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1

Introduction

Every practicum experience is guided by three participants: (1) the Student Teacher, (2) the
Cooperating Teacher, and (3) the College/University Supervisor. What happens in the classroom
and how it is interpreted will depend on the views of  each member of  the triad. It is important
to negotiate common expectations for roles and responsibilities. If  expectations are clear and
understood by each member, the experience is more likely to be satisfactory for all.

Student Teachers should take ownership of  their own learning and at the same time receive
consistent feedback and daily mentoring from their Cooperating Teachers at the school. While
the Cooperating Teachers’ role is primarily mentoring, they are also required to provide the
Student Teachers with formative and summative feedback. In order for Student Teachers to
connect the theory they have learned in their teacher education programs to their current
teaching practice, they will need active participation by the College/University Supervisors, who
will monitor the Student Teachers’ assignments and lesson planning and, more important,
observe them as they teach and provide them with formative feedback throughout the semester.   

The documents provided will assist the Student Teacher in completing the practicum semester
requirements and seminar assignments, and in developing artefacts to place in a developmental
portfolio. 

Student
Teacher

College/
University
Supervisor 

Cooperating
Teacher 
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Overview of  Roles and Supervision

Role of  the Student Teacher
There are two major aspects to the Student Teacher’s role during the semester:

His or her activities in the classroom, school, and community•
Continuous reflection upon and documentation of  professional growth within a•
developmental portfolio

The Student Teacher should become involved in the instructional program of  the classroom as
soon as possible. The experience will begin with observations, and the Student Teacher will
gradually assume more responsibility for planning and teaching through activities such as those
laid out in the expectations to follow.

Role of  the Cooperating Teacher
The Cooperating Teacher is the day-to-day mentor of  the Student Teacher. As the on-site
teacher educator, the Cooperating Teacher plays an essential role in integrating the Student
Teacher into the daily life of  the school and classroom as well as helping him or her build
relationships with the children. The Cooperating Teacher should impart school and classroom
policies and procedures, the daily and semester schedule, and the curriculum, and provide the
Student Teacher with a class list, school textbooks, teacher’s guides, and so on. Finally, the
Cooperating Teacher should work with other members of  the practicum triad to set up a
program for the Student Teacher’s gradual assumption of  classroom responsibilities during the
semester. This plan should include provisions for Student Teacher involvement in all types of
instructional tasks as well as non-instructional tasks such as home–school communication,
parent conferences, and staff  development.

Role of  the College/University Supervisor
The College/University Supervisor is the official representative of  the college/university.
Therefore, the supervisor is responsible for the supervision of  the Student Teachers; serves as
the liaison between the college/university and the cooperating schools’ personnel; and helps to
establish and maintain positive relationships between the two institutions. The
College/University Supervisor’s primary role is to provide formative feedback and guidance to
the Student Teachers by discussing issues of  professional practice; administering a guided
seminar experience; and conferring with the Student Teachers about their teaching and learning.
Finally, at the end of  the semester, the College/University Supervisor will assess the
developmental portfolio produced by the Student Teacher in order to assign a grade for the
practicum.

The triad should meet formally at least three times during the semester. Specific requirements for
each member are detailed within these handbooks. 
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Triad Meetings

During the practicum semesters, it is imperative that the Student Teacher, Cooperating Teacher,
and College/University Supervisor meet on a regular basis to support the Student Teacher as
he/she learns to teach. The College/University Supervisor should take notes at each triad
meeting and provide a copy of  the meeting notes to the Cooperating Teacher and Student
Teacher.

Initial Meeting
The purpose of  this meeting is to get to know each other and to ensure that the expectations of
the practicum are mutually understood. The following objectives should be on the agenda:

Distribute contact details and communication guidelines for each member •
Share resources•
Establish expectations regarding•

Student Teacher’s teaching schedule (times and days of  the week)◦

Hours of  attendance in accordance with the sch  ool’s policy◦

College/university requirements for the practicum, including school-based◦

assignments and observations
Student Teacher’s timeline for co-planning, co-teaching, and finally independent◦

teaching
The role of  the College/University Supervisor and how feedback should be provided◦

to the Student Teacher
Set a date and time for the midterm meeting, and sign the triad form•

Midterm Meeting
The purpose of  this meeting is to assess the Student Teacher’s progress; to identify areas of
growth; and to review and revise goals for the remainder of  the practicum. Each participant
should bring a reflection on how the Student Teacher is progressing. The Student Teacher
should bring the Notes for Self-Assessment sheet indicating what artefacts have already been
collected and how they meet the National Professional Standards for Teachers in Pakistan
(NPSTP). At the end of  this meeting, the Student Teacher should be clear on what he/she still
needs to do to complete the practicum successfully. The following objectives should be on the
agenda:

Review each participant’s experiences to date•
Review midpoint reflection (use the NPSTP rubric)•
Set goals as a team for the Student Teacher to complete by the end of  the semester•
Discuss the progress of  the Student Teacher’s developmental portfolio•
Set a date and time for the final meeting, and sign the triad form•

Final Meeting
The final meeting provides an opportunity to assess how the Student Teacher has progressed
during the practicum semester. It is also an opportunity to conduct a fair, honest, and detailed
final assessment of  the Student Teacher’s semester, including a review of  his/her developmental
portfolio. The following objectives should be on the agenda:
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Review the entire semester•
Share areas of  strength and areas where development and growth are needed•
Deliver a final reflection (Student Teacher)•
Complete final assessment and sign the triad form•
Thank the Cooperating Teacher for their time and assistance•
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Developmental Portfolio

The developmental portfolio is a collation of  all the Student Teacher’s teaching and learning
experiences during Semester 3. The Cooperating Teacher and the College/University Supervisor
can see the Student Teacher’s academic progress as a developmental process, culminating in a
product that provides a holistic picture of  his/her ability by the end of  the semester.

The components of  the developmental portfolio should provide evidence of  how the Student
Teacher meets the National Professional Standards for Teachers in Pakistan as well as the
standards set by the college/university and the school. Portfolio materials should allow a
multifaceted assessment of  the Student Teacher.  

The developmental portfolio should include all assignments, reflections, and feedback from the
semester. Because the developmental portfolio should be highly personalized and represent the
Student Teacher as an individual, he or she may add further artefacts if  he/she believes these can
also showcase his/her ability as an emerging teacher.    

The developmental portfolio should consist of  the following four sections:

School-based assignments:•
Non-observation assignments◦

Observations of  Cooperating Teachers◦

Observations of  peer Student Teachers◦

Planning:•
Lesson plans created◦

Feedback on the lesson plans by various mentors◦

Worksheets and assessment tools to be used by children with these lesson plans◦

Teaching:•
Lesson plans actually taught◦

Student worksheets used in teaching◦

Samples of  work completed by the children and feedback given to them◦

Photos, videotaping, or recording of  teaching (if  available)◦

Personal reflections on teaching◦

Feedback:•
Informal and formal observation by Cooperating Teachers and College/University◦

Supervisors
Pre-observation guides and post-observation reflections◦
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Overview of  Expectations for the Semester

Student Teacher Cooperating Teacher
College/University
Supervisor

Complete school-based•
non-observational
assignments
Complete structured•
observations of
Cooperating Teacher 
Complete structured•
observations of  peers
Assist Cooperating Teacher•
in the classroom
Develop lesson plans•
Teach lessons starting with•
a co-teaching model and
ending with independent
teaching
Reflect on teaching •
Meet at least three times•
during the practicum with
the College /University
Supervisor and the
Cooperating Teacher to
reflect on and assess
teaching and learning
Complete the Notes for•
Self-Assessment sheet,
listing artefacts collected
and indicating which
NPSTP they meet
Create an individual•
developmental portfolio,
which will consist of  all the
materials, assignments,
reflections, observations,
etc., completed during
Semester 3

Create a welcoming•
atmosphere for the Student
Teacher in the school and
classroom
Help the Student Teacher•
navigate the policies and
procedures of  the school,
and provide him/her with
the necessary teaching
resources
Provide constant feedback•
to the Student Teacher on a
daily basis
Conduct formal•
observations of  the
Student Teacher and
provide feedback 
Meet at least three times•
during the practicum with
the College /University
Supervisor and the Student
Teacher to reflect on and
assess teaching and
learning
Participate in the final•
evaluation of  the
developmental portfolio at
the end of  Semester 3

Develop professional•
working relationships with
the Cooperating Teacher
and Student Teacher
Represent the•
college/university at the
school site
Offer feedback on school-•
based assignments 
Offer feedback on the•
Student Teacher’s
observations and
reflections
Offer feedback on lesson•
plans created 
Conduct formal•
observations of  the
Student Teacher and
provide feedback (these are
not to be graded)
Facilitate at least three•
meetings during the
practicum with the Student
Teacher and the
Cooperating Teacher to
reflect on and assess
teaching and learning
Take the lead in the final•
evaluation of  the
developmental portfolio at
the end of  Semester 3
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Specific Requirements of  the Supervisor

During the first few weeks of  Semester 3, the Student Teachers will be observing and assisting
their Cooperating Teachers in the classroom. As soon as possible, they should start to plan and
co-teach lessons with their Cooperating Teachers; shortly thereafter, they should start to teach
whole lessons. Student Teachers have been provided with a Lesson Plan Form to use as they
start creating these lesson plans. College/University Supervisors are required to provide the
Student Teachers with feedback on their lesson plans as well as their teaching. Because the
Student Teachers are only starting to teach in Semester 3, the feedback at this stage should
provide them with information that will enable them to grow and develop as teachers. 

Planning:

The Student Teachers are required to plan at least 15 lessons that can be taught in their•
practicum placements (that is, the lessons should be appropriate in terms of  topic, level,
target age, etc.).
The Cooperating Teacher will be providing them with support and feedback, but it is•
imperative that they share some of  these plans with you as well.
You are required to provide them with written feedback on their plans four times during•
this semester. The questions and prompts on the sheets provided are general in nature;
please feel free to include other elements that your institution believes are important and
that will provide a learning opportunity for the Student Teacher. 
If  you require the Student Teachers to change their plans, please let them know. •

Formal Observations:

The Student Teachers are required to teach at least 15 lessons this semester.•
During Semester 3, each Cooperating Teacher will conduct at least two formal•
observations of  his/her Student Teacher as he/she teaches. 
The College/University Supervisor is required to conduct three formal observations of•
the Student Teachers as they teach.
For each of  these formal observations, the Student Teachers will provide you with a set•
of  documents prior to the observation. Once you have conducted the observation, use
the feedback forms below, along with the observation tool the Student Teacher gave you,
to provide him/her with feedback.
Return these documents to the Student Teachers, who will then write up a Post-•
Observation Reflection. 
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Observation Tools for Semester 3

Although there is much to observe in an active classroom, it is difficult to reflect on classroom
events if  you observe without a focus. The documents on the following pages are designed to
provide all observers with three things:  

Specific points upon which to focus•
A set of  tools that will allow you to collect data to inform your observations•
Data that should be used to discuss teaching and learning•

The four observation tools provided for Semester 3 specifically facilitate short-term targeted
observations that can be completed when the Student Teacher teaches short sections of  lessons.
These tools can also be used by a Student Teacher to observe more experienced teachers teach for
short periods within a larger lesson. The tools are to be used not for evaluation but rather to create
a starting point for discussion of  particular teaching and learning strategies and their effectiveness. 

The tools can be used to collect data on three specific aspects of  teaching and learning: teacher
engagement, classroom management, and student engagement. Once you have decided what the
specific focus of  the observation will be, select the tool and spend at least 20 to 30 minutes
collecting data with that tool. For the rest of  the time, observe other general aspects of  teaching
and learning to complete the forms provided. Once you have completed the observation, enter into
a discussion with the person observed about what you saw, and determine whether your
interpretations were correct. Also, continue to discuss important aspects of  teaching and learning.

If  you have a specific focus for which no form is provided, you are encouraged to develop your
own observation tools.

10
Semester 3 Practicum Supervisor Handbook 
ADE/B.Ed.(Hons) Elementary

Section 1 Section 2 Section 3 Section 4
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Teacher Engagement Observation: Personal Affect

Rationale
It is often difficult for teachers to notice their own tone, manner, and body language without
actually seeing themselves teach (through videotape, for instance). Individuals who want to
improve their interactive style in the classroom in order to enhance learning can use this
observation tool. This rubric provides the observer with an opportunity to start a discussion
with a teacher about how effectively the teacher engages with children to create a positive
learning environment in the classroom.  

This tool includes elements of  interactive style required by innovative and engaging teachers at
various levels. At each level, there is a description of  a behaviour for which to rank the teacher
for that particular category. A score of  1 indicates that the engagement level within that category
needs to improve in order to enhance teaching and learning. 

