semester 3 Developmental Practicum Student Teacher Handbook

ADE/B.Ed.(Hons) Elementary

84



Student Teacher HB3_handbook 8/27/13 11:10 AM Page 85 %

k Section 1 k Section 2 Section 3 Section 4 Section 5 Section 6

The National Professional Standards for Teachers in
Pakistan

The full version of the NPSTP document is available at:
http://unesco.org.pk/education/teachereducation/policv.html

Standard1: Subject Matter Knowledge

Teachers understand the central concepts, tools of inquiry, structures of the discipline, especially
as they relate to the National Curticulum/Content Standards, and design developmentally
appropriate learning experiences making the subject matter accessible and meaningful to all
students.

1-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

* The national cutrticulum framework.

* The domain, basic concepts, theories, history, structure and process of acquiring
knowledge of the subject they are going to teach.

* The evolving nature of the discipline or subject matter knowledge and the need for
keeping abreast of new ideas and understanding of teaching the discipline.

* The new emerging concepts, theories, results of researches and latest trends at national
and international levels.

* In-depth knowledge of the subject matter and the relationship of that discipline to other
content areas.

* The relationship of the subject to other disciplines and its usability in practical life.

* The relationship of reading, writing and arithmetic principles to the domain.

1-B: DISPOSITIONS

Teachers value and are committed to:
*  Facilitate through multiple ways in construction and acquiring knowledge to learners.
*  Make knowledge applicable to real world situation.
* The diverse talents of all students and helping them to develop self-confidence and
subject matter competence.
* The belief that all children and adolescents can learn at high levels and achieve success.

1-C: PERFORMANCE AND SKILLS

Teachers demonstrate their knowledge and understanding through:
* Effectively explaining the content in multiple perspectives and relating all required
structural component of the discipline.
*  Use of appropriate tools of inquiry according to the nature of the subject and content,
considering students’ prior knowledge.

¢ Giving examples of application of the content from practical life.
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Standard 2: Human Growth and Development

Teachers understand how children and adolescents develop and learn in a variety of school,
family and community contexts and provide opportunities that support their intellectual, social,
emotional and physical development.

2-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

*  How student construct knowledge, acquire skills and develop habits of mind.

*  How student learning is influenced by individual experiences, talent and prior learning, as
well as language, culture, family, and community values.

*  How to identify developmental abilities of students, which may include learning
differences, cultural and socio-emotional differences, special physical or emotional
challenges and gifted and talented exceptionalities.

* Individual differences among students.

* Diverse style of learning,

*  Motivational strategies to achieve and excel.

* The processes and skills that help students to develop knowledge, skills and
dispositions of reflective thinking and enable students to solve problems in classroom
and out of the class.

2-B: DISPOSITIONS

Teachers value and are committed to:

* The educability of all children and adolescents.

* The belief that all children and adolescents bring talents and strengths to learning,

e Appreciate the multiple ways of knowing and thinking,

* The diverse talents of all students and helping them to develop self-confidence and
subject matter competence.

*  Treat all students equitably.

* The belief that all children and adolescents can learn at high levels and achieve success.

2-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:

* Promote critical and creative thinking, problem-solving and decision-making skills by
engaging students in formulating and testing hypotheses according to the methods of
inquiry and standards of evidence within the discipline.

*  Apply learning theories to accommodate differences in student intelligence, perception,
and cognitive style and achievement levels.

*  Evaluate teaching resources and curriculum materials for their completeness, accuracy
and usefulness for representing particular ideas and concepts.

* Foster cooperation and collaboration for collective problem solving;

*  Develop and demonstrate skills to use instructional technologies.

Semester 3 Developmental Practicum Student Teacher Handbook
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Standard 3: Knowledge of Islamic ethical values /socials life skills

Teachers understand the Islamic ethical values and practices in the light of Quranl Sunna and
other religious contexts, and the implications of these values for bringing national and global
peace, unity and social adjustment.

3-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

* The Islamic code of conduct (beliefs, prayers and ethics) in light of Quran and Sunnah
(i.e.Maaroof

*  (Good) and Munkir (Evil), equality, justice, brotherhood, balance ,tolerance and peace).

* The values which are globally accepted and are being promoted.

* 'The present need of national/global peace, and the factors affecting peace and resulting
in decline of the values and ethics.

* The negative impact of prejudice, discrimination, social class, gender, race and language
on the moral development of students and society.