Instructions
Before observing the lesson, read this entire observation document to familiarise yourself1
with the elements and the rankings.  
Select a phase of  the lesson to observe that is at least 20 minutes in length.2
While observing, note the teacher’s engagement levels within each element, and use3
checkmarks to keep track as you notice certain behaviour. At the end of  the observation,
go to each element and decide what the final score will be for the person teaching.  
Write the score for each element in the score box provided in the first column (see4
example below).
If  you are observing a Student Teacher, add up the scores, have a discussion with the5
Student Teacher about his/her level of  engagement, and provide suggestions for
improvement.

Semester 3 Practicum Supervisor Handbook 
ADE/B.Ed.(Hons) Elementary

Section 1 Section 2 Section 3 Section 4

11
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Example
If  a teacher uses a monotonous tone of  voice and minimal vocal inflection and shows little variation in speed of
speech but has good articulation, then you need to decide if  the person ranks at the level of  a 1 or 2. As most of
the engagement is at the 1 (low) level, we suggest scoring them as a 1. 

Example of  discussion after this observation: During this lesson, I observed that you were able to articulate your
intentions to the children very well. Your directions were clear, and their responses indicated that they understood
you. My other observation concerns your speed and vocal inflection. How do you think the speed of  one’s voice
impacts the children’s learning? How important do you think it is to use voice variation and tone to get the
children’s attention? Why would a variation in speed of  your speech make a difference? Let us discuss how voice,
speed, pitch, and tone can impact a learning environment. What are some examples of  effective use of  vocal
delivery?

Element

Vocal Delivery

Low
1

Medium
2

High
3

Monotonous tone•
of  voice
Minimum vocal•
inflection  √
Little variation in•
speed of  speech  √
Drones on and on,•
poor articulation

Pleasant variations•
of  pitch, 
volume, and speed•
Good articulation √•

Many changes in•
tone
Pitch that seems to•
capture children’s
attention and help
manage noise,
movement, etc.Score

1
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Teacher Engagement Observation: Personal Affect

Student Teacher: _____________________________________ Date: ___________________
Cooperating Teacher: _________________________________________________________
Grade: __________________ Subject: ____________________________________________

Element

Vocal
Delivery

Low Medium High
1 2 3

Monotonous tone of
voice, minimum vocal
inflection, little variation
in speed of  speech,
drones on and on, poor
articulation.

Uses pleasant variations of
pitch, volume and speed;
has overall good
articulation.

Many changes in tone that
are appropriate for the
lesson; pitch that seems to
capture children’s
attention; use of  voice
helps to manage noise,
movement, etc.

Eyes

1 2 3
Looks dull or bored; does
not use eyes to express
enthusiasm or indicate
puzzlement, affirmation,
etc.

Appears interested; makes
good eye contact with
individual children;
sweeps room with eyes to
keep track of  student
involvement.

Makes regular eye contact
with all children; uses eye
movement to manage
behaviour; appears
interested, enthusiastic,
and thoughtful in
response to children’s
questions and ideas.

Gestures
1 2 3

Uses few appropriate
gestures and little or no
physical movement.

Sometimes uses
appropriate gestures to
capture children’s
attention, manage
children’s movement,
emphasize points, etc.

Uses a range of  effective
gestures appropriately in
relation to content and
lesson design to keep
students engaged and
learning.

Facial
Expressions

1 2 3
Appears agreeable; smiles
appropriately; looks
pleased/happy/sad when
obviously called for; can
effectively use negative
expression to convey
displeasure reasonably.

Appears agreeable; smiles
appropriately; looks
pleased/happy/sad when
obviously called for; can
effectively use negative
expression to convey
displeasure reasonably.

Appears vibrant and
demonstrative; shows
appropriate amounts of
surprise, awe, sadness, joy,
thoughtfulness,
excitement, etc. 

Body
Movement

1 2 3
Uses little movement;
seldom moves from one
spot.

Uses some movement to
gain children’s attention.

Uses movement to
capture children’s
attention; appears
energetic when
appropriate; moves
throughout the classroom.

Score

Score

Score

Score

Score
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Unenthusiastic: 1 – 9; Moderately enthusiastic and effective: 10 – 16; Highly enthusiastic and
engaging: 17 – 21

TOTAL SCORE: ____________________

Observer’s name and title: _____________________________________ 
Date: ____________________

(Attach your notes and the results of  your discussion as well as the plan for this lesson, if
possible.)

Word
Selection

1 2 3
Uses language that is
bland and that does not
seem to captivate the
children. .

Uses some
descriptors/adjectives
that are age- and subject
matter-appropriate in
order to engage children. 

Uses captivating and
varied language
appropriate to the age of
the children, the cultural
context, and the subject
matter.. 

Acceptance
of  Ideas and
Feelings

1 2 3
Shows little indication of
acceptance or
encouragement of
children. May ignore
child’s feelings or ideas.

Accepts ideas and
feelings, praises or
clarifies; some variation
in response but
frequently repeats same
ones.

Quick and ready to
accept, praise,
encourage, or clarify;
many variations in
response.

Score

Score
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Classroom Management Observation: Teacher
Movement

Rationale
To determine how a teacher’s movement encourages student engagement and participation, the
monitoring of  student progress, and the creation of  a lively learning environment. Teachers who
move around the room can facilitate a variety of  opportunities to engage with children, although
it is important that the movement enhance learning, not distract from it. Confident teachers also
provide opportunities for the children to move around the classroom. This tool records the
teacher’s physical movements during a lesson and provides the observer with an opportunity to
start a discussion with the teacher about the impact of  movement in the classroom.

Instructions
In the space provided, draw the layout of  the classroom. Include the teacher’s desk,1
students’ desks, board, and other objects that are an integral part of  the room. (If  a
Student Teacher is being observed, you can ask him/her to provide you with this map; be
sure that he/she indicate the gender of  the student at each desk.)
Select a 20-minute period and draw the teacher’s movements for that entire phase.2
If  the teacher stops to talk to some students or if  he/she ends up staying with one3
group or one student for a long time, record that fact as in the example below.
After the lesson, meet with the teacher and discuss what you saw and how you think the4
movement did or did not facilitate engagement with the students. 

Example
This is the layout of  the classroom; M = male, F = female. The line represents where the teacher moved; the dots
indicate where she stood in one place, and the bigger the dot, the longer she stayed there.

Sample comments and discussion questions: During this phase, the teacher moved across the front of  the room.
The teacher also interacted only with female children. Some questions to consider: (1) Was this effective use of
movement, and why? (2) Why did the teacher only interact with the females? (3) How did the children at the back
of  the classroom engage with the teacher? (4) Would more or less movement be effective? (5) When is movement
appropriate, and how can it be used to manage a classroom and engage with children? Please develop your own
questions depending on the particular classroom situation. (6) Note that the teacher went back to one particular
female student quite often. Why?

F

F

F

F

F

F

M

M

F

F

M

M

M

M

M

M

M

M

M

M

Teacher’s desk on the board
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Classroom Management Observation: Teacher
Movement

Student Teacher: _____________________________________ Date: ___________________
Cooperating Teacher: _________________________________________________________
Grade: __________________ Subject: ____________________________________________

Draw the physical layout of  and children’s locations in the classroom, and note each student’s
gender. 

Discuss the impact of  the teacher’s movements on the children and their behaviour.  

Provide suggestions for the teacher.

Observer’s name and title: ______________________________________________________ 
Date: _______________________________
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Classroom Management Observation: On/Off  Task

Rationale
To keep track of  how children stay on task or go off  task during a particular phase of  the lesson.
The goal is to try to understand what keeps children motivated and focused, and what factors are
most likely to distract them. In order to provide feedback on the teaching and learning that is
occurring in the classroom, it is important to focus on both the teacher and the children; this
tool focuses specifically on the children. It does not provide information on teaching techniques
or lesson content; that feedback should be documented on a separate sheet or feedback form.
After conducting this observation, start a discussion with the teacher about effective classroom
management. 

Instructions
1 Read these instructions and look at the example provided before conducting this

observation. 
2 Decide which 30-minute phase of  the lesson you will observe using this tool.
3 Draw the layout of  the classroom on the next page to conduct this observation. If  a

Student Teacher is being observed, have him/her prepare the sheet for you ahead of  time.
4 Select a section of  the class (about 20 children) to focus on. For example, you could

focus on the front three rows, or the back three rows, or a few groups of  children if  they
are seated in groups. If  the class only has 20 children, you can observe the whole class.

5 For the next 30 minutes, focus only on those children you have selected.
6 Once the lesson that you are observing begins, sweep the room for data as follows:

Next to Sweep 1, write down what the teacher is doing (for example, the teachera
introduces a new topic; see the example below).
Now look at each child for about four seconds. Start at the first desk and decideb
whether the student is on task or off  task. If  the student is on task, put a (+) in the
top of  the block with his/her name. If  the student is off  task, put a (–) in the top of
the block with his/her name. If  you cannot see what the child is doing, put a (?) in
the block. 
If  you want to provide more detail about behaviour, you can use the following codes,c
but you may also make up your own since each situation will require a different set of
codes.

On Task, listening to the teacher +L◦

On Task, writing as per instruction of  the teacher +W◦

On Task, reading as per instruction of  the teacher +R◦

On Task, talking as per instruction of  the teacher +T◦

Off  Task, listening to something else –L◦

Off  Task, writing when he/she should not be –W◦

Off  Task, reading something he/she should not be –R◦

Off  Task, talking when he/she should not be –T◦

d Continue to do this until you have looked at every student you have selected and thus
completed Sweep 1.

e Continue to sweep the room, repeating steps (a), (b), (c), and (d) at least four times
(or as many times as you can for 30 minutes).

7 Once you have completed this observation, have a conversation with the teacher being
observed and discuss the data that this tool provides.
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8 Consider the following questions during this discussion: Where were the children most
engaged and why? What teaching strategy seems to keep the students most engaged and
why? What did we learn about our students and our teaching by conducting this
observation? Please include other questions that are determined by the context of  the
particular observation. 

Example
This example assumes three sweeps around the room during the first 15 minutes of  a lesson.

Sweep 1: 9.01 a.m. Teacher Activity: Teacher introduces the new topic with a pre-test
Sweep 2: 9.07 a.m. Teacher Activity: Students are asked to talk to the person sitting next to 

them and discuss what they know about the new topic. (Arrows show 
who was talking to whom.)

Sweep 3: 9.13 a.m. Teacher Activity: The teacher has asked students to share their ideas with 
the whole class one at a time, and instructed that all the others should listen.

Final comments for this example:
Sweep 1: All the students were writing, and we know it was on task because that is what the
teacher asked them to do. There is a +W next to every name.
Sweep 2: Almost all the children were talking to the person sitting near them, as instructed by the
teacher. The arrows tell you who was talking and who was listening. In one case, the observer
could not decide if  a pair of  students were on or off  task and thus placed a question mark in
both students’ boxes. In another case—at the back of  the class—the students were not engaged
in the activity assigned by the teacher.

Sweep 3: The students were supposed to be listening while one child at time reports back to
the whole class. Some of  the children at the back of  the classroom were talking off  task.

Sample questions to consider in the post-observation discussion:
When were the children most engaged, and why? When were the children least engaged, and
why?  What could the teacher do differently to keep all children engaged? 
What did you learn by observing the specific behaviours of  children during a specific phase
of  the lesson?

Front of  the Classroom

Shahida
1  +W
2  +L
3  +L

Alya
1  +W
2  +T
3  +L

Sana
1  +W
2  +L
3  –T

Rashida
1  +W
2   ?
3  –T

Ali
1  +W
2  +T
3  +L

Raza
1  +W
2  +L
3  +L

Naeem
1  +W
2  +T
3  –T

Sameed
1  +W
2   ?
3  –T

1  +W
2  +L
3  +L

1  +W
2  +L
3  +L

1  +W
2  +T
3  +L

1  +W
2  +L
3  –T

1  +W
2  +T
3  +L

1  +W
2  +T
3  +L

1  +W
2  +L
3  +L

1  +W
2  +T
3  –T

1  +W
2  +T
3  +L

1  +W
2  +L
3  +L

1  +W
2  –T
3  +L

1  +W
2  –T
3  +L
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Classroom Management Observation: On/Off  Task

Student Teacher: _____________________________________ Date: ___________________
Cooperating Teacher: __________________________________________________________
Grade: __________________ Subject: ____________________________________________

Sweep 1: Time: __________  Teacher Activity: ____________________________________

Sweep 2: Time:  __________ Teacher Activity: ____________________________________

Sweep 3: Time:  __________ Teacher Activity: ____________________________________

Sweep 4: Time:  __________ Teacher Activity: ____________________________________

Sweep 5: Time:  __________ Teacher Activity: ____________________________________

Sweep 6: Time:  __________ Teacher Activity: ____________________________________

Sweep 7: Time: __________  Teacher Activity: ____________________________________

Draw the layout of  the classroom, identifying the group of  students you will be observing.