*  How these Islamic and universal ethical values are incorporated in learners’ beliefs and
practices to bring peace.

* Essential principles of Islamic values in the texts books.

3-B: DISPOSITIONS

Teachers value and are committed to:
* Bring awareness among people that ‘Quran’ and ‘Sunna’ is only the valid source for
knowing about Islamic values in true sense.
*  Respect for individual and cultural/religious differences, and appreciation of the basic
worth of each individual and cultural/religious group.
* Tolerance and celebration of diversity.
* Dialogue as a means to conflict resolution.

3-C:  PERFORMANCE AND SKILLS

Teachers engage in activities to:

* Create a learning community in which individuals and their opinions are respected.

*  Practice Islamic code of conduct by their own behaviors and guiding through a
convincing dialogue with learners to value and practice the ethical and Islamic values.

*  Signify Islamic/Ethical values, and provide guidelines to clarify their use in internal and
external discourses.

*  Practice Islamic teachings in classrooms and schools to prevent the misunderstandings
that can lead to the mischaracterization and even demonization of Islam and other faiths.

*  Use knowledge of Islam taking into account issues of human rights, social class, gender,
race, ethnicity, language, age and special needs.

*  Create a safe and secure learning environment.
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Standard 4: Instructional Planning and Strategies

Teachers understand instructional planning, design long-term and short-term plans based upon
knowledge of subject matter, students, community, curriculum goals, and employ a variety of
developmentally appropriate strategies in order to promote critical thinking, problem solving
and performance skills of all learners.

4-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

* The aims, goals and objectives of education as well as of curriculum for specific subject
and their importance in instructional planning,

* Principles of acquisitions of reading, writing and arithmetic skills at different
stages of development.

* Availability of appropriate resources and materials for instructional planning including
the use of instructional technology to promote students’ attention and thinking,

* To plan instructional strategies based on students’ needs, development progress and
prior knowledge.

* Techniques for developing /modifying instructional method, materials and the
environment to help all students learn.

* A variety of instructional approaches and use of various technologies, to promote
thinking and understanding,

* The effect of out of school activities including homework.

*  General methods of teaching and classroom management.

*  Special methods of teaching different discipline of knowledge.

4-B: DISPOSITIONS

Teachers value and are committed to:
* Attain goals and objectives of the curriculum they are going to teach.
* The development of students’ critical thinking, independent problem-solving and
performance capabilities.
*  Pedagogy of care, collaboration and cooperation.
* Team-work and cooperative learning;
*  Multiple ways to solve problems.

4-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:

* Identify and design instruction appropriate to students’ stage of development, learning
styles, strengths and needs.

* Plan instruction based on knowledge of classroom, school and community culture.

* Evaluate teaching resources and curriculum materials for their comprehensiveness,
accuracy and usefulness for representing particular ideas and concepts.

*  Plan homework and out of the class activities to accelerate, extend and consolidate
students learning;

* Identify strategies to create learning experiences that make subject matter
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meaningful for students, address a variety of learning styles, encourage students to
pursue their interests and inquiries and help students connect their learning to personal
goals.

* Plan and develop effective lessons by organizing instructional activities and materials,
incorporating a wide range of community and technology resources, to promote
achievement of lesson objectives.

e Use formal and informal methods of assessment, information about students,
pedagogical knowledge, and research as sources for active reflection, evaluation and
revision of practice.

*  Create interdisciplinary learning experiences that allow students to integrate knowledge,
skills and methods of inquiry from several subject areas. A variety of instructional
approaches and the use of various technologies, to promote thinking and

Standard 5: Assessment

Teachers assess students’ learning using multiple assessment strategies and interpret results to
evaluate and promote students’ achievement and to modify instruction in order to foster the
continuous development of students.

5-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

* Different types of assessments (for example, criterion-referenced and norm-referenced
instruments, traditional standardized and performance- based tests, observation systems
and assessments of student work) for evaluating how students learn, what they know and
are able to do, and what kinds of experiences will support their further growth and
development.

* The results of assessment to evaluate and improve teaching and learning,

*  Measurement theory and assessment-related issues, such as validity, reliability, bias and
scoring concerns.

5-B: DISPOSITIONS

Teachers value and are committed to:
* The belief that students’ learning outcomes are the basis for growth and the deficiencies
ar4 opportunities for learning,
*  Tair, objective assessment and reporting to students and families.
* Become astute observers of student performance and provide constructive feedback.