Codes to be used:  On task:  +L  +W +R +T
Off  task: –L –W –R –T

(Add your own if  needed)

After the observation, meet with the teacher and discuss the data. Determine your own
questions.

Observer’s name and title: ______________________________________________________ 

Date: _______________________________
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Student Engagement Observation: Verbal
Involvement

Rationale
It is important for teachers to develop their lesson delivery, but it is also important to learn how
to encourage and manage the engagement of  students in the classroom. Although there are
several ways that children participate, this observation tool helps the observer identify one type
of  participation, verbal involvement—specifically, how often the teacher calls on specific
children; how often the teacher asks questions of  the class as a whole; and whom the teacher
asks to respond to the questions asked.

Instructions
Select this observation when the teacher is teaching a phase of  the lesson that requires1
an interactive lecture or verbal explanation to children for at least 20 minutes, if  possible. 
Draw a diagram of  the classroom layout that indicates where each child is sitting and2
where the teacher is standing. Name each child. If  this observation is of  the Student
Teacher, have the Student Teacher provide you with this diagram.
Start keeping track of  all the verbal interactions between the teacher and the children3
and among the children themselves.

Whenever the teacher asks a general question to the entire class, draw an arrow froma
the teacher to the top of  the page. 
When a child responds, draw an arrow from that child toward the teacher.b
When the teacher asks a specific child a question, draw an arrow from the teacher toc
that child.

Example

Sample of  final comments for this example:
Engage with the teacher on the topic of  verbal interaction and flow. Emphasize starting a
discussion with him or her, not judging or evaluating. You could use questions such as:
Where does the teacher direct most questions to? The right side of  the classroom.
Who responds the most? The children don’t seem to respond—there are more questions than responses; only
the right side responds. 
There are many more questions one could ask, so add your own questions.
Final suggestions for the observed teacher: You use many good questions, but think about the left side of
the classroom. Perhaps move your feet a little and engage with the other children. Finally, think about why you are
asking questions—because you want a response! How can you encourage the children to respond? 
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Student Engagement Observation: Verbal
Involvement

Student Teacher: _____________________________________ Date: ___________________
Cooperating Teacher: __________________________________________________________
Grade: __________________ Subject: ____________________________________________

Layout of  the classroom:

Share the page with the teacher and ask what he/she thinks.

To whom does the teacher direct most questions?

Who responds the most?

Is there an imbalance in how often certain students are called upon (based on side of  the room,
gender, or any other factor)? 

If  you are working with a Student Teacher, provide some final suggestions for him/her.

Observer’s name and title: ______________________________________________________ 

Date: _______________________________

Use a separate sheet and write up some final comments; attach your comments to this page.
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Formal Feedback on Planning by College/University
Supervisor: Response 1

Student Teachers are required to plan at least 15 lessons this semester, and College/University
Supervisors are required to provide feedback on at least four of  these lessons. Use this Response
1 form for general feedback, but you are encouraged to add other comments that will assist the
Student Teacher in planning effective lessons.

Student Teacher: _____________________________________ Date: ___________________
College/University Supervisor:  __________________________________________________
Grade: __________________ Subject: ____________________________________________

Provide feedback for the Student Teacher on:

The clarity of  the learning outcomes stated.•
The clarity of  the explanation of  how these learning outcomes will be met by the•
children and measured by the Student Teacher. 
The format of  the lesson plan and the documents provided (worksheets, etc.):•
The appropriateness of  the teaching technique selected and whether it is effective for•
this subject matter and the age of  the children. 
The appropriateness of  the activities selected and whether they are effective for this•
subject matter and the age of  the children. 
What aspects of  planning do you believe the Student Teacher needs to develop further?•
Provide some ideas on how he/she can do so.

Attach the feedback form to the lesson plan and return to the Student Teacher.
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Formal Feedback on Planning by College/University
Supervisor: Response 2

Student Teachers are required to plan at least 15 lessons this semester, and College/University
Supervisors are required to provide feedback on at least four of  these lessons. Use this Response
2 form to convey more in-depth feedback on the Student Teacher’s planned instructional
strategies and approaches. You are encouraged to add other comments that will assist the
Student Teacher in planning effective lessons.

Student Teacher: _____________________________________ Date: ___________________
College/University Supervisor:  __________________________________________________
Grade: __________________ Subject: ____________________________________________

Provide feedback for the Student Teacher on:

The appropriateness of  the strategy planned to engage a variety of  children’s prior•
knowledge.
The appropriateness of  the instructional strategies in terms of  the children’s age, abilities,•
and developmental progress.
The appropriateness of  techniques for modifying instruction in order to help a range of•
children learn.
How the instructional approach creates opportunities for the children to think about and•
thus understand the subject matter. 
What aspects of  planning do you believe the Student Teacher needs to develop further?•
Provide specific ideas on how he/she can do so.

Attach the feedback form to the lesson plan and return to the Student Teacher.
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Formal Feedback on Teaching by College/University
Supervisor: Observation 1

Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the
lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report. 

Student Teacher: _____________________________________ Date: ___________________
College/University Supervisor:  __________________________________________________
Grade: __________________ Subject: ____________________________________________

Ask the Student Teacher what he/she thinks went well during the lesson.•
What aspect of  teaching did the Student Teacher request feedback on?•
Which tool did you select to provide that feedback? Analyse the results from the tool used.•
What aspects of  the teaching do you both agree went well?•
Provide the Student Teacher with some suggestions for growth and development.•
Offer final remarks.•

Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.
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Formal Feedback on Teaching by College/University
Supervisor: Observation 2

Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the
lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report. 

Student Teacher: _____________________________________ Date: ___________________
College/University Supervisor:  __________________________________________________
Grade: __________________ Subject: ____________________________________________

Ask the Student Teacher what he/she thinks went well during the lesson.•
What aspect of  teaching did the Student Teacher request feedback on?•
Which tool did you select to provide that feedback? Analyse the results from the tool•
used.
What aspects of  the teaching do you both agree went well?•
Describe and comment on the strategies used by the Student Teacher to:•

Create a learning environment that is socially, emotionally, and physically safe for all◦

children
Create a classroom environment that encourages learning and promotes positive◦

behaviour
Engage all the children in the learning activities.◦

Offer final comments on one specific aspect of  teaching that you believe the Student•
Teacher needs to develop further.

Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.
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Formal Feedback on Teaching by College/University
Supervisor: Observation 3

Please read the Student Teacher’s Pre-Observation Guide and lesson plan before observing the
lesson. Decide which observation tool to use in response to the student’s specific request for
feedback. Conduct the observation and then write up this report.

Student Teacher: _____________________________________ Date: ___________________
College/University Supervisor:  __________________________________________________
Grade: __________________ Subject: ____________________________________________

Ask the Student Teacher what he/she thinks went well during the lesson, and write the•
response below.
What do you, the observer, believe worked really well?•
Which tool did you select to provide feedback? Analyse the results from the tool used.•
Comment on the following aspects of  the section of  the lesson you observed:•

Planning of  the pacing/timing of  the various phases of  the lesson◦

Use of  appropriate reading and writing materials and activities for the subject matter◦

and the age and levels of  the children
Use of  appropriate and varied assessment tools, both formative and summative.◦

Provide final comments on the Student Teacher’s teaching at this point.•

Attach the feedback form and the observation tool to the documents provided, and return to the Student Teacher.
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Meeting and Evaluation Forms

These documents are to be used for continuous formative and summative evaluation of  field
experiences during Semester 3. During this semester, it is imperative that the Student Teacher,
Cooperating Teacher, and College/University Supervisor meet as often as possible. Many of
these meetings will be informal in nature and should provide an opportunity to discuss the
Student Teacher’s progress as well as the teaching and learning that is occurring in the classroom.

1. Triad Meeting Form: This form is for the Student Teacher to keep track of  the three
required formal meetings with the Cooperating Teacher and College/University
Supervisor. He/she must bring the form to each meeting and ensure that all participants
sign it, thereby indicating that the discussions have taken place and that the Student
Teacher is aware of  what is required of  him/her in order to make satisfactory progress.
The section Triad Meetings on page 4 provides a detailed description of  the purpose of
each of  these meetings.

2. Assessment of  the Practicum: The development of  a professional portfolio throughout
the practicum semester provides an opportunity to assess the Student Teacher in a
holistic manner. See items 3 and 4 below for more explanation on the portfolio
development process. 

3. Notes for Self-Assessment by Student Teacher: The purpose of  this form is for the
Student Teacher to keep continuous track of  how he/she is meeting the NPSTP, using
the rubric for the standards as a guide. As he/she learns to teach, he/she should keep
notes on how the various work and assignments he/she completes meet each standard.
The Student Teacher can share these ideas with his/her supervisors and ask them for
feedback and guidance throughout the semester. Simultaneously file these documents to
start your developmental portfolio.

4. Final Self-Assessment by Student Teacher: Toward the end of  Semester 3, the Student
Teacher must formally organize his/her teaching and learning materials to create a
developmental portfolio. Once that process is completed, he/she should then use this
form to summarize how each standard within the NPSTP has been met. Student
Teachers should list the artefacts within the development portfolio (indicating their page
numbers) and, using the rubric provided, assign a self-assessed level for each standard. At
the final triad meeting, the Student Teacher will present the developmental portfolio, and
afterward the College/University Supervisor will assign a final grade for the practicum
semester.

5. Rubric for the National Professional Standards for Teachers in Pakistan: The rubric has
been developed to provide the Student Teachers, Cooperating Teachers, and
College/University Supervisors with a way to evaluate levels of  competence in each of
the nine standards of  the NPSTP.

6. National Professional Standards for Teachers in Pakistan: This document is to be
provided in both Urdu and English.
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Triad Meeting Form

Student Teacher: _____________________________________________________________
Cooperating Teacher: _________________________________________________________
School: __________________________________________ Grade: ____________________
College/University Supervisor: __________________________________________________

During the practicum semester, the Cooperating Teacher, Student Teacher, and
College/University Supervisor should plan to meet at least three times in order to discuss the
Student Teacher’s progress toward completing the requirements. This document needs to be
completed and signed at each meeting by all three participants.

Date of  Initial Meeting:  _____________________

The expectations for the semester were discussed, and the procedures for evaluation were
explained to the Student Teacher. All three signatures are required.

Student Teacher: _____________________________________________________________ 
College/University Supervisor: __________________________________________________
Cooperating Teacher: _________________________________________________________

Date of  Midterm Meeting: ____________________

The Student Teacher’s progress was discussed, and goals were set with the Student Teacher for
the remainder of  the practicum. All three signatures are required.

Student Teacher: _____________________________________________________________ 
College/University Supervisor: __________________________________________________ 
Cooperating Teacher: _________________________________________________________

Date of  Final Meeting: _______________________

A complete evaluation of  the Student Teacher and his/her developmental portfolio was
completed, and a grade was assigned using the rubric provided. All three signatures are required.

Student Teacher: _____________________________________________________________ 
College/University Supervisor: __________________________________________________
Cooperating Teacher: _________________________________________________________

Complete this section once the entire portfolio has been graded. Use the rubric and the
“Assessment forms” provided.

Student Teacher has successfully completed the practicum:  Yes: _____No: _____

Semester 3 Practicum Supervisor Handbook 
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Assessment of  Practicum 3

During the practicum semester, Student Teachers are involved in a variety of  activities, tasks, and
assignments that they have to carry out in schools. These include lesson planning, lesson
observations of  peers and Cooperating Teachers, teaching lessons, and writing reflections on
learning. The Student Teachers will produce a developmental portfolio in semester 3 in which
they include all the work they complete in order to illustrate how they have met the National
Professional Standards for Teachers in Pakistan (NPSTP). The College/University Supervisor
will evaluate the developmental portfolio for the final course grade, or summative evaluation,
using the NPSTP rubric, which includes a detailed description of  levels of  achievement in nine
of  the ten standards. 

During the semester, the Student Teachers will use the Notes for Self-Assessment sheet provided
to keep track of  the artefacts they are collecting on a daily basis, describing how they meet the
standard using the rubric as a guide. At the end of  the semester, each Student Teacher will fill
out the Final Self-Assessment sheet, which requires him/her to list the artefacts in the portfolio
and the page number for each item and to assess each artefact. It is suggested that the
College/University Supervisors follow the following procedure for grading the portfolios:

Starting at standard one, Supervisors should look at the artefacts supplied by the Student1
Teacher, read the rubric at each level, and decide which level (1 to 3) the artefact meets.
Note that level four is considered suitable for expert, experienced, and professional
teachers. Therefore, this level will not be assigned to prospective teachers.
The Student Teacher has already provided his/her own assessment of  each artefact, so2
the Supervisor needs to decide if  the Student Teacher’s assessment is correct and make
changes to the assessed level if  necessary.
In the rubric are multiple examples of  evidence required to indicate compliance with a3
particular level. It is not important that the Student Teacher provide artefacts to meet
every single item mentioned, but rather that the spirit of  the level is met through the
artefacts produced.
Once you decide, place a checkmark within the rubric at the appropriate levels for each4
of  the categories.
You might find that more than one artefact or piece of  evidence meets a certain level’s5
standard, in which case you may make more than one checkmark within each
subcategory (see example below).
Once you have checked off  all the artefacts, you need to decide what the total score is6
for that particular standard. In many cases—as in the example below—the Student
Teacher will provide some artefacts at level 1, some at level 2, and some at level 3 within
a single sub-standard. In this example, since most of  the artefacts meet level 2, the final
assessed level for standard 1.1 would be a 2. 
Now the Supervisor has to decide the level for each sub-standard.7
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Example for Standard 1: Subject Matter Knowledge (four sub-standards)

In this example, the Student Teacher is assigned the following levels in each sub-standard:

1.1= 2; 1.2 = 3; 1.3 = 2; and 1.4 = 2. So the total for Standard 1 would be 2 + 3 + 2 + 2 = 9 marks.

Calculation of  the Grade:8

Divide the total number of  marks by the number of  the sub-standards given in the rubric. 
2 + 3 + 2 + 2 = 9 / 4 = 2.25

Continue to do this for all 10      standards. We have provided you with an example of  this9
below. In our example, the totals for each standard are:
Standard 1  = 2.25
Standard 2  = 2.5
Standard 3  = 1
Standard 4  = 1.8
Standard 5  = 2
Standard 6  = 1.5
Standard 7  = 2.3
Standard 8  = 3
Standard 9  = 2.5
Standard10 = 2
Total 20.85

(a) Now take the percentage  by dividing 20.85 with 30 (as 3 is the highest level for each
standard so it will be 30 from level 1-10)

(b) The percentage will be 69.5%.
(c) Allocate a GPA according to the university policy

The supervisor and the cooperating teacher will sign the sheet.
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Category Level 1 Level 2 Level 3 Level 4

1.1 Source of  the lesson’s content √ √√ √√√√√√ √

1.2 Understanding of  the subject
matter knowledge/curriculum

√√√ √√√√√

1.3 Teaching strategies/pedagogy
employed

√√√√√

1.4 Activating child’s knowledge √√√
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The National Professional Standards for Teachers in
Pakistan

In February 2009, the Policy and Planning Wing of  Pakistan’s Ministry of  Education adopted the
National Professional Standards for Teachers in Pakistan (NPSTP). The policy lists ten specific
professional standards (core standards as opposed to subject standards, with the exception of
Standard 10).

I. Subject Matter Knowledge
II. Human Growth and Development
III. Knowledge of  Islamic Values
IV. Instructional Planning and Strategies
V. Assessment
VI. Learning Environment
VII. Effective Communication and Proficient Use of  Information Communication Technologies
VII. Collaboration and Partnerships
IX. Continuous Professional Development and Code of  Conduct
X. Teaching of  English as Second/Foreign Language (ESL/EFL)

Each standard is followed by a general description of  the knowledge, dispositions, and skills
associated with that standard. To operationalize the standards and make them useful, the USAID
Teacher Education Project supported the development of  rubrics that describe each of  the
standards across the continuum of  performance. Level 4 describes the standard when it is being
‘performed’ well by an experienced and very proficient teacher. Level 1 describes the standard
when it is being ‘performed’ by a much less proficient, or a beginning teacher. Described below is
the process of  designing the rubrics for the NPSTP.

In October 2009, the USAID Teacher Education Project and the Ministry of  Education’s Policy
and Planning Wing hosted a national workshop in Islamabad titled ‘The Application of  Education
Standards and Teacher Professional Development’. The workshop was attended by 78
representatives from universities, government colleges of  elementary education, regional institutes
of  teacher education, provincial departments of  education, and the federal Ministry of  Education.
The workshop agenda was designed to build awareness and understanding of  the NPSTP and to
prepare participants for subsequent work on designing rubrics for the standards. In January 2010,
in collaboration with provincial governments, the USAID Teacher Education Project hosted a
series of  four workshops with teams of  educators to begin the process of  designing rubrics. These
two-day workshops took place in the provinces and were attended by 114 teacher educators from
elementary colleges and universities and staff  from provincial government departments with
responsibility for teacher education. Participants reviewed standards rubrics from other countries
and considered the advantages and disadvantages of  the various examples. They then decided on a
format and drafted rubrics for two of  the NPSTP standards to share at a national workshop in
February. 

The four provincial workshops culminated in a national workshop, Designing Rubrics for
Pakistan’s National Professional Teacher Standards, in February 2010. The 38 workshop
participants represented faculty and staff  from government colleges, universities, provincial
departments of  education, and the federal Ministry of  Education. Participants reviewed the draft
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rubrics prepared by each province and, with technical guidance, continued to refine and develop
them until they had prepared a set of  rubrics for the NPSTP that they were ready to share with
other educators in their provinces for feedback. Starting in late February and continuing
throughout March 2010, participants in the national workshop then hosted a series of
consultations to collect comments and feedback on the rubrics. Almost 400 educators from
across Pakistan provided feedback on the rubrics for the NPSTP. 

Feedback from the consultations was used to prepare a second draft of  the rubrics. The second
draft was then shared again with participants in the national workshop and with the federal
Ministry of  Education for comments and feedback. Further adjustments were made to prepare
the final version of  the rubrics that is included in this Practicum Handbook.
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.
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 c
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 d
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 c
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 c
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n’
s 

di
ve

rs
e 

in
te

lli
ge

nc
es

 a
nd

co
gn

iti
ve

 a
bi

lit
ie

s. 
Le

ss
on

s 
fo

st
er

 c
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r c
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at
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 c
hi

ld
re

n
Te

ac
he

s 
in

 a
 w

ay
 th

at
 e

ng
ag

es
m

os
t c
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 c
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r l
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 c
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 m
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, t
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 c
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 c
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 p
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r c
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. D
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at
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r t
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l o
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 c
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 o
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r t
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ra
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 c
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 p

ar
t o

f 
te

ac
hi

ng
 a

nd
le

ar
ni

ng
. E

nc
ou

ra
ge

s 
ch

ild
re

n 
to

 u
se

 m
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 b
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 b
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t o
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; r
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at
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 d
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 d
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w
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 c
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 b
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 p
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 p
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 d
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t d
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r c
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 p
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e 

ov
er

al
l g

oa
ls

 a
nd

 o
bj

ec
tiv

es
 o

f
th

e 
na

tio
na

l c
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 p
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 p
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e 
N

C
.

In
co

rp
or

at
es

 g
oa

ls
 a

nd
 o

bj
ec

tiv
es

 o
f

ed
uc

at
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w
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 p
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at
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w
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 p
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al

 le
ar

ni
ng

ou
tc

om
es

 (I
LO

s)
. T

he
se

 a
re

 n
ot

ne
ce

ss
ar

ily
 c
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 p
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 c
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 p
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 p
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 c
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 p
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 p

la
ns

 th
at

 in
cl

ud
e 

w
el

l-
al

ig
ne

d 
in

st
ru

ct
io

na
l a

ct
iv

iti
es

, I
LO

s, 
an

d 
fo

rm
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n 
be

ne
fit

 fr
om

 u
si

ng
 th

e 
m

at
er

ia
ls.

U
se

s 
a 

va
rie

ty
 o

f 
av

ai
la

bl
e 

in
st

ru
ct

io
na

l
re

so
ur

ce
s 

in
 w

ay
s 

th
at

 a
ch

ie
ve

 p
la

nn
ed

le
ar

ni
ng

 o
ut

co
m

es
 a

nd
 p

ro
m

ot
e 

hi
gh

er
-

or
de

r t
hi

nk
in

g 
an

d 
un

de
rs

ta
nd

in
g.

 T
he

in
st

ru
ct

io
na

l r
es

ou
rc

es
 a

cc
om

m
od

at
e

di
ff

er
en

t l
ea

rn
in

g 
st

yl
es

.

U
se

s 
a 

va
rie

ty
 o

f 
av

ai
la

bl
e 

in
st

ru
ct

io
na

l r
es

ou
rc

es
in

 w
ay

s 
th

at
 a

ch
ie

ve
 p

la
nn

ed
 le

ar
ni

ng
 o

ut
co

m
es

.
C

hi
ld

re
n 

cr
ea

te
, a

re
 a

ct
iv

el
y 

en
ga

ge
d 

in
, a

nd
 m

ak
e

ch
oi

ce
s 

ab
ou

t u
si

ng
 in

st
ru

ct
io

na
l r

es
ou

rc
es

.
Te

ac
he

r i
s 

ab
le

 to
 e

va
lu

at
e 

th
e 

re
so

ur
ce

s 
fo

r t
he

ir
us

ef
ul

ne
ss

, c
om

pr
eh

en
siv

en
es

s, 
an

d 
ac

cu
ra

cy
 in

re
pr

es
en

tin
g 

pa
rt

ic
ul

ar
 id

ea
s 

an
d 

co
nc

ep
ts

.
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3*
Le

ar
ne

r c
en

tr
ed

: I
n 

th
e 

le
ar

ne
r-

ce
nt

re
d 

pa
ra

di
gm

, e
ff

ec
tiv

e 
te

ac
hi

ng
 is

 d
ef

in
ed

 a
s 

fa
ci

lit
at

in
g 

st
ud

en
t l

ea
rn

in
g.

 L
ea

rn
er

-c
en

tr
ed

 c
la

ss
ro

om
 in

st
ru

ct
io

n 
in

vo
lv

es
 le

ss
 in

st
ru

ct
or

 d
om

in
at

io
n 

an
d 

sh
ift

s
m

or
e 

co
m

m
un

ic
at

io
n,

 c
on

tr
ol

, a
nd

 re
sp

on
si

bi
lit

y 
to

 th
e 

ch
ild

re
n.

 I
n 

st
ud

en
t-

ce
nt

re
d 

le
ar

ni
ng

, c
hi

ld
re

n 
co

ns
tr

uc
t k

no
w

le
dg

e 
fo

r t
he

m
se

lv
es

 w
ith

 th
e 

he
lp

 o
f 

th
ei

r t
ea

ch
er

 a
nd

 th
ei

r p
ee

rs
.

4*
   

Te
ac

he
r c

en
tr

ed
: A

 te
ac

he
r-

ce
nt

re
d 

ap
pr

oa
ch

 is
 o

ne
 in

 w
hi

ch
 c

la
ss

ro
om

 a
ct

iv
ity

 is
 c

en
tr

ed
 o

n 
th

e 
te

ac
he

r. 
Te

ac
he

r-
ce

nt
re

d 
le

ss
on

s 
ar

e 
ge

ne
ra

lly
 a

ss
oc

ia
te

d 
w

ith
 tr

ad
iti

on
al

 a
pp

ro
ac

he
s 

to
 e

du
ca

tio
n,

bu
t t

ea
ch

er
-c

en
tr

ed
 a

ct
iv

iti
es

 c
an

 b
e 

us
ef

ul
 in

 a
 v

ar
ie

ty
 o

f 
w

ay
s.

4.
4 

D
iff

er
en

tia
te

d
in

st
ru

ct
io

n
Te

ac
hi

ng
 a

nd
 le

ar
ni

ng
 is

 d
on

e 
in

a 
m

an
ne

r t
ha

t p
re

su
m

es
 a

ll
ch

ild
re

n 
le

ar
n 

in
 th

e 
sa

m
e 

w
ay

.

Te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 a
ct

iv
iti

es
 a

re
 o

cc
as

io
na

lly
di

ff
er

en
tia

te
d 

so
 th

at
 d

iff
er

en
t l

ea
rn

in
g 

st
yl

es
 a

re
ac

co
m

m
od

at
ed

 a
nd

 th
e 

ch
ild

re
n 

ca
n 

w
or

k 
at

th
ei

r o
w

n 
pa

ce
.

Te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 a
ct

iv
iti

es
 a

re
pl

an
ne

d 
ba

se
d 

on
 k

no
w

le
dg

e 
of

 th
e

cl
as

sr
oo

m
, t

he
 s

ch
oo

l, 
th

e 
co

m
m

un
ity

,
an

d 
th

e 
cu

ltu
re

.  
Te

ac
hi

ng
 s

tr
at

eg
ie

s 
ar

e
pl

an
ne

d 
ba

se
d 

on
 e

ac
h 

ch
ild

’s 
ne

ed
s,

de
ve

lo
pm

en
ta

l p
ro

gr
es

s, 
an

d 
pr

io
r

kn
ow

le
dg

e.
 