5-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
*  Develop and use teacher made tests for continuous internal evaluation of student
performance and skills at different stages of the academic program.
* Analyze student performance using multiple sources of data, and to modify future plans
and instructional techniques that promote desired student learning outcomes.
* Provide students with constructive feedback on their learning and encourage them to use
data and self-assessment strategies to monitor their progress toward achieving personal
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goals.

* Accurately document and report assessment data and ongoing student achievement to
parents and professional staff.

* Enhance their knowledge of learners and evaluate students’ progress and performance
using a variety of formal and informal assessment techniques to modify teaching and
learning strategies.

*  Help students engage in objective self-assessment.

*  Develop and use objective assessment tools to measure student progress.

* Promote opportunities for students to engage in self assessment activities.

Standard 6: Learning Environment

Teachers create a supportive, safe and respectful learning environment that encourages positive
social interaction, active engagement in learning and self-motivation.

6-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
* How learning takes place in classrooms.
* The principles and strategies of effective classroom management that promote
positive  relationships, cooperation and purposeful learning activities in the classroom.
*  How the classroom environment influences learning and promotes positive behavior for
all students.
*  How classroom participation supports student commitment to learning,

6-B: DISPOSITIONS

Teachers value and are committed to:
* The role of students in promoting each other’s learning and recognizes the importance
of peer relationships in creating an ethical climate of learning;
» Taking responsibility for establishing a constructive and engaging climate in the
classroom and participate in maintaining such a climate in the school as a whole.
e Use democratic values in the classtroom.

6-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:

*  Develop and share classroom management and discipline plan.

*  Maintain a learning community in which students assume responsibility for themselves
and one another, participate in decision-making and work collaboratively and
independently.

*  Create a cooperative classroom climate for all students, by practicing effective listening
and group facilitation skills.

*  Create a positive classroom climate which is socially, emotionally and physically safe.

* Establish and maintain appropriate standards of competitive behavior.

* Use instructional time effectively.

*  Prepare students for and monitor independent and group work that allows for full and
varied participation of all individuals.
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Standard 7: Effective Communication and Proficient Use of Information
Communication Technologies

Teachers use knowledge of effective verbal, nonverbal and written communication techniques
and tools of information processing to foster the use of inquiry ,collaboration and supportive
interactions with students and parents. Teachers are able to use instructional and information
communication technologies for curriculum enrichment, instruction, assessment and evaluation
of learning outcomes.

7-A: KNOWLEDGEANDUNDERSTANDING

Teachers know and understand:

* The importance of verbal, nonverbal and written communication in the teaching and
learning process.

*  Operating and integrating technologies in classroom and laboratory activities.

* Use of operating system and software for word processing, filing, research, data storage
and presentation of information.

* Use of computers as instructional, research and evaluation tool.

*  How to use available diverse technical tools (art work, videos, cameras, phones,
computers, etc.) in their classrooms.

7-B: DISPOSITIONS

Teachers value and are committed to:

* Appreciating the cultural dimension of communication, responding appropriately and
seeking to

* Foster culturally sensitive communication by and among all students in the class.

* Being a thoughtful and responsive listener.

* Fostering diversity of opinions among students and celebrating it in the classroom.

*  Use all educational and informational technologies to enhance different aspect of
teaching and learning,

7-C: PERFORMANCEANDSKILLS

Teachers engage in activities to:

* Communicate clearly in Local Language/Urdu/ English using appropriate oral and
written expressions.

* Reading reflectively in Local Language/Urdu/ English.

*  Model effective communication strategies and questioning techniques in conveying ideas
and stimulating critical thinking,

* Communicate in a variety of ways that demonstrate a sensitivity to cultural, linguistic,
gender and social differences.

* Foster accurate reporting and sharing of facts, opinions and beliefs.

*  Design and use student report cards.

* Incorporate up-to-date information in lesson plans.

* Use diverse databases to supplement textbooks.

*  Develop students’ portfolios, test items, assignments and assessment through computers.

* Standard -8: Collaboration and Partnerships
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* Teachers build relationships with parents, guardians, families and professional
organizations in the community to support student learning,

Standard 8: Collaboration and Partnership

Teachers build relationship with parents, guardians, families and professional organizations in the
community to support student learning;

8-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
* The importance of effective school/home interactions that contributes to high-quality
teaching and learning.
* The role of the school within the community and how to utilize partnerships to
contribute to student learning and development.
* Different approaches to collaborate effectively with parents, professionals and
community.