Pl
an

s 
fo

r a
nd

 s
ys

te
m

at
ic

al
ly

 c
re

at
es

 a
 v

ar
ie

ty
 o

f
de

ve
lo

pm
en

ta
lly

 a
pp

ro
pr

ia
te

 te
ac

hi
ng

 a
nd

le
ar

ni
ng

 o
pp

or
tu

ni
tie

s 
fo

r a
ll 

ch
ild

re
n 

to
 w

or
k 

on
at

 th
ei

r o
w

n 
pa

ce
 a

nd
 le

ve
l, 

ta
ki

ng
 in

to
 a

cc
ou

nt
th

e 
cl

as
sr

oo
m

, t
he

 s
ch

oo
l, 

th
e 

co
m

m
un

ity
, a

nd
th

e 
cu

ltu
re

 o
f 

th
e 

ch
ild

re
n.

 T
ec

hn
iq

ue
s 

fo
r

de
ve

lo
pi

ng
 a

nd
 m

od
ify

in
g 

in
st

ru
ct

io
na

l m
et

ho
ds

,
m

at
er

ia
ls,

 a
nd

 th
e 

en
vi

ro
nm

en
t t

o 
he

lp
 c

hi
ld

re
n

le
ar

n 
ar

e 
ev

id
en

t.

4.
5 

Le
ar

ne
r

ce
nt

re
dn

es
s 

In
st

ru
ct

io
n 

fe
at

ur
es

 te
ac

he
r-

ce
nt

re
d 

st
ra

te
gi

es
 s

uc
h 

as
le

ct
ur

e,
 p

re
se

nt
at

io
n,

 o
r

bl
ac

kb
oa

rd
 w

or
k.

 

In
st

ru
ct

io
n 

in
cl

ud
es

 s
tr

at
eg

ie
s 

th
at

 p
la

ce
 c

hi
ld

re
n

at
 th

e 
ce

nt
re

 o
f 

th
e 

le
ar

ni
ng

, s
uc

h 
as

 te
am

w
or

k
an

d 
co

lla
bo

ra
tiv

e 
ac

tiv
iti

es
.

Te
ac

he
r i

de
nt

ifi
es

 a
nd

 d
es

ig
ns

 in
st

ru
ct

io
n

ap
pr

op
ria

te
 to

 th
e 

ch
ild

’s 
st

ag
e 

of
de

ve
lo

pm
en

t, 
le

ar
ni

ng
 s

ty
le

s, 
st

re
ng

th
s,

an
d 

ne
ed

s. 
 S

tr
at

eg
ie

s 
ar

e 
id

en
tif

ie
d 

th
at

m
ak

e 
th

e 
su

bj
ec

t m
at

er
ia

l m
ea

ni
ng

fu
l t

o
ch

ild
re

n 
on

 a
n 

in
di

vi
du

al
 b

as
is.

Te
ac

he
r d

es
ig

ns
 in

st
ru

ct
io

n 
ap

pr
op

ria
te

 to
 th

e
ch

ild
’s 

st
ag

e 
of

 d
ev

el
op

m
en

t, 
le

ar
ni

ng
 s

ty
le

,
st

re
ng

th
s, 

an
d 

ne
ed

s. 
St

ra
te

gi
es

 a
re

 u
se

d 
th

at
m

ak
e 

th
e 

su
bj

ec
t m

at
er

ia
l m

ea
ni

ng
fu

l t
o 

ch
ild

re
n

on
 a

n 
in

di
vi

du
al

 b
as

is
 a

nd
 th

at
 a

dd
re

ss
 a

 v
ar

ie
ty

of
 le

ar
ni

ng
 s

ty
le

s 
an

d 
en

co
ur

ag
e 

ch
ild

re
n 

to
pu

rs
ue

 th
ei

r i
nt

er
es

ts
. C

hi
ld

re
n 

ar
e 

en
co

ur
ag

ed
 to

co
nn

ec
t t

he
ir 

le
ar

ni
ng

 to
 th

ei
r p

er
so

na
l g

oa
ls.
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St
an

da
rd
 5
: A

ss
es
sm

en
t

L
ev
el
 1

L
ev
el
 2

L
ev
el
 3

L
ev
el
 4

5.
1 

Li
nk

ed
 to

le
ar

ni
ng

ou
tc

om
es

Fo
rm

al
 a

nd
 in

fo
rm

al
as

se
ss

m
en

t i
s 

co
nd

uc
te

d 
in

a 
ge

ne
ra

l w
ay

 n
ot

 c
le

ar
ly

lin
ke

d 
to

 le
ar

ni
ng

ou
tc

om
es

 o
r i

ns
tr

uc
tio

n.

Fo
rm

al
 a

ss
es

sm
en

t i
s 

lin
ke

d 
to

 p
la

nn
ed

 le
ar

ni
ng

ou
tc

om
es

, a
nd

 a
 v

ar
ie

ty
 o

f 
ap

pr
op

ria
te

as
se

ss
m

en
t s

tr
at

eg
ie

s 
ar

e 
us

ed
. I

nf
or

m
al

as
se

ss
m

en
t i

s 
st

ill
 g

en
er

al
 in

 n
at

ur
e.

Fo
rm

al
 a

nd
 in

fo
rm

al
 a

ss
es

sm
en

t b
y 

a 
va

rie
ty

of
 s

tr
at

eg
ie

s 
is

 c
le

ar
ly

 li
nk

ed
 to

 p
ro

po
se

d
le

ar
ni

ng
 o

ut
co

m
es

. A
ss

es
sm

en
t i

s 
fu

lly
in

te
gr

at
ed

 in
to

 b
ot

h 
pl

an
ni

ng
 a

nd
 c

la
ss

ro
om

ac
tiv

iti
es

 in
 o

rd
er

 to
 a

ch
ie

ve
 I

LO
s.

A
ss

es
sm

en
t i

s 
lin

ke
d 

to
 p

la
nn

ed
 le

ar
ni

ng
ou

tc
om

es
, a

nd
 a

 ra
ng

e 
of

 s
tr

at
eg

ie
s 

is
 u

se
d

ef
fe

ct
iv

el
y 

to
 a

ss
es

s 
le

ar
ni

ng
. A

ss
es

sm
en

t i
s

in
te

gr
at

ed
 in

to
 te

ac
hi

ng
 a

nd
 le

ar
ni

ng
 a

nd
 g

ui
de

d
by

 th
e 

be
lie

f 
th

at
 c

hi
ld

re
n’

s 
le

ar
ni

ng
 o

ut
co

m
es

 a
re

th
e 

ba
si

s 
fo

r g
ro

w
th

 a
nd

 d
ev

el
op

m
en

t a
nd

 a
re

op
po

rt
un

iti
es

 fo
r l

ea
rn

in
g 

fo
r b

ot
h 

th
e 

ch
ild

re
n

an
d 

th
e 

te
ac

he
r.

5.
2 

Fo
rm

at
iv

e
as

se
ss

m
en

t
O

cc
as

io
na

lly
 c

he
ck

s 
fo

r
un

de
rs

ta
nd

in
g 

of
 th

e
w

ho
le

 c
la

ss
 in

 g
en

er
al

, b
ut

do
es

 n
ot

 u
se

 th
is

 a
w

ar
en

es
s

to
 c

ha
ng

e 
te

ac
hi

ng
 o

r
re

in
fo

rc
e 

le
ar

ni
ng

.

C
on

du
ct

s 
fo

rm
at

iv
e 

as
se

ss
m

en
t t

hr
ou

gh
co

nt
in

uo
us

 c
he

ck
in

g 
fo

r u
nd

er
st

an
di

ng
th

ro
ug

ho
ut

 th
e 

le
ss

on
. U

se
s 

st
an

da
rd

 a
ss

es
sm

en
t

to
ol

s 
fo

r t
he

 w
ho

le
 g

ro
up

 to
 e

ns
ur

e 
th

at
 a

ll
ch

ild
re

n 
ar

e 
le

ar
ni

ng
 p

ro
gr

es
siv

el
y, 

an
d 

at
te

m
pt

s
to

 m
od

ify
 te

ac
hi

ng
 a

s 
a 

re
su

lt.

Pl
an

s 
an

d 
co

nd
uc

ts
 fo

rm
at

iv
e 

as
se

ss
m

en
t

th
ro

ug
h 

co
nt

in
uo

us
 c

he
ck

in
g 

fo
r

un
de

rs
ta

nd
in

g.
 U

se
s 

a 
va

rie
ty

 o
f 

te
ac

hi
ng

st
ra

te
gi

es
 to

 a
ss

es
s 

ho
w

 c
hi

ld
re

n 
ar

e 
le

ar
ni

ng
,

w
ha

t t
he

y 
kn

ow
, w

ha
t t

he
y 

ar
e 

ab
le

 to
 d

o,
 a

nd
w

ha
t k

in
ds

 o
f 

le
ar

ni
ng

 e
xp

er
ie

nc
es

 w
ill

su
pp

or
t f

ur
th

er
 g

ro
w

th
 a

nd
 d

ev
el

op
m

en
t.

M
od

ifi
es

 te
ac

hi
ng

 b
as

ed
 o

n 
as

se
ss

m
en

t d
at

a.

Pl
an

s 
an

d 
co

nd
uc

ts
 a

 v
ar

ie
ty

 o
f 

fo
rm

at
iv

e
as

se
ss

m
en

t m
ea

su
re

s 
us

in
g 

te
ac

hi
ng

 s
tr

at
eg

ie
s

th
at

 p
ro

vi
de

 o
pp

or
tu

ni
tie

s 
fo

r c
on

tin
uo

us
ch

ec
ki

ng
 fo

r u
nd

er
st

an
di

ng
, a

nd
 u

se
s 

th
es

e 
to

ch
an

ge
 te

ac
hi

ng
 a

nd
 re

in
fo

rc
e 

le
ar

ni
ng

 d
ur

in
g 

th
e

le
ss

on
. S

et
s 

an
d 

m
od

ifi
es

 a
pp

ro
pr

ia
te

 te
ac

hi
ng

an
d 

le
ar

ni
ng

 o
bj

ec
tiv

es
.

5.
3 

Su
m

m
at

iv
e

as
se

ss
m

en
t

A
ss

es
sm

en
t o

f 
ch

ild
’s

le
ar

ni
ng

 is
 c

on
du

ct
ed

 in
 a

tr
ad

iti
on

al
 te

st
-t

ak
in

g
m

an
ne

r, 
w

ith
 v

er
y 

lit
tle

op
po

rt
un

ity
 fo

r c
hi

ld
re

n 
to

di
sp

la
y 

a 
va

rie
ty

 o
f

st
re

ng
th

s 
an

d 
kn

ow
le

dg
e.

   

A
ss

es
sm

en
t o

f 
ch

ild
’s 

pr
og

re
ss

 in
vo

lv
es

 a
 v

ar
ie

ty
of

 fa
ir 

an
d 

ob
je

ct
iv

e 
as

se
ss

m
en

t t
oo

ls,
 w

hi
ch

pr
ov

id
e 

an
 o

pp
or

tu
ni

ty
 fo

r c
hi

ld
re

n 
to

 d
is

pl
ay

 a
va

rie
ty

 o
f 

st
re

ng
th

s 
an

d 
kn

ow
le

dg
e.

A
ss

es
sm

en
t o

f 
ch

ild
’s 

le
ar

ni
ng

 a
nd

 p
ro

gr
es

s
in

vo
lv

es
 a

 v
ar

ie
ty

 o
f 

fa
ir 

an
d 

ob
je

ct
iv

e
as

se
ss

m
en

t t
oo

ls,
 in

cl
ud

in
g 

se
lf-

m
ad

e 
to

ol
s

(b
as

ed
 o

n 
th

eo
re

tic
al

 k
no

w
le

dg
e 

an
d

cl
as

sr
oo

m
 e

xp
er

ie
nc

e)
 th

at
 p

ro
vi

de
 a

n
op

po
rt

un
ity

 fo
r c

hi
ld

re
n 

to
 s

ho
w

ca
se

 a
 v

ar
ie

ty
of

 s
tr

en
gt

hs
 a

nd
 k

no
w

le
dg

e.
   

A
ss

es
sm

en
t o

f 
ch

ild
’s 

le
ar

ni
ng

 a
nd

 p
ro

gr
es

s
in

vo
lv

es
 a

 v
ar

ie
ty

 o
f 

fa
ir 

an
d 

ob
je

ct
iv

e 
as

se
ss

m
en

t
to

ol
s, 

in
cl

ud
in

g 
se

lf-
m

ad
e 

to
ol

s 
(b

as
ed

 o
n

th
eo

re
tic

al
 k

no
w

le
dg

e 
an

d 
cl

as
sr

oo
m

 e
xp

er
ie

nc
e)

th
at

 p
ro

vi
de

 a
n 

op
po

rt
un

ity
 fo

r c
hi

ld
re

n 
to

di
sp

la
y 

a 
va

rie
ty

 o
f 

st
re

ng
th

s 
an

d 
kn

ow
le

dg
e.

A
cc

ur
at

el
y 

do
cu

m
en

ts
 e

ac
h 

ch
ild

’s 
pr

og
re

ss
 a

nd
re

po
rt

s 
as

se
ss

m
en

t d
at

a 
to

 p
ar

en
ts

 a
nd

pr
of

es
si

on
al

 s
ta

ff
.

5.
4 

Pr
ov

id
in

g
fe

ed
ba

ck
Pr

ov
id

es
 b

as
ic

 fe
ed

ba
ck

 to
ch

ild
re

n 
in

 a
 g

en
er

al
 w

ay
w

ith
in

 c
la

ss
 a

nd
 o

n 
w

rit
te

n
w

or
k.

Pr
ov

id
es

 c
hi

ld
re

n 
w

ith
 in

-c
la

ss
 fe

ed
ba

ck
 th

at
 is

so
m

et
im

es
 s

pe
ci

fic
 a

nd
 c

on
st

ru
ct

iv
e.

 W
rit

te
n

fe
ed

ba
ck

 is
 a

ls
o 

st
ar

tin
g 

to
 b

ec
om

e 
co

ns
tr

uc
tiv

e
an

d 
sp

ec
ifi

c.

Pr
ov

id
es

 c
on

si
st

en
tly

 s
pe

ci
fic

 a
nd

co
ns

tr
uc

tiv
e 

fe
ed

ba
ck

 to
 c

hi
ld

re
n 

w
ith

in
 c

la
ss

an
d 

on
 w

rit
te

n 
w

or
k.

  

Pr
ov

id
es

 c
hi

ld
re

n 
w

ith
 c

on
si

st
en

tly
 s

pe
ci

fic
 a

nd
co

ns
tr

uc
tiv

e 
fe

ed
ba

ck
. C

oa
ch

es
 c

hi
ld

re
n 

to
en

ga
ge

 in
 o

bj
ec

tiv
e 

se
lf-

as
se

ss
m

en
t a

nd
 m

on
ito

r
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s 

to
w
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d 
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g 
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St
an

da
rd
 6
: L

ea
rn
in
g 
 E
nv
ir
on

m
en
t

L
ev
el
 1

L
ev
el
 2

L
ev
el
 3

L
ev
el
 4

6.
1 

R
el

at
io

ns
hi

ps
an

d 
pa

rt
ic

ip
at

io
n

Te
ac

he
r h

as
 a

 p
ro

fe
ss

io
na

l r
el

at
io

ns
hi

p
w

ith
 th

e 
ch

ild
re

n 
in

 th
e 

cl
as

s 
as

 a
 w

ho
le

.
Po

si
tiv

e 
re

la
tio

ns
hi

ps
 a

m
on

g 
ch

ild
re

n 
an

d
so

m
e 

pa
rt

ic
ip

at
io

n 
by

 c
hi

ld
re

n 
ar

e
pr

om
ot

ed
 w

ith
in

 th
e 

le
ar

ni
ng

en
vi

ro
nm

en
t.

Te
ac

he
r h

as
 a

 p
os

iti
ve

, p
ro

fe
ss

io
na

l,
an

d 
nu

rt
ur

in
g 

re
la

tio
ns

hi
p 

w
ith

 e
ac

h
ch

ild
. I

nd
ep

en
de

nt
 a

nd
 c

ol
la

bo
ra

tiv
e

pa
rt

ic
ip

at
io

n 
an

d 
co

op
er

at
io

n 
ar

e
pr

om
ot

ed
 w

ith
in

 th
e 

le
ar

ni
ng

en
vi

ro
nm

en
t. 

Te
ac

he
r u

se
s 

va
rio

us
st

ra
te

gi
es

 to
 e

nc
ou

ra
ge

 p
ar

tic
ip

at
io

n 
by

ch
ild

re
n.

 

Te
ac

he
r h

as
 a

 p
os

iti
ve

, p
ro

fe
ss

io
na

l, 
an

d
nu

rt
ur

in
g 

re
la

tio
ns

hi
p 

w
ith

 e
ac

h 
ch

ild
.

In
de

pe
nd

en
t a

nd
 c

ol
la

bo
ra

tiv
e

pa
rt

ic
ip

at
io

n 
an

d 
co

op
er

at
io

n 
ar

e
pr

om
ot

ed
 w

ith
in

 th
e 

le
ar

ni
ng

en
vi

ro
nm

en
t. 

Te
ac

he
r u

se
s 

va
rio

us
st

ra
te

gi
es

 to
 e

nc
ou

ra
ge

 p
ar

tic
ip

at
io

n 
by

ch
ild

re
n.

 C
hi

ld
re

n 
ar

e 
en

co
ur

ag
ed

 to
pr

om
ot

e 
ea

ch
 o

th
er

’s 
le

ar
ni

ng
 a

nd
pa

rt
ic

ip
at

io
n.

Te
ac

he
r h

as
 a

 p
os

iti
ve

, p
ro

fe
ss

io
na

l, 
an

d
nu

rt
ur

in
g 

re
la

tio
ns

hi
p 

w
ith

 e
ac

h 
ch

ild
. T

ea
ch

er
’s

ef
fe

ct
iv

e 
lis

te
ni

ng
 s

ki
lls

 a
nd

 e
nc

ou
ra

ge
m

en
t c

re
at

e
in

de
pe

nd
en

t, 
co

lla
bo

ra
tiv

e,
 a

nd
 v

ar
ie

d
pa

rt
ic

ip
at

io
n 

an
d 

co
op

er
at

io
n 

w
ith

in
 th

e 
le

ar
ni

ng
en

vi
ro

nm
en

t. 
C

hi
ld

re
n 

ar
e 

en
co

ur
ag

ed
 to

pr
om

ot
e 

ea
ch

 o
th

er
’s 

le
ar

ni
ng

 a
nd

 re
co

gn
iz

e 
th

e
im

po
rt

an
ce

 o
f 

pe
er

 re
la

tio
ns

hi
ps

 in
 c

re
at

in
g 

a
cl

im
at

e 
of

 le
ar

ni
ng

. 

6.
2 

C
la

ss
ro

om
m

an
ag

em
en

t
Te

ac
he

r c
an

 d
es

cr
ib

e 
th

e 
st

ra
te

gi
es

 o
f

ef
fe

ct
iv

e 
cl

as
sr

oo
m

 m
an

ag
em

en
t i

n
th

eo
ry

. A
tte

m
pt

s 
to

 m
an

ag
e 

th
e

cl
as

sr
oo

m
 u

si
ng

 a
 d

is
ci

pl
in

e 
pl

an
pr

ov
id

ed
.  

Te
ac

he
r h

as
 k

no
w

le
dg

e 
of

 e
ff

ec
tiv

e
cl

as
sr

oo
m

 m
an

ag
em

en
t a

nd
 d

is
ci

pl
in

e
pl

an
s 

as
 w

el
l a

s 
th

e 
sc

ho
ol

 d
is

ci
pl

in
e

po
lic

y 
an

d 
C

oo
pe

ra
tin

g 
Te

ac
he

r
m

an
ag

em
en

t p
la

n.
 A

tte
m

pt
s 

to
 u

se
po

si
tiv

e 
m

et
ho

ds
 to

 m
ai

nt
ai

n
ap

pr
op

ria
te

 s
ta

nd
ar

ds
 o

f 
be

ha
vi

ou
r. 

Te
ac

he
r h

as
 d

ev
el

op
ed

 a
 p

os
iti

ve
 a

nd
ef

fe
ct

iv
e 

cl
as

sr
oo

m
 m

an
ag

em
en

t p
la

n
th

at
 u

se
s 

va
rio

us
 s

tr
at

eg
ie

s 
to

 c
re

at
e 

a
sa

fe
 le

ar
ni

ng
 e

nv
iro

nm
en

t f
or

 a
ll

ch
ild

re
n.

  

E
ff

ec
tiv

e 
po

si
tiv

e 
m

an
ag

em
en

t o
f 

th
e 

le
ar

ni
ng

sp
ac

e 
is

 c
re

at
ed

 th
ro

ug
h 

co
lla

bo
ra

tiv
e 

ef
fo

rt
be

tw
ee

n 
th

e 
ch

ild
re

n 
an

d 
th

e 
te

ac
he

r. 
V

ar
io

us
m

an
ag

em
en

t s
tr

at
eg

ie
s 

ar
e 
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ed

.
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U
se

 o
f

in
st

ru
ct

io
na

l t
im

e
Te

ac
he

r t
rie

s 
to

 e
ng

ag
e 

ch
ild

re
n

th
ro

ug
ho

ut
 th

e 
le

ss
on

. S
ig

ni
fic

an
t a

m
ou

nt
of

 te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 ti
m

e 
is

so
m

et
im

es
 lo

st
 w

hi
le

 tr
an

si
tio

ni
ng

be
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ee
n 

ac
tiv

iti
es

, o
rg

an
iz

in
g 

th
e 
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s
an

d 
m

at
er

ia
ls,

 a
nd

 c
he

ck
in

g 
be

ha
vi

ou
r.

Te
ac

he
r h
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 s
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rt

ed
 d

ev
el

op
in

g 
le
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s
w

ith
 w

el
l-p
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ed

, e
ng

ag
in

g 
ac

tiv
iti

es
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de

r t
o 

us
e 

in
st

ru
ct

io
na

l t
im

e
pr

od
uc

tiv
el

y. 
R

ou
tin
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 a

re
 s
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rt

in
g 

to
de

ve
lo

p.

E
m

pl
oy

s 
ef

fe
ct

iv
e 

le
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on
 p

la
nn

in
g 

an
d

ef
fe

ct
iv

e 
us

e 
of

 ti
m

e 
an

d 
pa

ci
ng

 w
ith
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tiv
iti

es
. W

el
l-d

ev
el

op
ed

 ro
ut

in
es

 le
ad

 to
ef

fic
ie

nt
 u

se
 o

f 
cl
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sr

oo
m

 h
ou

rs
 m

os
t o

f
th

e 
tim

e.

Te
ac

he
r h

as
 e

st
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lis
he

d 
ro

ut
in

es
 a

nd
co

lla
bo

ra
tiv

el
y 

se
t e

xp
ec

ta
tio

ns
 w

ith
 c

hi
ld

re
n,

 a
nd

th
ey

 a
re

 e
ng

ag
ed

 in
 le

ar
ni

ng
 a

lm
os

t a
ll 

of
 th

e
tim

e.
 T

he
se

 ro
ut

in
es

 c
on

tr
ib

ut
e 

to
 a

 s
af

e 
an

d
se

cu
re

 c
la

ss
ro

om
 e

nv
iro

nm
en

t a
nd

 m
ax

im
um

 u
se

of
 in

st
ru

ct
io

na
l t

im
e.

6.
4 

In
vo

lv
in

g
ch

ild
re

n 
in

de
ci

si
on

s 
ab

ou
t

le
ar

ni
ng

K
no

w
s 

th
at

 in
vo

lv
in

g 
ch

ild
re

n 
in

 m
ak

in
g

de
ci

si
on

s 
ab

ou
t l

ea
rn

in
g 

is
 im

po
rt

an
t, 

bu
t

do
es

 n
ot

 in
co

rp
or

at
e 

st
ud

en
t i

np
ut

 in
to

te
ac

hi
ng

.

O
cc

as
io

na
lly

 a
sk

s 
ch

ild
re

n 
to

 m
ak

e 
a

ch
oi

ce
 in

 re
la

tio
n 

to
 a

 le
ar

ni
ng

 a
ct

iv
ity

,
bu

t s
uc

h 
ac

tiv
iti

es
 a

re
 li

m
ite

d 
to

 n
on

-
co

ns
eq

ue
nt

ia
l l

ea
rn

in
g.

O
cc

as
io

na
lly

 a
sk

s 
ch

ild
re

n 
to

 m
ak

e 
a

ch
oi

ce
 in

 re
la

tio
n 

to
 a

 le
ar

ni
ng

 a
ct

iv
ity

,
bu

t s
uc

h 
ac

tiv
iti

es
 a

re
 li

m
ite

d 
to

 n
on

-
co

ns
eq

ue
nt

ia
l l

ea
rn

in
g.