8-B: DISPOSITIONS

Teachers value and are committed to:

* Recognizing the role of parents, guardians and other family members as a child’s teacher.

*  Being concerned about all aspects of the student’s well-being and working with
patents/families to provide opportunities for student success.

*  Being willing to work with parents/families and other professionals to improve the
overall learning environment for students.

*  Facilitate intellectual, physical and ethical development of students through cooperative
learning and interaction with community institutions.

8-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:

* Identify and utilize family and community resources to foster student learning and
provide opportunities for parents to share skills and talents that enrich learning
experiences.

*  Establish respectful and productive relationships and to develop cooperative
partnerships with

* diverse families, educators and others in the community in support of student
learning and wellbeing,

* Institute parent/family involvement practices that support meaningful communication,
parenting skills to strengthen the teaching and learning environment of the school.

*  Cultivate knowledge of the surrounding community to enrich lessons and projects of
study.

* Link schools with business, industry and community agencies.
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Standard 9: Continuous Professional Development and Code of Conduct

Teachers participate as active, responsible members of the professional community, engage in
reflective practices, pursuing opportunities to grow professionally and establish collegial
relationships to enhance the teaching and learning process. They subscribe to a professional code
of conduct.

9-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
* The demands of a professional code of conduct.
*  How educational research and other methods of inquiry can be used as a means for
continuous learning, self assessment and development.
* How to be inventive and innovative about teaching practice.
* How to develop and maintain a personal professional portfolio.

9-B: DISPOSITIONS

Teachers value and are committed to:
* Refining practices that address the needs of all students and the school/community.
* Professional reflection, assessment and learning as an ongoing process.
* Collaborate with colleagues.
*  Share successful professional experiences with others.
*  Demonstrate professional ethics.

9-C : PERFORMANCE AND SKILLS

Teachers engage in activities to:

* Use reflective practice and the Professional Development Standards to set goals for
their professional development plans.

* Learn through professional education organizations.

*  Make the entire school a productive learning climate through participation in collegial
activities.

*  Seck advice of others and draw on action research to improve teaching practice.

* Uphold ethical behaviors in teaching, learning and assessment.
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Standard 10: Teaching of English as second/Foreign Language (ESL/EFL)

Teachers understand pedagogy of English as Second/Foreign language and effectively
communicate in English language.

10-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

* Status of English Language in Pakistan.

* Aims of teaching English as a subject at the national level.

* Aims of using English as medium of instruction in Pakistan.

* Constraints of teaching English as second/foreign language and strategies to enhance
learning in English” and “learning of English as language™.

* Syntax and structure of English Language.

* English Teaching methods and steps of learning process.

*  Specific learning difficulties i.e. second Language Impairment (SLI).
10-B: DISPOSITIONS

Teachers value and are committed to:
* Lessen biases and anxiety for leaning/EFL.
* Address all specific needs related to ESL/EFL.

10-C: PERFORMANCES AND SKILLS

Teachers engage in activities to:

* Use of simple English language along with supportive use of Urdu (national language)
for effective teaching and learning purposes.

* Identify, analyze and address Specific Learning Difficulties in English language.

*  Gradually enable students to communicate in English through a natural sequence of
language acquisition i.e. listening, reading, writing and speaking,

* Provide classroom opportunities for choral reading, descriptive writing and spoken
English.

* Apply ESL/EFL learning theoties, rules and pedagogy.

Semester 3 Developmental Practicum Student Teacher Handbook

% ADE/B.Ed.(Hons) Elementary

——



Student Teacher HB3_handbook 8/27/13 11:10 AM Page 95 %

k Section 1 k Section 2 Section 3 Section 4 Section 5 Section 6

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——



‘ Student Teacher HB3_handbook 8/27/13 11:10 AM Page 96

o

k Section 1 Section 2

Section 3

Section 4

Section 5

Section 6

96

Semester 3 Developmental Practicum Student Teacher Handbook
ADE/B.Ed.(Hons) Elementary

——




Student Teacher HB3_handbook 8/27/13 11:10 AM Page 97



Student Teacher HB3_handbook 8/27/13 11:10 AM Page 98

The USAID Teacher Education Project has been made possible by the support of the American people through the
United States Agency for International Development (USAID).

www.pakteachers.org