A
 p

os
iti

ve
 le

ar
ni

ng
 e

nv
iro

nm
en

t i
s 

cr
ea

te
d

th
ro

ug
h 

en
co

ur
ag

em
en

t o
f 

ch
ild

re
n’

s
in

vo
lv

em
en

t i
n 

ch
oi

ce
s 

ab
ou

t t
he

 a
pp

ro
ac

h,
co

nt
en

t, 
pa

ce
, a

nd
 g

oa
ls

 o
f 

le
ar

ni
ng

.

6.
5 

C
ol

la
bo

ra
tiv

e
le

ar
ni

ng
So

m
et

im
es

 o
rg

an
iz

es
 c

hi
ld

re
n 

in
 s

m
al

l
gr

ou
ps

, b
ut

 a
ct

iv
iti

es
 a

re
 n

ot
 d

es
ig

ne
d 

to
pr

om
ot

e 
co

lla
bo

ra
tiv

e 
le

ar
ni

ng
. 

O
rg

an
iz

es
 c

hi
ld

re
n 

in
 s

m
al

l g
ro

up
s 

an
d

at
te

m
pt

s 
to

 s
tr

uc
tu

re
 th

e 
ac

tiv
ity

 s
o

th
at

 th
ey

 w
or

k 
to

ge
th

er
, b

ut
 th

is
 is

 n
ot

ev
id

en
t i

n 
th

ei
r w

or
k.

O
rg

an
iz

es
 c

hi
ld

re
n 

in
 s

m
al

l g
ro

up
s 

to
en

ga
ge

 in
 le

ar
ni

ng
 a

ct
iv

iti
es

 th
at

 re
fle

ct
so

m
e 

el
em

en
ts

 o
f 

co
lla

bo
ra

tiv
e 

le
ar

ni
ng

,
w

hi
ch

 a
re

 e
vi

de
nt

 in
 c

hi
ld

re
n’

s 
pr

od
uc

ts
.

E
xp

lic
itl

y 
te

ac
he

s 
co

lla
bo

ra
tio

n 
sk

ill
s, 

an
d

ch
ild

re
n 

de
m

on
st

ra
te

 a
w

ar
en

es
s 

of
 th

em
.

O
rg

an
iz

es
 c

hi
ld

re
n 

in
 s

m
al

l g
ro

up
s 

to
 e

ng
ag

e 
in

ac
tiv

iti
es

 th
at

 c
le

ar
ly

 re
fle

ct
 a

ll 
el

em
en

ts
 o

f
co

lla
bo

ra
tiv

e 
le

ar
ni

ng
.

Supervisor HB3 Mohsin_handbook  8/27/13  11:22 AM  Page 48



Semester 3 Practicum Supervisor Handbook 
ADE/B.Ed.(Hons) Elementary

Section 1 Section 2 Section 3 Section 4

49

St
an

da
rd
 7
: E

ff
ec
tiv
e 
co
m
m
un

ic
at
io
n 
an

d 
pr
of
ic
ie
nt
 u
se
 o
f 
in
fo
rm

at
io
n 
co
m
m
un

ic
at
io
n 
te
ch
no

lo
gi
es

5*
T

hi
s 

ru
br

ic
 is

 fo
r S

in
dh

, w
he

re
 th

e 
of

fic
ia

l l
an

gu
ag

e 
of

 le
ar

ni
ng

 a
nd

 te
ac

hi
ng

 is
 S

in
dh

i. 
 

6*
 T

hi
s 

ru
br

ic
 w

ou
ld

 n
ot

 b
e 

ap
pl

ie
d 

in
 a

 s
itu

at
io

n 
in

 w
hi

ch
 th

er
e 

ar
e 

no
 I

C
T

 re
so

ur
ce

s.

L
ev
el
 1

L
ev
el
 2

L
ev
el
 3

L
ev
el
 4

7.
1

C
om

m
un

ic
at

io
n

sk
ill

s

U
se

s 
ve

rb
al

 a
nd

 w
rit

te
n

co
m

m
un

ic
at

io
n 

to
 e

xp
la

in
ta

sk
s 

an
d 

co
m

m
un

ic
at

e
w

ith
 c

hi
ld

re
n.

 T
he

co
m

m
un

ic
at

io
n 

is
 fo

r t
he

m
os

t p
ar

t r
ea

so
na

bl
y 

cl
ea

r
an

d 
is

 a
lw

ay
s 

te
ac

he
r l

ed
.

U
se

s 
ve

rb
al

, n
on

-v
er

ba
l, 

an
d 

w
rit

te
n

co
m

m
un

ic
at

io
n 

in
 th

e 
te

ac
hi

ng
 p

ro
ce

ss
.  

T
he

co
m

m
un

ic
at

io
n 

is
 c

le
ar

 a
nd

 c
on

ci
se

 a
nd

 is
 m

os
tly

te
ac

he
r l

ed
. 

U
se

s 
ve

rb
al

, n
on

-v
er

ba
l, 

an
d 

w
rit

te
n

co
m

m
un

ic
at

io
n 

in
 th

e 
te

ac
hi

ng
 p

ro
ce

ss
. T

he
co

m
m

un
ic

at
io

n 
is

 c
le

ar
 a

nd
 c

on
ci

se
.

R
es

po
nd

s 
ap

pr
op

ria
te

ly
 to

 c
hi

ld
re

n’
s

qu
es

tio
ns

 a
nd

 fo
st

er
s 

cu
ltu

ra
lly

 s
en

si
tiv

e
co

m
m

un
ic

at
io

n 
w

ith
 a

nd
 b

et
w

ee
n 

th
e

ch
ild

re
n.

C
om

m
un

ic
at

es
 c

le
ar

ly
 in

 a
 v

ar
ie

ty
 o

f 
w

ay
s, 

an
d

ac
tiv

el
y 

en
co

ur
ag

es
 c

hi
ld

-le
d 

co
m

m
un

ic
at

io
n 

an
d

di
sc

us
si

on
. M

od
el

s 
ef

fe
ct

iv
e 

co
m

m
un

ic
at

io
n

st
ra

te
gi

es
 a

nd
 q

ue
st

io
ni

ng
 te

ch
ni

qu
es

, a
nd

en
co

ur
ag

es
 c

hi
ld

re
n 

to
 u

se
 q

ue
st

io
ns

 to
 s

im
ul

at
e

cr
iti

ca
l t

hi
nk

in
g.

7.
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La
ng

ua
ge

pr
of

ic
ie

nc
y

Is
 f

lu
en

t i
n 

bo
th

 U
rd

u 
an

d
th

e 
lo

ca
l l

an
gu

ag
e 

an
d 

ca
n

co
m

m
un

ic
at

e 
si

m
pl

e 
id

ea
s

in
 E

ng
lis

h.

Is
 f

lu
en

t i
n 

bo
th

 U
rd

u 
an

d 
th

e 
lo

ca
l l

an
gu

ag
e 

an
d

ca
n 

co
nv

er
se

 in
 E

ng
lis

h.
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 f
lu

en
t i

n 
bo

th
 U

rd
u 

an
d 

th
e 

lo
ca

l l
an

gu
ag

e
an

d 
ca

n 
te

ac
h 

in
 E

ng
lis

h.
Is

 f
lu

en
t i

n 
bo

th
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rd
u 

an
d 

th
e 

lo
ca

l l
an

gu
ag
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an
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ca

n 
te
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h 
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ng
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an

 c
om
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un
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ad
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 a
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at
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w
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ng
ua

ge
s.

7.
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 L
an

gu
ag

e
pr

of
ic

ie
nc

y
Is

 f
lu

en
t i

n 
bo

th
 S

in
dh

i a
nd

U
rd

u 
an

d 
ca

n 
co

m
m

un
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at
e
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m

pl
e 
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ea

s 
in

 E
ng

lis
h.

Is
 f

lu
en

t i
n 

bo
th

 U
rd

u 
an

d 
Si
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hi

 a
nd

 c
an
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er
se

 in
 E

ng
lis
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 f
lu

en
t i

n 
bo

th
 U

rd
u 

an
d 

Si
nd
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nd
 c

an
te
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ng
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en
t i

n 
bo

th
 U

rd
u 

an
d 
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nd
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nd
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an
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h
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ng
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an

 c
om
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by

 w
rit

in
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 re
ad

in
g,

an
d 

sp
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ki
ng
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 a

t l
ea

st
 tw

o 
la

ng
ua

ge
s.

7.
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 I
nf

or
m

at
io

n
co

m
m

un
ic

at
io

n
te

ch
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lo
gy
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T
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 c
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r s
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n 
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e 
co

m
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on
 I

C
T
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so

ur
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eq
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en
t.
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pl

em
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ts
 p
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es
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d 
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tiv
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 c
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n
th
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m
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The National Professional Standards for Teachers in
Pakistan

The full version of  the NPSTP document is available at: 
http://unesco.org.pk/education/teachereducation/policy.html

Standard-1: Subject Matter Knowledge

Teachers understand the central concepts, tools of  inquiry, structures of  the discipline, especially
as they relate to the National Curriculum/Content Standards, and design developmentally
appropriate learning experiences making the subject matter accessible and meaningful to all
students.

1-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
The national curriculum framework.•
The domain, basic concepts, theories, history, structure and process of  acquiring•
knowledge of  the subject they are going to teach.
The evolving  nature of  the  discipline or  subject  matter knowledge and  the  need for•
keeping abreast of  new ideas and understanding of  teaching the discipline.
The new emerging concepts, theories, results of  researches and latest trends at national•
and international levels. 
In-depth knowledge of  the subject matter and the relationship of  that discipline to other•
content areas.
The relationship of  the subject to other disciplines and its usability in practical life.•
The relationship of  reading, writing and arithmetic principles to the domain.•

1-B: DISPOSITIONS

Teachers value and are committed to:
Facilitate through multiple ways in construction and acquiring knowledge to learners.•
Make knowledge applicable to real world situation.•
The diverse talents of  all students and helping them to develop self-confidence and•
subject matter competence.
The belief  that all children and adolescents can learn at high levels and achieve success.•

1-C: PERFORMANCE AND SKILLS

Teachers demonstrate their knowledge and understanding through:
Effectively explaining the content in multiple perspectives and relating all required•
structural component of  the discipline.
Use of  appropriate tools of  inquiry according to the nature of  the subject and content,•
considering students' prior knowledge.
Giving examples of  application of  the content from practical life.•
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Standard -2: Human Growth and Development 

Teachers understand how children and adolescents develop and learn in a variety of  school,
family and community contexts and provide opportunities that support their intellectual, social,
emotional and physical development.

2-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
How student construct knowledge, acquire skills and develop habits of  mind.•
How student learning is influenced by individual experiences, talent and prior learning, as•
well as language, culture, family, and community values.
How to identify developmental abilities of  students, which may include learning•
differences, cultural and socio-emotional differences, special physical or emotional
challenges and gifted and talented exceptionalities.
Individual differences among students.•
Diverse style of  learning.•
Motivational strategies to achieve and excel.•
The processes  and  skills that  help students to develop  knowledge, skills and•
dispositions  of  reflective thinking and enable students to solve problems in classroom
and out of  the class.

2-B: DISPOSITIONS

Teachers value and are committed to:
The educability of  all children and adolescents.•
The belief  that all children and adolescents bring talents and strengths to learning.•
Appreciate the multiple ways of  knowing and thinking.•
The diverse talents of  all students and helping them to develop self-confidence and•
subject matter competence.
Treat all students equitably.•
The belief  that all children and adolescents can learn at high levels and achieve success.•

2-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Promote critical and creative thinking, problem-solving and decision-making skills by•
engaging students in formulating and testing hypotheses according to the methods of
inquiry and standards of  evidence within the discipline.
Apply learning theories to accommodate differences in student intelligence, perception,•
and cognitive style and achievement levels.
Evaluate teaching resources and curriculum materials for their completeness, accuracy•
and usefulness for representing particular ideas and concepts.
Foster cooperation and collaboration for collective problem solving.•
Develop and demonstrate skills to use instructional technologies.•
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Standard 3: Knowledge of  Islamic ethical values /socials life skills

Teachers understand the Islamic ethical values and practices in the light of  QuranI Sunna and
other religious contexts, and the implications of  these values for bringing national and global
peace, unity and social adjustment.

3-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
The Islamic code of  conduct (beliefs, prayers and ethics) in light of  Quran and Sunnah•
(i.e.Maaroof)
(Good) and Munkir (Evil), equality, justice, brotherhood, balance ,tolerance and peace).•
The values which are globally accepted and are being promoted.•
The present need of  national/global peace, and the factors affecting peace and resulting•
in decline of  the values and ethics.
The negative impact of  prejudice, discrimination, social class, gender, race and language•
on the moral development of  students and society.
How these Islamic and universal ethical values are incorporated in learners' beliefs and•
practices to bring peace.
Essential principles of  Islamic values in the texts books.•

3-B: DISPOSITIONS

Teachers value and are committed to:
Bring awareness among people that 'Quran' and 'Sunna' is only the valid source for•
knowing about Islamic values in true sense.
Respect for individual and cultural/religious differences, and appreciation of  the basic•
worth of  each individual and cultural/religious group.
Tolerance and celebration of  diversity.•
Dialogue as a means to conflict resolution.•

3-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Create a learning community in which individuals and their opinions are respected.•
Practice Islamic code of  conduct by their own behaviors and guiding through  a•
convincing dialogue with learners to value and practice the ethical and Islamic values.
Signify Islamic/Ethical values, and provide guidelines to clarify their use in internal and•
external discourses.
Practice Islamic teachings in classrooms and schools to prevent the misunderstandings•
that can lead to the mischaracterization and even demonization of  Islam and other faiths.
Use knowledge of  Islam taking into account issues of  human rights, social class, gender,•
race, ethnicity, language, age and special needs.
Create a safe and secure learning environment.•
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Standard 4: Instructional Planning and Strategies

Teachers understand instructional  planning, design long-term and short-term  plans based upon
knowledge of  subject matter,  students, community,  curriculum goals, and  employ  a  variety  of
developmentally appropriate strategies in order to  promote critical thinking,  problem solving
and performance skills of  all learners.

4-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
The aims, goals and objectives of  education as well as of  curriculum for specific subject•
and their importance in instructional planning.
Principles  of   acquisitions  of   reading,  writing  and  arithmetic skills  at  different•
stages  of  development.
Availability of  appropriate resources and materials for instructional planning including•
the use of  instructional technology to promote students' attention and thinking.
To plan instructional strategies based on students' needs,  development progress  and•
prior knowledge.
Techniques for developing /modifying instructional method, materials and the•
environment to help all students learn.
A variety of  instructional approaches and use of  various technologies, to promote•
thinking and understanding.
The effect of  out of  school activities including homework.•
General methods of  teaching and classroom management.•
Special methods of  teaching different discipline of  knowledge.•

4-B: DISPOSITIONS

Teachers value and are committed to:
Attain goals and objectives of  the curriculum they are going to teach.•
The development of  students' critical thinking, independent problem-solving and•
performance capabilities.
Pedagogy of  care, collaboration and cooperation.•
Team-work and cooperative learning.•
Multiple ways to solve problems.•

4-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Identify and design instruction appropriate to students' stage of  development, learning•
styles, strengths and needs.
Plan instruction based on knowledge of  classroom, school and community culture.•
Evaluate teaching resources and curriculum materials for their comprehensiveness,•
accuracy and usefulness for representing particular ideas and concepts.
Plan homework and out of  the class activities to accelerate, extend and consolidate•
students learning.
Identify  strategies  to  create  learning experiences  that  make  subject  matter•
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meaningful  for students, address  a variety of  learning styles, encourage students to
pursue  their interests and inquiries and help students connect their learning to
personal goals.
Plan and develop effective lessons by organizing instructional activities and materials,•
incorporating a wide range of  community and technology resources, to promote
achievement of  lesson objectives.
Use formal and informal methods of  assessment, information about students,•
pedagogical knowledge, and research as sources for active reflection, evaluation and
revision of  practice.
Create interdisciplinary learning experiences that allow students to integrate knowledge,•
skills and methods of  inquiry from several subject areas. A variety of  instructional
approaches and the use of  various technologies, to promote thinking and 

Standard-5: Assessment

Teachers assess students' learning using multiple assessment strategies and interpret results to
evaluate and promote students' achievement and to modify instruction in order to foster the
continuous development of  students.

5-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
Different types of  assessments (for example, criterion-referenced and norm-referenced•
instruments, traditional standardized and performance- based tests, observation systems
and assessments of  student work) for evaluating how students learn, what they know and
are able to do, and what kinds of  experiences will support their further growth and
development.
The results of  assessment to evaluate and improve teaching and learning.•
Measurement theory and assessment-related issues, such as validity, reliability, bias and•
scoring concerns.

5-B: DISPOSITIONS

Teachers value and are committed to:
The belief  that students' learning outcomes are the basis for growth and the deficiencies•
ar4 opportunities for learning.
Fair, objective assessment and reporting to students and families.•
Become astute observers of  student performance and provide constructive feedback.•

5-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Develop and use teacher made tests for continuous internal evaluation of  student•
performance and skills at different stages of  the academic program.
Analyze student performance using multiple sources of  data, and to modify future plans•
and instructional techniques that promote desired student learning outcomes.
Provide students with constructive feedback on their learning and encourage them to use•
data and self-assessment strategies to monitor their progress toward achieving personal

Semester 3 Practicum Supervisor Handbook 
ADE/B.Ed.(Hons) Elementary

Section 1 Section 2 Section 3 Section 4

57

Supervisor HB3 Mohsin_handbook  8/27/13  11:22 AM  Page 57



goals.
Accurately document and report assessment data and ongoing student achievement to•
parents and professional staff.
Enhance their knowledge of  learners and evaluate students' progress and performance•
using a variety of  formal and informal assessment techniques to modify teaching and
learning strategies.
Help students engage in objective self-assessment.•
Develop and use objective assessment tools to measure student progress.•
Promote opportunities for students to engage in self  assessment activities.•

Standard-6: Learning Environment

Teachers create a supportive, safe and respectful learning environment that encourages positive
social interaction, active engagement in learning and self-motivation.

6-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
How learning takes place in classrooms.•
The principles and   strategies   of  effective classroom   management that   promote•
positive   relationships, cooperation and purposeful learning activities in the classroom.
How the classroom environment influences learning and promotes positive behavior for•
all students.
How classroom participation supports student commitment to learning.•

6-B: DISPOSITIONS

Teachers value and are committed to:
The role of  students in promoting each other’s learning and recognizes the importance•
of  peer relationships in creating an ethical climate of  learning.
Taking responsibility for establishing a constructive and engaging climate in the•
classroom and participate in maintaining such a climate in the school as a whole.
Use democratic values in the classroom.•

6-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Develop and share classroom management and discipline plan.•
Maintain a learning community in which students assume responsibility for themselves•
and one another, participate in decision-making and work collaboratively and
independently.
Create a cooperative classroom climate for all students, by practicing effective listening•
and group facilitation skills.
Create a positive classroom climate which is socially, emotionally and physically safe.•
Establish and maintain appropriate standards of  competitive behavior.•
Use instructional time effectively.•
Prepare students for and monitor independent and group work that allows for full and•
varied participation of  all individuals.
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Standard -7: Effective Communication and Proficient Use of  Information
Communication Technologies

Teachers use knowledge of  effective verbal, nonverbal and written communication techniques
and tools of  information processing to foster the use of  inquiry ,collaboration and supportive
interactions with students and parents. Teachers are able to  use instructional and information
communication technologies for curriculum enrichment, instruction, assessment and evaluation
of  learning outcomes.

7-A: KNOWLEDGEANDUNDERSTANDING

Teachers know and understand:
The importance of  verbal, nonverbal and written communication in the teaching and•
learning process.
Operating and integrating technologies in classroom and laboratory activities.•
Use of  operating system and software for word processing, filing, research, data storage•
and presentation of  information.
Use of  computers as instructional, research and evaluation tool.•
How to use available diverse technical tools (art work, videos, cameras, phones,•
computers, etc.) in their classrooms.

7-B: DISPOSITIONS

Teachers value and are committed to:
Appreciating the cultural dimension of  communication, responding appropriately and•
seeking to
Foster culturally sensitive communication by and among all students in the class.•
Being a thoughtful and responsive listener.•
Fostering diversity of  opinions among students and celebrating it in the classroom.•
Use all educational and informational technologies to enhance different aspect of•
teaching and learning.

7-C: PERFORMANCEANDSKILLS

Teachers engage in activities to:
Communicate clearly in Local Language/Urdu/ English using appropriate oral  and•
written expressions.
Reading reflectively in Local Language/Urdu/ English.•
Model effective communication strategies and questioning techniques in conveying•
ideas and stimulating critical thinking.
Communicate in a variety of  ways that demonstrate a sensitivity to cultural, linguistic,•
gender and social differences.
Foster accurate reporting and sharing of  facts, opinions and beliefs.•
Design and use student report cards.•
Incorporate up-to-date information in lesson plans.•
Use diverse databases to supplement textbooks.•
Develop students' portfolios, test items, assignments and assessment through•
computers.
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Standard -8: Collaboration and Partnerships•
Teachers build relationships with parents, guardians, families and professional•
organizations in the community to support student learning.

Standard -8: Collaboration and Partnership

Teachers build relationship with parents, guardians, families and professional organizations in the
community to support student learning.

8-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
The importance of  effective school/home interactions that contributes to high-quality•
teaching and learning.
The role of  the school within the community and how to utilize partnerships to•
contribute to student learning and development.
Different approaches to collaborate effectively with parents, professionals and•
community.

8-B: DISPOSITIONS

Teachers value and are committed to:
Recognizing the role of  parents, guardians and other family members as a child's teacher.•
Being concerned about all aspects of  the student's well-being and working with•
parents/families to provide opportunities for student success.
Being willing to work with parents/families and other professionals to improve the•
overall learning environment for students.
Facilitate intellectual, physical and ethical development of  students through cooperative•
learning and interaction with community institutions.

8-C: PERFORMANCE AND SKILLS

Teachers engage in activities to:
Identify and utilize family and community resources to foster student learning and provide•
opportunities for parents to share skills and talents that enrich learning experiences.
Establish respectful and productive  relationships and to develop cooperative•
partnerships with
Diverse families, educators  and  others  in the  community  in support of  student•
learning  and wellbeing.
Institute parent/family involvement practices that support meaningful communication,•
parenting skills to strengthen the teaching and learning environment of  the school.
Cultivate knowledge of  the surrounding community to enrich lessons and projects of  study.•
Link schools with business, industry and community agencies.•
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Standard -9: Continuous Professional Development and Code of  Conduct

Teachers participate as active, responsible members of  the professional community, engage in
reflective practices, pursuing opportunities to grow professionally and establish collegial
relationships to enhance the teaching and learning process. They subscribe to a professional code
of  conduct.

9-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
The demands of  a professional code of  conduct.•
How educational research and other methods of  inquiry can be used as a means for•
continuous learning, self  assessment and development.
How to be inventive and innovative about teaching practice.•
How to develop and maintain a personal professional portfolio.•

9-B: DISPOSITIONS

Teachers value and are committed to:
Refining practices that address the needs of  all students and the school/community.•
Professional reflection, assessment and learning as an ongoing process.•
Collaborate with colleagues.•
Share successful professional experiences with others.•
Demonstrate professional ethics.•

9-C : PERFORMANCE AND SKILLS

Teachers engage in activities to:
Use  reflective  practice  and  the  Professional  Development  Standards to  set  goals for•
their professional development plans.
Learn through professional education organizations.•
Make the entire school a productive learning climate through participation in collegial•
activities.
Seek advice of  others and draw on action research to improve teaching practice.•
Uphold ethical behaviors in teaching, learning and assessment.•
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Standard -10: Teaching of  English as second/Foreign Language
(ESL/EFL)

Teachers understand pedagogy of  English as Second/Foreign language and effectively
communicate in English language.

10-A: KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
Status of  English Language in Pakistan.•
Aims of  teaching English as a subject at the national level.•
Aims of  using English as medium of  instruction in Pakistan.•
Constraints of  teaching English as second/foreign language and strategies to enhance•
learning in English” and "learning of  English as language"'.
Syntax and structure of  English Language.•
English Teaching methods and steps of  learning process.•
Specific learning difficulties i.e. second Language Impairment (SLI).•

10-B: DISPOSITIONS

Teachers value and are committed to:
Lessen biases and anxiety for leaning/EFL.•
Address all specific needs related to ESL/EFL.•

10-C: PERFORMANCES AND SKILLS

Teachers engage in activities to:
Use of  simple English language along with supportive use of  Urdu (national language)•
for effective teaching and learning purposes.
Identify, analyze and address Specific Learning Difficulties in English language.•
Gradually enable students to communicate in English through a natural sequence of•
language acquisition i.e. listening, reading, writing and speaking.
Provide classroom opportunities for choral reading, descriptive writing and spoken English.•
Apply ESL/EFL learning theories, rules and pedagogy.•
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The USAID Teacher Education Project has been made possible by the support of  the American people through the
United States Agency for International Development (USAID).

www.pakteachers.org
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